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ABSTRACT 

In support of nationwide efforts to improve and 
control the behavior of problem drivers, this program is intended to 
establish a national guideline and uniform basis for motor vehicle 
administration agencies to provide basic operational training for 
entry level driver improvement personnel. The Instructor's Lesson 
Plans provide the instructor with an organized and explicit framework 
for the delivery of the training content of the program. Preliminary 
introduction material is followed by twenty lesson plans in the areas 
of general background, driver improvement procedures, and practical 
application. Each unit specifies objectives, references, training 
aids and detailed outlines of content to be covered with timing 
guides. (For related Student Study Guide and Course Guide see CE 000 
339 and CE 000 340.) (MS) 



ERLC 



o 
o 

o 

uJ 



busk training program 



driver 
improvement 

analyst 



instructor's lesson plans 




DEPARTMtNTOf HEALTH. 
EDUCATION 1 WELf AAE 
' NATIONAL INSTITUTE OF 

U S Departmer.t of Transportation ^o,u^e^°""H°''^,,^ «fP»o 

National Highway Traffic Safety '^l^rV^J^o^l^^.:!^:^::^: 

A _l ^^*^^*[^r^ AtPNr. IT POiNTSOf V I F W 0 W OP i N r ON S 

Aaminisiraiion ^.'^TtDDoNOT nfcessawilv »fPMf 

F Dur A T rON POS. t oh ow POl <r v 




\ 



4; FILMED FROM BEST AVAILABLE COPY 



bask training program 

driver 
improvement 

analyst 



instructor's lesson plans 




U.S. Department o' Transportation 

National Hic^^way Traffic Safety Administration 

Washingtofi, D.C. 20590 



July 1973 



FOREWORD 



In support of nationwide efforcj to improve and control the behavior of 
problem drivers (drivers who experience excessive traffic violations and/or 
traffic accidents), this Basic Training Program for Driver Improvement 
Analyst has been developed. The intent of this program is to establish a: 
national guideline and uniform basis for motor vehicle administration agencies 
to provide basic operational training for entry level driver improvemert 
personnel. 

The training package is composed of three documents: 

. Course guide - developed to aid in the organization and conduct 
of the training program 

Instructor's Lesson Plans - prepared to provide the instructor 
with an organized and explicit framework for the delivery of the 
training content of this course 

Student Study Guide - designed to serve as "the basic reference 
source for the st\.\dents/trainees. 

All documents for this training program wei:e written by Mr. Allen Hale, 
(Project Director) of Duhlap and Associates, Inc., analytically supported by 
Mr. John W. Hamiltc-i, and under the cognizance of Mr. Joseph T. Fucigna, 
Executive Vice President of the Corporation. 
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BASIC TRAINING PROGRAM FOR 
DRIVER IMPROVEMENT ANALYST 



Purpose of the Document 

This document has been prepared to provide instructors with 
explicit instructional guidance for conducting a Basic Training 
Program for Driver Improvement Analyst. It contains the lesson 
plans supporting all phases of this training program. Each lesson 
plan specifies the relevant training objectives, instructor referciices, 
suggested training aids and an outline of content to be covered and/or 
procedures to be followed for the unit of instruction. 

The two other documents which complete the basic training 
package are; 

Course Guide prepared as an aid for the training 
administrator /course coordinator in his planning and 
conduct of the Basic Training Program for Driver 
Improvement Analyst. It contains a description of the 
overall training program; suggestions for course 
planning including the scheduling of lessons, class size, 
prerequisites for students and instructors,, training 
facilities and resources, and instructor and student 
material; guidelines for conducting the course; and 
recommendations for measuring student achievement. 

Student Study Guide This document has been prepared 
for use by the students. It contains a summarization of 
information presented in the lesson plans, as well as 
graphic exhibits which are referenced in the lesson plans. 
The Study Guide is intended to serve as the basic student 
reference source or course textbook. 

Objectives and Scope of the Course 

This course has been developed with the intent of providing basic 
operational, entry level training for a person intending to become a 
Driver Improvement Analyst (DIA) functioning within a state motor 
vehicle administration agency. With the additional objective of 
establishing a minimum, acceptable, national guideline for DIA 
training, this course is viewed as instrumental in the accomplishment 
of the major goals of a model driver improvement" program, as 
articulated in the Driver license administrator's guide to driver 
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improvement, published by the American Association of Motor 
Vehicle Administrators, namely: 

"To improve the attitudes and driving performances of 
drivers who, -because of traffic violations and /or accident 
involvement, are known to constitute a hazard on the high- 
ways; and to instill in those drivers the will to better 
their driving practices. " 

"To determine whether problem drivers suffer from physical 

and mental deficiencies, the extent of such deficiencies, 

and the ways they affect the safe operation of motor vehicles. " 

"To apply appropriate restrictions, or to use the device 
of 'deferred action, ' when drivers suffer from physical j 
or mental conditions that do not appear to preclude safe 
driving. " 

•I 

• "To eliminate from the highways the unsafe, incompetent, 
and physically or mentally unqualified driver by refusing 
to license him or by withdrawing his driving privilege. " 

Within the sphere of these overall driver improvement program 
objective?, the course specifically addresses itself to providing 
training ''experiences (i.e., classroom instruction and practical 
application) with the elements of the entry level DIA job which have 
been identified as follows: 

Conduct written and oral investigations into the record 
and past performance of problem drivers 

Conduct interviews with problem drivers to identify 
sources and causes of deficient behavior 

Determine, recommend and schedule appropriate 
follow-up action(s) for problem drivers, such actions 
as: individual and/or group coiinseling sessions; re- 
examination; appointment with an external agency for 
further evaluation and/ or treatment; probation, license 
restriction, suspension or revocation 
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Conduct motor vehicle department sponsored individual 
counseling sessions; assist in the development of client 
awareness of driving problem(s), cause(s) of problem(s) 
and effectiv e approaches for .cor recting or controlling 
the problem(s) 

As necessary, participate in problem driver hearings; 
forward or present evidence to support the department's 
action against a problem driver's license 

Complete official forms and make required report*: in 
support of planned or executed driver improve<uent actions. 

It is understood that in some jurisdictions -^"iriver improvement 
personnel are involved in the actual conduc'- v)f administrative hearings 
and group counseling sessions. Such in^- ilvements have been excluded 
from the entry level DIA job descriri.ion and consequently this training 
program for the following reas'^';.o: 

In the case' of the DiA functioning as a hearing referee/ officer, 
it is felt that to some; degree, this quasi-judicial role is at 
. conflict with his fundaniental roles as analyst and counselor, 
• The rapport and level of understanding which a DIA must nec- 
essarily develop with his problem driver client to be effective 
in his job, could very well be undermined or unachievable if 
the client knew that the DIA might well sit in judgement of him 
in the context of a departmental hearing at some later date.. 
Beyond this, the judgement and thorough knowlege of departmental 
policy and procedures, rules of evidence, etc* , required of the 
hearing officer /examiner denote background and on-the-job 
experience within the department which would be beyond the 
capacity of the entry level DIA- 

In the case of the DIA functioning as the leader /coordinator 
of any group counseling sessions sponsored by the depart- 
ment, it is felt that* although this may be a legitimate in- 
volvement of a DIA ultimately, it is out of scope for basic 
training and entry level job performance. It is most 
efficacious for the DIA neophyte to achieve competency first 
as a counselor in the individual, one to one situation before 
attempting to handle the multiple interpersonal dynamics of 
a group situation. Since.no training course of relatively 
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sliOrt duration n hope to create truly proficient DIA 
counselors , then much of the development of competency 
in the area of counseling will necessarily take place during 
the initial phases of on-the-job experience. It is recom- 
mended that such experience should be confined to the 
individual counseling format initially, and when the DIA 
shows competency in this format to provide him with in- 
service training in the conduct of any group counseling sessions 
sponsored by the departmert. 

It should be emphasized that since this course is intended as a 
guideline for basic training of DIA personnel, it must be considered 
a foundation on which to build. It should be subject to adaptation, 
amplification and updating (if necessary) by the training administrator/ 
coordinator in the local jurisdiction prior to implementation. 

Course Content 

In general terms, the lesson plans of this course are organized 
into three basic sections: 

General background 

Driver improvement procedures 

Practical application 

Lessons in the area of general background are intended to provide the 
trainee with some theoretical and technical background to support his 
job task activities. Although the extent of technical background knowl- 
edge imparted through the lessons of this section is kept to a minimumj 
the material is felt to be essential. Since many aspects of the DIA 
job call for flexibility , discretion, acute perception, and sound judgment 
in accessing human nature^/tharacter, the DIA must have a sound 
information base to support these functions. It will not suffice to teach 
a DIA rote, departmental procedures without grving him some under- 
standing oL the underlying rationale and principles --the whys and 
wherefores. The knowledge embodied in this background section is 
necessary for several other reasons. 

To establish and maintain student interest, motivation 
and self-esteem 
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To encourage professional development and advance- ont 



To enhance the reliability and accuracy of periomiance- - 
knowing why certain things are done helps one to remember 
wliat has to be done 

The second major section encompasses lessons which explicate 
the various departmental driver improvement procedures with which 
Ihc DIA must be familiar or actually perform. The third and final 
s(»ction involves the application of acquired background knowledge to 
ihv actual performance of core DIA job activities. 

The course consists of a minimum of 76 hours of training, including 
quiz and review sessions and a final examination. In order to provide 
some flexibility in course scheduling, the course has been developed in 
modular form. Each module or lesson plan requires 1, 2, 3, 4 or 
8 hoars of time for completion. As a rule, a ten minute break is 
inc:luded for each hour of instruction. Twenty (20) lesson plans have 
bren developed for this course, and are organized as follows: 



Section/Lesson Plans Time (hours) 

Section I: General Background 

1. Orientation 2 

2. Psychology of driving 2 

3. Characteristics of the problem driver 3 

4. Driver information 3 

5. Overview of vehicle and traffic laws 4 

6. Traffic of fense s /violations and traffic accidents 3 

7. Human communication 1 

8. Effective human relations 2 

9. Theory and practice of interviewing and counseling 4 



The somewhat detailed material in this lesson dealing with the symptoms 
of various physical and mental impairmaits has been included for one major 
reason. Namely, to increase the likelihood that the DIA will detect a physical 
or mental problem for referral to competent authorities. 
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Sectio n /Lesson Plans Time (Hours) 

Section II: Diiver Improvement Procedures 

10, Overview of the driver improvement and 

control process 2 

11. Case assignment and continuity requirements 1 
IZ, Case review and investigation 2 

. 13. Conducting interviews and counseling sessions 8 

14, Recommending and taking driver improvement 

and control actions 3 

15, Legal aspects and hearings 2 

16, DIA administrative forms 4 
Section III: Practical Application 

17, Observation of selected driver improvement 

and control processes 4 

18, Case review and interview preparation 4 

19, Human relations laboratory 4 

20, Mock interview/counseling session 8 

, • • 

Quiz and review sessions (6-1 hour sessions) 6 

Final course review 2 

Final examination 2 

Total minimum course hours 76 
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Student and Instructor References 



The traffic laws and ordinances, departmental operating procedures 
and forms, formats for interviews and counseling sessions, etc« will 
vary jurisdictionally. It is necessary to include reference material 
related to these subjects in any student textbook or reference source 
for the course. No single available reference text will meet the 
unique requirements of this course and therefore a Student Study Guide 
has been prepared to serve as a student reference source. Most of the 
material for the Study Guide has already been prepared insofar as it is 
considered to be generic content for all motor vehicle administration 
agencies. However, certain materials should be included in the Study 
Guide which are jurisdictionally specific. They must be prepared and/or 
procured and inserted in the appropriate sectioi s of all Study Guides 
Ubed by the local training establishiaent. Each student should be provided 
with a copy of the completely prepared Study Guide, which he should bring 
to class each day as certain exhibits in the guide will be referred to 
during lecture. The Study Guide will provide the students with a convenient 
means of review for tests, and could serve as a basic reference source 
for the DIA while on the job. 

References used in the development of the course lesson plans c.nd 
suggested as supplementary reading for the instructor are found at the 
conclusion of this document. 



Conducting the Course 

Using the Instructor's Lesson Plans 

The Instructor's Lesson Plans form the foundation of the training 
course. They contain guidance for the instructor in regard to the 
sequencing and extent of coverage of subject material for both the 
classroom and practical application sessions. 

There are two qualitatively different types of lesson plans provided 
for this coi^rse. One typf is concerned with an organization of content 
intended for classroom presentation in a lecture/discussion format. 
The other type is a specification of procedures to be followed in the 
conduct of practical application sessions. 
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The training objectives of the lesson in terms of knowledge, 
attitudes and skills to be acquired are specified on the initial page(s) 
of a lesson plan. In addition, requirements for numbrr of instructors, 
reference sources used in the development of the lesson, and training 
aids are listed. Where there are no instructor specifications, it should 
be assumed that one senior instructor is sufficient. The main body of 
each lesson plan includes an outline of content to be covered or procedures 
to be followed in conducting the lesson, A column is provided to the 
right of each page to indicate any visual exhibits involved as well as 
intilructor notes. Estimates of both elapsed time (in parentheses) 
and projected time for each major section within a lesson are included. 
Time estimates are given for two purposes: 

To aid the instructor in maintaining bis lesson schedule 

• To provide a means by which the instructor can determine 
the emphasis to be given to a specific topic. 

In the lesson plans, reference is occasionally made to training aid 
materials (visual exhibits). All of these exhibits are included in the 
Student Study Guide. TT-ie instructor may, therefore, simply refer the 
trainee to the appropriate exhibit in the Study Guide or, if he chooses, he 
may have the materials prepared in slide or flip chart form» The in- 
structor should feel free to tailor these training aids to suit his own 
needs and style. In addition, he should utilize any additional training 
materials available to him which he feels will help in making an 
effective presentation of the subject matter. 

The content of certain lessons can only be fully developed and made 
completely specific by the local training establishment. These lessons 
address subject matter that is specific to the local area (e.g., driver 
improvement and control procedures, vehicle and traffic laws., 
counseling formats, etc. ). Where it is not appropriate or possible to 
specify the exact content of any lesson, organizational guidance and 
suggestions for content development are made in the form of an outline 
of topical headings. Lessons 4 and 10-16 would fall in this category. 

It should be emphasized that the instructor must devote the time 
necessary to become intimately familiar with each lesson plan prior 
to its implementation. Because some lesson plans are detailed in 
content (they have been intentionally developed in this manrer to 
standardize course content and minimize erroneous interpretation), 
an instructor should not be tempted to read them to the class. The 
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reading of lesson plan content is an effective way to anesthetize a 
class, Be::ore presenting a lesson, the instructor mus : carefully 
review the training aids required for a given lesson plan and be sure 
that they will be satisfied when the lesson plan is executed. In 
addition, he should carefully peruse the content of the lesson plan, 
underlining important points he wishes to emphasize and making 
notes and entries where it is necessary to augment or tailor the 
content of a lesson to satisfy local requirements. Thus, the instructor 
must interact with and "personalize" the lesson plans before he can 
effectively articulate the content of the course to the students. 

Teaching Method 

No protracted discussion of general instructional philosophy will 
be presented here, as it will be assumed that the instructor for this . 
course will be generally acquainted with good instructional techniques. 
It cannot be overemphasized, however, that the instructor must 
continually search for ways to motivate the students and maintain their 
attention during classroom sessions. In this regard, the instractor is 
.encouraged to obtain as much trainee participation in the lecture periods 
as possible. One means is for the instructor to operationalize a 
concept or procedure introduced in a lesson plan by citing a real world 
expejrience or example illustrative of the point(s) being developed. 
Often illustrative situations are forthcoming from current events as 
reported in mass media. The instructor should be alert to detect such 
events and to introduce them in class. Another' means is to periodically 
call for questions or ask questions of selected class members during a 
period of instruction to reinforce student attention' and involvement. 
Occasionally in the main body of the lesson plcins, suggestions are made 
to promote class participation, but the means for doing this are left 
largely up to the instructor. Lesson plans conclude with a "Summary 
and Questions" section where guidelines (usually questions to pose 
to the class) are frequentb/ provided for conducting a review of lesson 
plan content. ^ J ''^ 1 

The practical application sessions are inherently interesting expe- 
riences for the students and serve as the means for the students to apply 
concepts and procedures taught in the classroom. The practical appli- 
cation phases must be well planned and supervised to be effective. The 
instructor must closely review and satisfy the requirements stipulated 



for each lesson plan to enable the students to effectively "learn by doing, " 
Before beginning any practical application session, the instructor should be 
careful to convey the impression to the students that practical application 
is a serious and legitimate phase of tlieir instruction and that their performanc 
is subject to evaluation. This is necessary, as there may be a tendency 
for some students to view this phase as a "game" or "theatrical" sit^aation. 

Lesson 19 - Human Relations Laboratory and Lesson 20 - Mock 
Interview /Counseling Session involve "role playing" as a training 
technique. Lesson 19 requires the trainees to play the roles of problem 
drivers with differing backgrounds, while being interviewed by the 
instructor playing the role of a DIA. The training objectives of this 
session are for the trainees to develop an appreciation and understanding 
of the motivations, attitudes and feelings of a problem driver in contact 
with a DIA and in doing so to be better prepared to cope with and assist 
a problem driver when the trainee assumes the role of a DIA. In 
Lesson 20, the training experience is more appropriately termed "role 
taking", where in fact, the trainee has the opportunity to rehearse his 
occupationr.1 role of DLA in tlie conduct of a mock interview/ counseling 
session^ with the instructors playing the roles of assorted problem 
drivers. The major objectives here are to give the trainees job role 
practice and the concomitant opportunity to develop interpersonal 
competence and interview/ counseling techniques. Role playing has 
been recognized as a valid training technique for developing interpersonal 
skills for many years. It generally takes the form of an unrehearsed 
dramatization in which the players attempt to make a situation or 
procedure clear to themselves and to an audience by performing the 
roles of the participants in the situation. This should be done in a 
realistic and yet as free and spontaneous a manner as the situation 
itself will allow. Properly executed, role playing has several potential 
training payoffs, namely: 

Insight into the affective qualities, the performance 
requirements and the effectiveness of the role(s) one 
may assume as well as the role(s) which other people 
perform in relation to oneself. 

An objective view of the role(s} one performs 

Development of verbal skills and consequently more 
effective communication techniques 
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Practice in the performance of new roles 



Facilitated adjustment to the groups or organizations 
in which one will perform 

Behavioral illustrations which are more vivid and 
meaningful than any phire discussions or descriptions of 
situations 

Understanding of other points of view for a given situation. 



There are several requirements and considerations which must be 
kept in mind by the senior instructor when planning for and conducting 
role play sessions, e. g,: 



The participants must be sufficiently prepared in the 
subject matter and background for their role play. The 
training experience may become superficial unless the 
role players know the backgroimds and conditions of the 
characters. Player independence from any written role 
description at the time of the role play session is desirable. 

The cases selected for role playing must be realistic, 
practical and complete for the salient features of the 
role to become perceptible. 

Role playing cannot be adequately developed unless there 
is a prevailing atmosphere of free discussion and inquiry 

The players must be cautioned to play their roles as 
realistically as possible. The instructor must remain 
alert to detect situations where a player is grossly mis- 
interpreting or overplaying a role. Only in such cases 
should the instructor consider interrupting the role 
play session to take corrective action and prevent un- 
desired behavior from becoming established by the 
player or accepted by the group. 



In regard to independent student study, for the most part, it does 
not appear necessary for the students to complete formal study assign- 
ments or homework during non-training hours. The preponderance of 
training objectives for this course will be served by a review of notes 
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taken in class and appropriate Study Guide material, once the subject 
matter is presented in class by the instructor. Therefore, the 
instructor will generally not find student stady assignments in the 
lesson plans. However, he will find statements referring the students 
to the appropriate major section of the Study Guide where reference 
materials for a lesson are located. It is, therefore, inte^ided that 
the Study Guide will serve primarily as a source for documentary 
evidence of instructor-introduced material (reinforcement) rather 
than as a source of independent study assignments (primary learning). 

Independent student study /homework is recommended for employment 
in connection with only three lessons: Lesson 5 - Overview of Vehicle 
and Traffic Laws, Lesson 18 - Case Review and Interview Preparation, 
and Lesson ZO - Mock Interviaw/Counseling Session. Lesson 5 involves 
the teaching of the significxnt elements of the motor vehicle code and 
legislation concerning the operation of the department to the trainees. 
This instructional phase presents a significant challenge to the instructor 
as this material is often viewed as dry and uninteresting by students. 
Yet a good understanding of the legal considerations related to driver 
improvement is imperative for a trainee to become an effective DIA. 
To reduce the burden for coverage of the vehicle code in class, it is 
recommended tiiat, prior to classroom coverage, the instructor assign 
sections of the code to the students for review out of class. In this way 
the instructor will not necessarily have to cover all sections of the 
vehicle code in clas s, but can concentrate on the more difficult sections 
which require som:? interpretation and answer questions that students will 
have on their readings. In Lessons 18 and 20, students are given problem 
driver case files to study out of class and develop analyses and inter- 
pretations of the data. At a later date in class, the students are then 
asked to present or employ the results of their case reviews. 

Instructor Qualifications and Responsibilities 

This training program is primarily designed for delivery by one (1) 
senior or lead instructor. He should have the following characteristics: 

• Continuous and current operational experience as a DIA 
within the department for a minimum of two [2] years 

, Experience and demonstrated competence as an instructor 
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The aforemention«^d qualifications are nunimum requirements and 
may, of course, be exceeded. Desirable background for the senior 
instructor would include: 

Experience with or knowledge of the driver license 
. examination function 

Experience as a first level supervisor of DIA's 

It is important that the senior instructor not be a person with primarily 
administrative duties, too far removed from day to day driver improvement 
operations . First hand knowledge of the DIA job requirements and perfor- 
mance environment is essential background for the senior instructor. 

The assistant instructor suggested for sharing the instructional 
duties in Lesson 20 should also be a practicing DIA, with a minimum 
of twelve (12) months on-the-job experience and an evidenced interest and 
capability for instructional endeavors. 

After reviewing the relative strengths and weaknesses of the senior 
instructor, the training administrator /course coordinator may wish to 
consider the utilization of outside instructional assistance in some areas 
of course content* For Lesson 3 - Characteristics of the Problem Driver, 
a bio-medical specialist (e.g., medical examiner, toxicologist, physician, 
etc. ) could serve as the instructor to present the symptomatology and 
consequences of various physical and mental impairm*^nts found in the 
driver population. In Lesson 15 - Legal Aspects and Hearings, an 
attorney for the Attorney General's office could be a useful source of 
instructional assistance. 

Measurement of Student Achievement 

With regard to measuring the trainees^ grasp of course content, it 
is recommended that 15-20 minute quizzes be given to the student on a 
daily basis. Such quizzes should be coupled with a review session which 
will cover the results of the quiz (which should be corrected in class) 
and allow students to ask questions about course material* Such quiz and 
review sessions should be scheduled for the first period in the day* A 
two hour written examination is recommended to conclude the course. 
Quizzes, as well as the final examination, should be of the objective type 
(multiple choice or short answer questions) to facilitate scoring and 
feedback of results to the students. 
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During the practical application phases of training, the instructor 
has a unique opportunity, to observe aspects of student performance not 
usually evident in the classroom* Specifically, a student's emotional 
maturity, poise, ''ability to think on his feet, " verbal and non-verbal 
skills, adherance to the essential aspects of departmental policies/ 
guidelines, flexibility, frustration tolerance, etc, , are some of the 
important dimensions of DIA performance which may be evaluated in 
this context. Close evaluation of student performance in this situation 
is crucial to a determination of a trainee's probability of success as a 
practicing DIA. It should be weighed heavily in the instructor's overall 
determination of a trainee's fitness for duty. 
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Section I 
GENERAL BACKGROUND 
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Time: 1:50 



LESSON 1 ORIENTATION 



Training 

Objectives: . Know the objective and basic organization of this training 

program 

Understand the goals and organizational structure of the 
driver improvement and control program 

Appreciate the DIA job requirements and related personnel 
policies 



References: . American Association of Motor Vehicle Administrators. 

Drive r license adniinistrator' s guide to driver improvement * 
Washington, D.C. : Author, 1965. 

Departmental Policy and Procedures Manual 



Training 

Aids: . Sufficient copies of the Stud=* :t Study Guide for each member 

of the class 

Study Guide Exhibit 1: Training schedule 

Study Guide Exhibit Z: Organization chart 

Study Guide Exhibit 3: DIA job specification and 

career ladder 



Note: Prior to use, this lesson plan must be carefully reviewtjd, annotated 

and edited, if necessary, to make, it totally reflective of the 
functional structure of the jurisdictional driver improvement 
and control program. 
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Time 
(Elapsed) 
Actual 


Activity 


instructor Notes 
and Visual Aids 


( ) 
0:05 


ADMINISTRATIVE MATTERS 

1. Introduce yourself, distri];)ute copies of the Student 
Study Guide to the class and briefly describe the orga- 
nization and content of the document. In addition, 
mention that: 

a. It contains reference material which supports 

the classroom instruction and discussion, as well 
as the practical application phases of the course 

b. It should be brought by the students to all phases 
of training for reference purposes, and reviewed 
and studied, as necessary, after class hours 

c. It may also serve as a job aid and basic reference: 

2. Indicate that students will find it valuable to supplemen 
the reference material in the Study Guide with class- 
room notes. 

OBJECTIVES 

1. Explain that at the conclusion of this lesson, the stu- 
dent should be able to: 

a. Know the objective and basic organization of this 
training program 

b. Understand the goals and organizational structure 
of the driver improvement and control program 

c. Appreciate the DIA job requirements and related 
personnel policies. 

STUDY GUIDE REFERENCE 

1. Indicate that reference material related to this lesson 
may be found in Section 1 of the Study Guide, 
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Time 
(Elapsed) 

Actual 


Activity 


Instructor Notes 
and Visual Aids 


(0:05) 
0:10 


COURSE DESCRIPTION AND REQUIREMENTS 

1. Course objective. Mention that the basic objective of 
the course is to qualify each trainee for job entry 
level performance, as a driver improvement analyst 
(L)L£\.)m indicate tnat since tne UiA s total ettectiveness 
will develop largely as a result of on-the-job experi- 
ences, it is important that he acquire the necessary 
foundation skills and knowledge from this training 
course to assure. that job proficiency be achieved as 
rapidly as possible. 






2, Course structure and scope* Refer the students to 
Study Guide Exhibit 1 and briefly review the content 
of the course, mentioning that there are three major 
phases to the course, e. g. : 


Exhibit 1: 
Training schedule 
pg. 1-2 




a. General background; lessons 1-9 dealing with: 






1) Orientation 






2) Psychology of driving 






3) Characteristics of the problem driver 






4) Driver information 






5) Overview of vehicle and traffic laws 






6) Traffic offenses /violations and traffic 
accidents 






7) Hum2ui communication 






8) Effective human relations 






9) Theory and practice of interviewing and 
counseling 
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Time 
(Elapsed) 








Activity 


Instructor Notes 
and Visual Aids 


Actual 














b. 


Driver improvement procedures ; lessons 10-16 
dealing with; 










10) 


Overview of the driver improvement and 
control process 










11) 


Case assignment and continuity requirements 










12) 


Case review and investigation 










13) 


Conducting interviews and counseling sessions 










14j 


Recommending and taking driver improvement 
and control actions 










15) 


Legal aspects and hearings 










16) 


DIA administrative forms 










Practical application; lessons 17-20 dealing with: 










17) 


Observation of selected driver improvement 
and control processes 










18) 


Case review and interview preparation 










19) 


Human relations laboratory 










20) 


Mock interview/ counseling session 






3. 


Procedural matters. Review and elaborate upon the 
following material: 








a. 


Hours of the training day 










1) 


Begin training at A.M. , end at 
P. M. 










2) 


Limch usually between and 










3) 


Nominal ten minute breaks for every hour of 
instruction. 
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LESSON 1 ORIENTATION 



Time 
(Elapsed) 
Actual 


Activity 


Instructor Notes 
and Visual Aids 




b. Identity of other course instructors 

c. Site(s) for various phases of training 

d. Location of support facilities 

1) Rest rooms 

2) Food and beverages 

3) Other 

i 

e. General requirements for satisfactory course 
completion: 

■ 

1) Punctual attendance at all training sessions 

2) Full cooperation with the instructor 

3) '!Final evaluation of students by instructor based 

on: 

a) Written qxilzzes, exams 

b) Participation in class discussions 

c) Performance during practical application 
phases 

d) Other considerations 
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Time 
(Elapsed) 
Actual 


Activity 


Instructor Notes 
and Visual Aids 


(0;15) 
0;25 


OVERVIEW OF THE DRIVER IMPROVEMENT AND 
CONTROL PROGRAM 

1. General objectives. Mention that, in general, an 
effective driver improvement and control program 
must be able to promptly and systematically identify 
problem drivers, classify them according to their 
deficiency(ies), and provide the necessary remedia- 
tion to improve their driving performance. Only in 
cases where improvement is not possible through 
reasonable attempts by the department to do so, must 
the department consider restricting, curtailing or 
withdrawing the problem driver's license. In more 
detail, the objectives of the program, as originally 
formulated by the American Association of Motor 
Vehicle Administrators are: 

a. ^^To improve the attitudes and driving perfor- 
mances of drivers ^vho, because of traffic viola- 
tions and/or accident involvement, are known to 
constitute a hazard on the highways; and to instill 
in those drivers the will to better their driving 
practices. " 

b. ''To determine whether problem drivers suffer 
from physical and mental deficiencies, the extent 
of such deficiencies, and the ways they affect 
the safe operation of motor vehicles. " 

c. "To apply appropriate restrictions, or to use the 
device of 'deferred action, ' when drivers suffer 
from physical or mental conditions that do not 
appear to preclude saf^ driving. " 

d. '^To eliminatfc from the highways the unsafe, 
incompetent, and physically or mentally un- 
qualified driver by refusing to license him or by 
with 1 rawing his driving privilege,^' 
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Time 
(Elapsed) 
Actual 


Activity 


1 

Instructor Notes 
and Visual Aids 




2. Organizational structure. Review and discuss the 






structure and functions of the various working groups 






, having a direct or collateral role in driver improve- 






ment within the department. Cover and elaborate 






upon the organization, function and interrelationships 






of the groups listed below referring students to Study- 






Guide Exhibit 2: 


Exhibit 2: 
Departmental 




a. Division of driver licenses 


organization 




1) Central records section/bureau 


chart pg. 1-4 


i 


2) Driver license exairdnation section/bureau 






3) Financial responsibility section/bureau 






4) Driver improvement section/bureau 






a) Review unit 






\\\ Tntprview- coilnfipliTicy Vif^aTina nnif 






c) Stenographic /clerical unit 






d) Other 




(0:40) 


Take a ten minute break 




0:10 






(0:50) 


DIA JOB REQUIREMENTS AND RELATED PERSONNEL 




0:45 


POLICIES 






1. Entry level duties. Referring to Study Guide Exhibit 


Exhibit 3: DIA 




3, review in detail the backgroiind requirements 


job specification 




for and duties of the DIA. Qe sure to disctiss the 


and career ladde r 




likely involvement of DIA's with respect to head- 


pg. 1-5 




quarters and field assignments* 
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Time 
(Elapsed) 
Actual 


Activity 


Instructor Notes 
and Visual Aids 




2. DIA career ladder/ Referring to Study Guide Exhibit 
3, discuss the various job grades and associated 
responsibilities available within the field of driver 
improvement, as well as the associated levels of 
compensation. 

3, Personnel policies. Generally describe the depart- 
mental policy and procedures associated with the 
following concepts: 

a. Work hours 

1) Normal 

2) Overtime 

3) Leave 

a) Vacations 

b) Illness 

c) Holidays 

d) Professional development 

Schooling 

Professional meetings 


Exhibit 3: DIA 
job specification 
and career 
ladder, pg, 1-5 
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Time 
(£. lapsed) 
A ctual 


Activity 


Instructor iNiotes 
and Visual Aids 




e) Community relations 






f) Other 






b. Wages /compensation 





1) Time(s) and method(s) of payment 

2) Computation of salary 

3) Payment for holidays 

4) Overtime /premium time 

5) Make-up time 
c. Requisite conduct 

1 ) Code of ethics 

2) Proper attire and demeanor 

3) Requirements to report accidents or arrests 

4) Other 



d* Use of state vehicles and facilities 
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Time 
{Elapsed) 
Actual 



Activity 



Instructor Notes 
and Visual Aids 



Use of credentials 



£• Communications 

a* Use of telephones 
b. Other 



g. Travel policy and allowable expenses 

1) Use of state vehicles 

2) Use of private vehicles 

3) Per diem/ subsistence allowances 

4) Advancement of travel funds 

h. Supervision and review of performance 

1) Immediate supervisor 

2) Forms of supervision exercised 

3) Routine performance reviews conducted 

a) How often 

b) Aspects of DIA performance examined 

4) Acknowledgement of meritorious performance 

5) Records kept in personnel files 
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Time 
(Elapsed) 
A c tual 


Activity 


Instructor Notes | 
and Visual Aids 


(1:35) 
0:15 

(1:50) 


6) Eligibility for advancement to next higher 
level of compensation/ responsibility 

i. Termination /transfer of employment 

1 ) Voluntary 

a) Notice required 

2) Involuntary 

a) Notice required 

b) Grounds 

SUMMARY AND QUESTIONS 

1. In the time remaining, solicit questions from the 
class on the subjects of this lesson. 






1-11 



Time: 1:50 



LESSON 2 PSYCHOLOGY OF DRIVING 



Describe and interrelate the various components of 
human behavior involved in motor vehicle operation 

Understand the essential aspects of effective driver 
performance 

References: • Highway Users Federation for Safety and Mobility. 

How to handle driving emergencies --a program for 
driver and traffic safety education , Washington, ,D. C. : 
Author, December 1970. 

Highway Users Federation for Safety and Mobility. 
Improving driver performance--a curriculum for 
licensed drivers. Washington, D. C. r Author, 
June 1971. 

Lauer, A. R. The psychology of driving . 
Springfield, Illinois: Charles C. Thomas, I960. 

McKnight, A.J. et al. Driver education task analysis-- 
VoL I Task descriptions. Alexandria, Virginia: 
Human Resources Research Organization, November, 
1970. 



Training 

Aids: . Study Guide Exhibit 4; The functioning driver 



Training 
Objectives: 
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Time 
(Elapsed) 
Actual 


Activity 


Instructor Notes 
and Visual Aids 


( " ) 


OBJECTIVES 




0:05 








1. Briefly review the objectives of this lesson, namely 






for the students to be able to: 





a. Describe and interrelate the various components 
of human behavior involved in motor vehicle 
operation. 

b. Understand the essential aspects of effective 
driver performance* 



STUDY GUIDE REFERENCE 

1. Mention that the trainees 
for this lesson in Section 



will find reference materials 
2 of the Study Guide, 



(0:05) 
0:40 



THE FUNCTIONING DRIVER 

1. Explain that within the context of the highway trans- 
portation sys\em which is composed of the highway, 
tlie vehicle, axid the driver, a driver may be viewed 
as a stlbsystem which accepts and handles various 
inputs and makes corresponding outputs* Refer the 
students to Study Guide Exhibit 4 and review the sub- 
sequent sections which deal with the major aspects of 
human functioning in the man/machine or driver/ 
vehicle context. 

a. Sensing 

1) Refers to human capabilities to detect in- 
formation in the environment- -such capabil- 
ities as vision, hearing , taste, smell, bodily 
feelings (e.g., touch; pressure; sensation of 
bodily movement forward, backward, up/dowii, 
sideways; position of limbs). 



Exhibit 4: The 
functioning 
driver, pg« 2-2 
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Time 
(Elapsed) 




Activity 


TnsTrnrtnr IMotes 

XilOLL lU^tvFi. i>V^L^O 

and Visual Aids 


Actual 








2) 


Senses of particular importance to the driver 






3) 


It is clear that if the critical driving senses 
are impaired in any way (e. g. , by use of 
alcohol or drugs, fatigue, injury, illness, 
etc. ) driving performance 'vill suffer. 






4) 


"Perception^' is the term used for the procesj 
involved in giving meaning or identity to 
sensory events (e.g. , recognizing the illumi- 
nated red disk on a traffic signal as an indi- 
cation to stop a vehicle). 






b. Motives and emotions 






1) 


Motives are considered the reasons, pur- 
poses, conditions or states that initiate 
and control behavior. 






2) 


Some motives are built in such as hunger, 
thirst, sex, etc. 






3) 


Ma7,y motives are primarily learned through 
experience such as fear, need for love, need 
for pcver or prestige, etc. 






4) 


Strong emotional states such as fear, anger, 
elf.tion can motivate people. 






5) 


The relative strengths and effects of learned 
motives/emotional states are constajitly 
changing for a given individual- -hour to 
hour, day to day, week to week, etc. 






c. Attitude 






1) 


Is a state of mind or tendency to subjectively 
feel and respond in a consistent way towards 
certain objects or situations. 
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Time 
lapsed) 
Actual 


Acti \ity 


Instructor Notes 
and Visual Aids 




2) People have many attitudes about many 
different subjects (e.g., race, religion, 
rights of others, etc. ), and they in ay be 
broadly classed as positive, negative, or 
neutral for any given subject. 




! 
1 
1 
1 

■ 

i 

f 


3) An individual's attitude toward authority, 
rules and regulations, the rights of others 
and himself is of particular importance in 
the traffic situation. 




1 


d. Attention/ aware ne s s 






1) This is basically the ability of the individual 
to focus or direct his powers of concentra- 
tion or thought to an idea or task being 
performed. 






2) Apparently man can direct his attention to 
one thing at a time, but does have the 
capacity to rapidly shift his attention among 
several things. 






3) If one is preoccupied or distracted with 

leeiings oi strong eiriOLion ^anxieLy/ worry, 
rage, grief, elation, etc.), his attention 
will be diverted from the traffic situation 
and his traffic performance will suffer. 






e. Judffment/decisicn making 






1) Is one's capacity for sizing up a situation 
and determining an appropriate course of 
action. 






2) The development of this faculty is highly 
dependent upon acquired knowledge and 
experience. 
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Time 
(Elapsed) 
Ac tual 


Activity 


Instructor Notes 
ana visual /\ias 




3) Judgement /decision making can be impaired 
by many conditions, such as alcohol and 
drug influence, fatigue, injury, illness, 
str e s s f etc • 






£• Memory /knowledge 






1) H.e£ers to a person's capacity to recall or 
remember certain facts or experiences. 




! 

1 


2) An individual's awareness/\xnder standing 
vji uiic I a,CT.o r s diic (-Ling odic t raiiic pc 
formance is critical to his performance. 




i 


3) An individual's knowledge of the following 
factors is of particular importance to the 
driving situation: 






a) Traffic laws 






b) Operational aspects (cause and effect) 
of physical laws governing the traffic 
situation 






c) His own physical capabilities and 
limitations 






4) Habita. Mention that habits are the consis- 
tent, automatic, and more or less uncon- 
scious reactions of people to recurring 
situations. "Good" traffic habits (such as 
signalling before a lane change or turn, 
effective steering control, etc. ) will facil- 

X ird LC LJL CLJ.i.X^ ^A-*^ X Xl ICLIl^ C y XO X U cL\X LX dXXX \^ 

habits (such as riding the brake pedal, 
turning without signalling) the converse will 
be tnie. 






g. Responding/perceptual motor skills 






1) Is the ability to initiate cind control bodily 
movement in a smooth aind coordinated 
manner. 
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Time 
(Elapsed) 
Actiial 


Activity 


In sir uc tor Notes 
and Visual Aids 


( 

i 

! 

r 
■i 

1 

( 

1 

i 
1 

(0:45) 
0:10 


2) Individuals differ in terms of their rnherent 
capacity to acquire motor skills. 

3) Motor actions are frequently performed in 
response to external events or stimuli and 
therefore are associated with the process 

of perception- -and thus the term perceptual/ 
motor skills is often used in this regard. 

4) Reaction time (RT), Explain that in traffic 
situations, a factor involved in driver/ 
pedestrian performance is "reaction time, " 
and cover the following: 

a) RT is practically defined as the time 
between the onset of a stimulus and the 
completion of the appropriate response 
to that stimulus (e. g. , the time from 
when a traffic light turns "amber'' to 
when a driver puts his foot on the brake). 

b) RT's vary between individuals. 

c) RT^s are generally faster to strong 
stimuli tham weak stimuli. 

d) RT*s increase with advancing age. 

2. Mention that it is clear from the foregoing discussion 
that the functioning driver is a very complicated 
system of interrelated functions; a disturbance or im- 
pairment of one fiinction can have similar effects on 
other fiinctions and result ultimately in deficient re- 
sponses or performance. 

3. Indicate that an examination of the elements of effec- 
tive driving will now be undertaken, wherein the 
effective application of the functions of the driver to 
the driving task will be exanndned. 

Take a ten minute break 
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Time 
(Elapsed) 
Actual 


Activity 


Instructor Notes 
and Visual Aids 


(0:55) 
0:45 


ELEMENTS OF EFFECTIVE DRIVING 

1. Basic driving fxinctions. Explain that noteworthy, amonj 
the many capacities of the functioning driver are the 
following, in the traffic situation. Define and elabo- 
rate upon the impact of these functions for the driving 
task, for both normal driving and encounters with 
hazardous situations: 

a. Detection/identification 

b. Analysis / evaluation/prediction 

c. Decision making 

d. Execution 

2, Model driver characteristics. Indicate that the afore- 
mentioned driver functions and capacities are applied 
to the myriad of driving tasks associated with the 
safe and effective operation of a motor vehicle. Re- 
view and elaborate upon the idealized driver capabil- 
ities associated with the following factors. 

a, ..Driver condition 

1) Has understanding of local traffic laws and 
regulations, especially "rules of the road", 

2) Has understanding of the factors affecting 
own capacity to perform effectively and takes 
measures to optimize same, 

a) Inherent perceptual motor capacities 
and skill levels (uses any required 
sensory aids, prevents sensory 
fatigue, etc. ) 





o 
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Time 
(Elapsed) 
Actual 


Activity 


Instructor Notes 
and Visual Aids 








General responsiveness/alertness 
^Tninimi^.p (^HaTirps for tnusmlar Tnpnfal 
sensory fatigue, etc. ). 








c) 


Use of alcohol and/or drugs (avoids 
driving when impaired by either or both). 








d) 


Aroused emotional state (avoids driving 
when experiencing tlie effects of anxiety, 
anger, grief, elation, etc. ). 




i 

i 


3) 


Has understanding of vehicle responsiveness 
(e. g, , acceleration, deceleration, steering, 
braking, gear shifting, etc. ) and the function 
of all controls and displays. 




1 


4) 


Has working understanding of physical laws 
operant in the driving situation, e.g. : 








a) 


Speed in relation to reaction distance, 
stopping distance, following distance, 
side forces developed on turns, collision 
forces, etc. 








b) 


Loss of traction due to overpowering, 
hard braking, too fast cornering, rain, 
snow, sand, mud, etc. 








c) 


Increased weight in vehicle as it affects 
s'topping distance, cornering character- 
istics, etc. 






5) 


Has following attitudes and mental capacities 
in traffic situations: 








a) 


Respect for laws and rights of others; 
practices common courtesy on the 
highway. 








b) 


Patience/high frustration tolerance. 
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Time 
(Elapsed) 
Actual 


Activity 


Instructor Notes 
and Visual Aids 


1 
I 


c) Non competitive /non aggressive view 
of driving, 

d) Justifiable confidence in one's driving 
skills. 

e) Respect for physical forces involved in 
motor vehicle operation and injury/ 
damage potential of a traffic collision. 

6) Has planned for a reasonable transit time 
for trip and has become familiar with any 
new routes involved. 

b. Vehicle condition 

1) Takes measures to verify/ensure operability 
and adequate status of all major vehicular 
subsystems before beginning trip (e.g., 
lighting /signalling, steering, braking, tires, 
washers/wipers, fuel, etc. ). 

c. Driver behavior 

1) Basic operational skills 

a) Effectively controls major vehicle sub- 
systems such as power, steering, trcins< 
mission and braking to perform smoothly 
coordinated basic maneuvers such as 
starting and stopping (level, upgrades, 
downgrades), roadway following, back- 
ing, turning, parking, lane changing, 
passing, overtaking, entering and 
leaving traffic flow, controlling speed 
(level roadway, curves, upgrades, 
downgrades), etc. 


r 
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Time 
(Elapsed) 
Actual 


Activity 


insiructor Notes 
and Visual Aids 


J 

r- 

I • 

I 
! 
1 

1 

i 0 . ' 


b) Exercises effective sensory monitoring of traffic 
environment, .in particular: 

Maintains active visual scanning through 
windscreen, and via rear and side view 
mirrors. 

Remains alert for any .unusual sounds from 
traffic environment (sirens, screeching 
tires,; etc. ), 

c) Maintains dynamic profile (speed, intervehicle 
spacing, sensory scanning, etc. ) which allows 
for maximum anticipation of and reaction to the 
occurrence of any hazardous situation. 

d) Remains alert to detect any traffic situation in- 
volving the position, direction and speed of other 
traffic units which, may represent a threat to' 
own vehicle. 

e) Takes precautionary measures (regulation of 
own vehicle's position, direction and speed or 
sounding of horn) to prevent a predictable 
hazardous situation from occurring in traffic 
environment. 

f) Takes appropriate control measures with re- 
spect to intravehicle environment (e. g. , temper- 
ature, air quality, sound, visibility, passengers, 
cargo, etc. ), to prevent distractions, obscura- 
tions and other interferences from occurring. 

2) Specific situational skills 

a) Exercises special precautions for traffic envi- 
ronment, such as: 


■ 



ERIC 



2-10 



LESSON 2 PSYCHOLOGY OF DRIVING 



Time 
(Elapsed) 
Ac t\3al 


Activity 


instructor Notes 
and Visual Aids 




• Urban and suburban streets 






Pedestrians (especially jaywalkers 






and children) 






Abrupt maneuvers of commercial 




1 

1 ■ 


vehicles (sudden pulling away from 




[ 
i 


curb, sudden stops, double parked and 




i 


standing vehicles) 




i 


Appropriate lane selection for one way 




I 


streets to allow for turn-offs 






Emergency vehicles 




I 


School buses 




1 - Children (at bus stops, near playgrounc 




i j etc. ) 






Rural/remote roads 






Farm animals, vehicles 






Bad road conditions 






Unimproved roads 






Limited access highways 






Entering and exiting 






Following 






Overtaking 






Intervehicle spacing 






Lane changing 
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(Elapsed) 


Activity 


Insiructcr Notes 
and Visual Aids 


) 
1 

1 

i 
1 
1 

i 
I 

■ 


b) Reduces speed dur-ing conditions of reduced visibility 
(twilight, nighttinne, rain, snow, fog). 

c) Controls against loss of traction due to overpowering, 
overbraking, turns and curves, hydroplaning, mud, 
snow, ice, etc. 

d) Maintains desired track during crosswind si^aations. 

e) If loss^ of traction is unavoidable, regains control of 
vehicle before uncontrolled skid results by counter- 
steering to regain steering control, and proper brak- 
ing (pumping), if necessary, once ^steering is regained 

f) If risk of a collision is unavoidable, takes appropriate 
evasive action, e. g, , braking, steering, accelerating, 
backing, etc. 

g) If collision is unavoidable, takes appropriate action to 
minimize collision force (sideswipe, oblique angle). 

■ ■- ■ ■ 

h) Exercises special caution when negotiating inter- 
sections, traffic circles, crosswalks, bridges, rail- 
road crossings, tunnels, toll boothes, blind curves, 
narrow roadways, parking lots, entrance and exit 
iramps, etc. 

i) Effectively copes with following emergency situations: 

Brake failure (complete, -power assist) 
Steering failure (coinplete, power assist) 
Stuck accelerator (down) 
■; . Headlight failure 

Engine stall (while in motion) v 
Wheel(s) drop off roadway onto low should or 


i ■ 
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Actual 
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Instructor Notes 
and Visual Aids 



(1:40) 
0:10 



(1:50) 



Hood flies up 
Windshield wiper failure 
Tire failure, etc. 



SUMMARY AND QUESTIONS 

1. Indicate that there is no such thing as a perfect driver 
who makes no mistakes; the ideal driver characteristi 
previously discussed serve as a model to emulate and 
a reference by which to evaluate the performance of 
drivers. 

2. Mention that in the next lesson, the deficient aspects 
of driver behavior which characterize a "problem 
driver" (one whose record of traffic violations and/ 
or traffic accidents is such as to indicate that the 
driver is a hazard to himself and others on the road) 
will be discussed. 

3. Call for any questions on the topics of tlds lesson. 

4. Ask the class to identify various human factors/ 
characteristics which can affect driving performance. 
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LESSON 3 CHARACTERISTICS OF THE PROBLEM DRIVER 
Training 

Objectives: • Define what is meant by the term "problem driver", 

to include the: 

Statistical/legal definition of a problem driver 

Characteristics of the "negligent'' problem driver 
and relate these to driving performance 

Characteristics of the physically and mentally 
impaired problem driver, some of the indications 
of these impairments and relate these impairments 
to driving performance 

Characteristics of the problem driver who is 
impaired by alcohol and drugs, the indications 
of these impairments and relate these impair- 
ments to driving performance 

Understand the composition oi the jurisdictional driver 
improvement population to ^nclude the socioeconomic, 
occupational, sex, and age group involvements 

Know the priority targets for driver improvement 

References: . American Medical Association. Alcohol and the 

im^ired driver^-a manual on the medicolegal 
aspects of chemical tests for intoxication. Chicago, 
Illinois: Author, I968. 

American Medical Association, Manual on alcoholism ^ 
Chicago, Illinois: Author, 1968. 

American Medical Association. Physicians guide for 
determining driver limitation . Chicago, Illinois: 
Author, 1968. 

Coleman, J. C. Abnormal psychology and modern life 
(3rd ed. ) Chicago, Illinois: Scott, Foresman and 
Company, 1964. 

Coppin, R. S. and VanOldenbeek, G. Control of the 
negligent driver Part III--six years after action driving 
record. Sacramento, California: State Department of 
Motor Vehicles, June 1966. 
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Coppin, R.S. and VanOldenbeek, G. The fatal accident 
reexamination program in California. Sacramento, 
California: State Department of Motor Vehicles, 
January 196G. 

English, H. B. and English, A. C. A comprehensive 
dictionary of psychological and psychoanalytical terms . 
New York: Lougmans, Green and Company, 1958. 

Forney, R. B. and Hughes, W. Combined effects 
of alcohol and other drugs-. Springfield, Illinois: 
Charles C. Thomas, I968. 

Highway Users Federation for Safety and Mobility. 
Personality factors and the driving t^^sk, 
Washington, D. C. : Author, January 1971. 

Jellinek, E. M. Disease concept of alcoholism . 
New Haven, Connecticut: College and University 
Press, I960. 

Kaestner, N. "Research in driver improvement- -the 
state of the art. Traffic Quarterly , 1968, 23(4), 497-520. 

National Safety Council. Acciden; ^acts . Chicago: 
Author, 1972. 

Osol, A. ct al (Ed. ) Blakiston^s gould medical dictionary . 
(3rded.) New York: McG raw Hill, 1972. 

Shapiro, M. K. and Ashe r, W. Teaching the driver 
education student to cope with dangerous emotions. 
Traffic Safety , July 1972, 20-21. 

Smith, Kline and French Laboratories. Drug abus i. 
(6th ed. ) Philadelphia, Pennsylvania: Author, 19'^8. 

U. S. Department of Justice, Bureau of Narcotics and 
Dangerous Drugs. Fact sheets * Washington, D. C. : 
U.S. Government Printing Office, 1970. 

U. S. Department of Transportation. 1968 Alcohol and 
highway safety report .^ Washington, D. C, : U.S. 
Government Printing Office, 1968. 



The instructor should only give cursory coverage to the 
symptomatology of the various physical and mental impairments 
covered in this lesson and advise the student of detailed supporting 
information in the Student Study Guide. 



LESSON 3 CHARACTERISTICS OF THE PROBLEM DRIVER 



Time 
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{ " } 


OBJECTIVES 




0:05 












1, Briefly 


review the objectives of this lesson, namely 






for the class to be able to: 




j 

1 


a. 


Define what is meant by the term "problem 
driver, " to include the: 




1 

[ 

1 
i 




1) 


Statistical/legal definition of a problem 
drive r 




i 

! 

1 
I 

\ 
1 

! 




2) 


Characteristics of the "negligent" problem 
driver and relate these to driving 
pc rformance 




1 
( 




3) 


Characteristics of the physically and 
mentally impaired problem driver, some 
of the indications of these impairments and 
relate these impairments to driving 
pe rformance 








4) 


Characteristics of the problem driver who 
is impaired by alcohol and drugs, the 
indications of these impairments and 
relate these impairments to driving 
performance 






b. 


Understand the composition of the jurisdictional 
driver improvement population to include the 






* 


socioeconomic, occupational, sex and age group 
involvements , 








Know the priority targets for driver 
improvement. 






STUDY 


GUIDE REFERENCE 






K Indicate 


that the trainees will find reference mate- 






ria 


Is for this lesson ii: Section 3 of the Study 






Guide. 
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and Vi sual Aids 



(0:05) 
0:10 



THE PROBLEM DRIVER 

1. Statistical/legal definition of the problem driver . 

Indicate that the "problem driver'^ is a motor vehicle 
operator who experiences an excessive number of 
traffic violations and/or accidents within a specified 
period of time, and comes to the attention of the DI 
section of this department. He may also be some- 
one with a known physical or mental condition which 
may make him an above average risk on the road. 
Review the following points; 

a. In this state a problem driver is subject to DI 

action when he has accumulated points/ 

traffic violations within rtionths period; 

explain that the "point system" used in this 
state will be explained in a later session. 

b. Since traffic laws are formulated and enforced 
as a means for expediting the safe flow of traffic 
in a manner which is equitable for all, violations 
of these laws increase the chances that the 
violator will experience a motor vehicle traffic 
accident. 

c. It has been determined by this (state/department 
that the previously mentioned accumulation of 
points /violations by a driver puts him into a 
significantly high accident- risk category so as 
to warrant action by the department in an 
attempt to improve his driving behavior . 

d. The determination of the apparent causes for a 
problem driver^ s poor driving behavior is 
viewed as one of the prime responsibilities of 
DI, and is necessary to objectively determine 
the appropriate remedial action{s) to be taken by 
the department. 
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e. The characteristics of four types of problem 
drivers will now be re viewed- -the negligent 
operator, the physically impaired operator, the 
mentally impaired operator, and the alcohol and 
drug impaired operator. 

2. Negligent problem driver* Mention that this term 

refers to an apparently healthy person (not obviously 
physically or mentally impaired) who is seemingly 
functioning in society at an acceptable level, but 
nonetheless is a "problem driver." Indicate that it 
is this individual who is the target for the department 
(individual/group) counseling program(s). Discuss 
the factors listed below which can contribute singly 
or in combination to this problem driver's negligent 
operation of a motor vehicle. 

a. Inattention (perceptual functioning) 

1) This refers to a deficiency in a driver's 
perceptual functioning where he fails to 
pay the proper attention to the critical 
visual stimuli concerned with the proper 
control of his vehicle and the detection and 
avoidance of hazardous situations in the 
traffic environment. 

2) Two reasons for the inattentiveness may 
be postulated: 

a) The driver may simply not be aware of 
how, when, and where to direct his 
attention and his visual scanning 
patterns, or may not correctly inter- 
pret potentially threatening situations. 

b) The driver may know how to properly 
direct his attention, recognize and 
avoid hazardous situations but he be- 
comes inattentive because he is 
frequently preoccupied (deeply involved 
with his problems or activities), bored 
(mind wanders, he daydreams or 


s 
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! 


drowses), or is easily distracted {attention 
frequently drawn to extraneous events 
occurring in his environment) while driving. 

b. Attitude /personality problem 

1) An unduly aggressive individual who has the need 
to '^show off" by driving in a reckless /imprudent 
manner, exhibits antisocial feelings, has little 
respect for traffic laws /authority and the rights 
and welfare of others is liable to commit traffic 
violations; this type of reckless driving is often 
found in the youthful problem driver. 

2) An unduly passive, fearful, hesitant and cautious 
individual can, by his indecisive action on the 
road, cause competent drivers to misread his 
actions or prompt them to take unnecessary riski 
to escape his influence. This person can be the 
direct cause of accidents and can commit traffic 
violations such as "driving too slowly. " 

c. Knowledge deficiency 

1) In some instances, an experienced driver who 
has the necessary perceptual-motor skills and 
appropriate attitudes is unfarr.dliar with traffic 
laws that may have changed or been introduced 
since the individual passed his original license 
elimination; such a person can commit traffic 
violations unwittingly. 

2) Some people don't know or are unconvinced 
that their driving records are unusual. 

d. Perceptual-motor coordination deficiency 

In rare instances, drivers who are physically and 
mentally fit may lack the perceptual-motor coor- 
dination/skills to properly control a motor vehicle 
(could be due to an extended period where no driving 
was done and license was renewed, or little or no 
experience with a particular vehicle. ) 
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(0:15) 
0:35 


3. Physically impaired problem driver. Mention that 

there are many physical disorders which can severe- 
ly impair a person's ability to safely control a motor 
\ehiclG. Some impairments may be so severe as to 
take a driver off the road; others may be amenable 
to medical control and compensatory measures so 
that the person may still function as a motor vehicle 
operator. 

a. Background 

1) State that it is important for the DIA to 
know some of the more frequently encounter- 
ed physical impairments in the driving 
population,, their control measures, and 
their impact on driving performance for 
several reasons. 

a) He should be able to recognize symptom 
of uncontrolled physical impairments 
during personal contact with a client or 
a review of his driving records, so that 
the driver may be promptly referred 

to a medical authority for authoritative 
diagnosis and treatment. 

b) Kno^^dng the existence of a particular 
impairment, the DIA should have a 
general understanding of the associated 
control measures to determine whether 
these measures are being properly 
applied. 

2) Indicate that the information to follow is 
only intended to provide the DIA with some 
general background on the more familiar 
physical impairments found in the driving 
population so that he may be better pre- 
pared to make timely referrals of clients to 
competent medical authorities. 

a) Emphasize that the DIA should never 
think of himself being qualified to 
make med.' jal diagnoses. 


s 
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b) Review the physical disorders that follow. 
Metabolic diseases 

1) These are diseases resultant from the dysfunctio 
of glands which regulate the metabolic or bio- 
chemical processes of the body. 

2) In general, such disturbances can cause a 
muscular weakness, painful muscular spasms 
and sudden episodes of dizziness/vertigo and 
possibly unconsciousness. 

3) With any of the afflictions to be discussed, the 
individual should not drive until the symptoms 
of the illness have been controlled by the appro- 
priate therapy, as verified by a physician. 

a) Diabetes mellitus 

This is the most conimon form of 
diabetes and is a disorder where the 
body fails to properly breakdown or 
oxidize carbohydrates (sugars, starches 
and is due primaril/ to a deficiency of 
insulin (which is secreted by the pan- 
creas); excessive blood sugar levels 
result. 

• Early stages of this illness are charac- 
terized by intense thirst, loss of 
appetite, general weakness, body pains 
and headaches. 

In advanced stages, the individual ex- 
periences dehydration, and excessive 
thirst, drowsiness, labored breathing, 
dimming and blurring of vision, pro- 
duction of a volatile and aromatic sub- 
stance called acetone (which can be 
detected in the breath), and dizziness 
and coma which can be fatal; the diabetic 
^ on the verge of a '^diabetic coma" 


1 
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exhibits symptora« which arc very 
similar to and can be confused with those 
of alcoholic influence. 

Effective control of this disease re- 
quires that the individual take periodic, 
measured doses of insulin as prescribed 
by a physician (oral or intravenous). 

There is the risk that a diabetic may 
take an overdose of insulin which can 
result in a dangerously low blood sugar 
level; this condition is called "insulin 
shock". 

Symptoms of this condition include 
nervous agitation, weakness, 
trembling, diarrhea and incontinenc 

In contrast to diabetic coma, the 
onset of insulin shock is rapid; 
most diabetics can recognize the 
symptoms of onset and can counter- 
act this condition by eating a candy 
bar (or other high sugar food) which 
they generally carry with them. 

Medical authorities feel that diabetics 
who have their illness under control 
may drive private vehicles, but should 
be advised against driving commercial 
vehicles; the uncontrolled diabetic is 
in no condition to drive any vehicle. 

h)y* Other glandular disorders 

An individual may experience disorders 
associated with the under secretion and 
over secretion of the thyroid, para- 
thyroid, pituitary, and the adrenal 
glands* 


c. 
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• The more acute and uncontrolled 






forms of these glandular dysfunc- 






tions may produce such symptoms 






as muscular weakness, painful 






muscular spasms, visual distur- 






bances, headaches and dizziness. 






In cases where these diseases are 






severe and not controlled, the in- 






dividual should not be allowed to 






drive; when an afflicted person is 






under the care of a physician and 






receiving the proper treatment, the 






physician may recommend that the 






individual be allowed to drive a 






private vehicle. 






b. Central Nervous System (CNS) disorders 






1) The CNS disorders which will be discussed 






can have profoundly incapacitating effects 






on human behavior. 






2) As with other physical disorders the 






severity of the disorder and effectiveness 






of control measures must be medically 






assessed in each case. 






a) Epilepsy 






This is a disease of the brain which 






is characterized by periods of 






abnormal neural activity resulting 






in motor, sensory, and mental 






dysfunction--in extreme cases, a 






semiconscious or unconscious 






condition accompetnied by con- 






vulsive movements. 


J 
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Some possible causes of this con- 






dition are hereditary tendency. 






defective prenatal circulation 






and nutrition, injury to the brain; 






auto accidents involving head in- 






jury also appear to contribute to 






the development of epileptic 






conditions. 






Epileptic episodes are self-limiting 






in duration and must run their 






course; there are two types: 






The grand mal form is a 






complete epileptic seizure 






involving a sudden loss of 






consciousness and muscular 






control- Tlte individual will 






generally fall to the ground anc 






experience convulsive and 






muscular spasms, profuse 






salivation and sometimes 






frothing at the mouth, tongue 






biting, and incontine'iice ; 






when the seizure subsides 






the individual is confused, ma^ 






fall asleep, and remember 






nothing of the event* 






Tlie petit mal is a much mildei 






form .characterized by very 






brief lapses of consciousness 






: (couM be a sudden momentary 






pai:se in conversation or 






movement), rarely more than 






30 seconds in duration; petit 






mal episodes may occur 






several times during the day, 






but do not incapacitate the 






individual to the degree of a 






grand mal seizure. 





ERIC 



3-11 



LESSON 3 CHARACTERISTICS OF THE PROBLEM DRIVER 



I'imo 
(Elapsed) 
A ctual 


A cti vity 


In SI rue to:* J''*ol<*s 
ci nd V^i s ua 1 Aid? 




• j.nt; onset oi an epiiepLic episoae 






is not generally predictable; it has 






been known to be precipitated by 






emotional stress (even during the 






course of a driver improvement 






interview), and strong illumination 




i 


such as the headlights of an 




1 


approaching vehicle at night. 






Dilantin and phenoba'rbital are 


i 


drugs which are prescribed to \ 




control epilepsy; users of these ! 


i 

1 


depressant drugs must be aware 






of the potential side effects-- 






especially the interaction with 




I 


alcoholic beverages. 






Medical authorities recommend j 




that an epileptic, who has not ; 




experienced a seizure for at least i 




a year and is conscientious in 1 




taking his prescribed medications^ 






be considered a good rir.k for the 






operation of a private vehicle but 






be advised not to opc^ -ite commer- \ 




cial vehicles; controlled epileptics 






sh :)uld not consume alcoholic 






beverages for at least 24 hours 






y rior to driving. 






b) Narcolepsy 






T?iis is a condition where an in- 






dividual experiences uncontrollable 






periods of deep sleep of short 






duration; the condition is often 






associated with moderate to severe 






obesity. 






. Stimulant drugs such as Benzedrine 






^ and Dexedrine® are prescribed 






to control this problem. 
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c) Brain tumors/diseases 

Brain tumors/diseases of 
varying kinds can be a causal facto] 
for many forms of irrational and 
uncontrollable behavior. 

Tumor-associatod bizarre behavior 
may often resemble that encounterc 
with mental disorders, 

c. Cardiovascular disease 

1) There arc many disorders of the heart and 
blood vessels which can occur (e. g. , 
"heart attacks", irregular heart beats, 
cardiac pains, high blood pressure, hard- 
ening of the arteries, etc. ). 

2) When the DIA contacts a client with a 
suspected cardiovascul' ^ affliction, it is 
likely that the situation is already a matter 
of medical record and the individual is 
involved in a therapeutic program. 

3) Any person with the history of cardiovas- 
cular dysfunction must be- evaluated indivi- 
dually by a physician in terms of his fitness 
as a driver. 

4) In the case of an individual who has an 
implanted electronic "pacemaker" to re- 
gulate the heartbeat, medical authorities 
recommend that his driving be confined to 
private vehicles. 

d. Cerebrovascular accident/stroke 

1) This is a situation where the normal supply 
of blood to the brain fails due to a blockage 
of flow or the rupture of a blood vessel and 
resultant hemorrhaging. 


d 
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2) Brain tissue damage results and the functior 
of the parts of the body controlled by the 
damaged nerve cells is impaired or disabled 

3) Strokes may result in varying degrees of 
loss of control/function of motor and 
sensory capacities, loss of memory, im- 
pairment of thought processes, etc. 

4) People who survive strokes must be care- 
fully evaluated by medical authorities to 
determine their fitness to drive. 

Musculoskeletal disorders 

1) Musculoskeletal impairments resulting from 
serious injury to such parts of the body as 
the head and neck, spine, and limbs/ 
extremities must be medically evaluated 

in terms of the effect on driving; of concern 
is the stability of the joints as well as the 
mobility and strength of the appendages. 

The driver must have sufficient 
strength to safely operate the controls 
of his vehicle. 

Assistance for physically impaired 
drivers can be provided in the form of 
mechanical devices which can be retro- 
fitted to the vehicle to provide safe 
control (e.g. , hand operation of 
accelerator), 

2) Disorders such as cerebral palsy, muscu- 
lar dystrophy, rheumatoid arthritis, etc. 
are often severely incapacitating and 
progressive in nature. 
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In same cases, there is sufficient 
functional dis^ibility to cause the person 
to stop driving on his own. 

In cases where the condition is prog- 
ressing at a slower rate, it is a 
physician's responsibility to determine 
and report when the illness reaches a 
point where it is hazardous for a person 
to continue driving. 

f. Sensory disorders 

1) Of paramount importance to safe driving is 
good vision; the department has certain 
standards for visual functioning in terms of 
visi ^1 acuity, peripheral vision,depth and 
color perception. 

Non-correctable visual impairments, 
such as acuity, are grounds for re- 
vocation of a drivers license. 

Night blindness (inability to see at 
night and tolerate glare from bright 
light sources )is often a problem for 
the aged driver. 

2) A hearing impairment is not necessarily a 
serious handicap for the driver of a motor 
vehicle, as most of the sensory informa- 
tion needed for safe operation is obtained 
visually. 

People with hearing Impairments 
compensate for this by greater use of 
their vision (better use of mirrors, 
^ more active scanning) and other senses 
and are generally more cautious and 
alert. 


r 
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Deafness should preclude operation of 






commercial vehicles but not necessaril*^ 






private vehicles. 






3) A person with inner ear problems who is 






subject to sudden attacks of vertigo/dizzines 


s 




should not operate any motor vehicle until 






these attacks are controlled. If the person 






has sufficient warning of an impending 






attack, medical authorities indicate that he 






may be allowed to operate a private vehicle. 






but not a commercial vehicle. 






g. Breathing problem 






1) Any person with a disorder of the nose. 






mouth, throat or trachea which would in- 






terfere with normal breathing should not 






operate any motor vehicle. 






2) A person who has undergone a tracheostomy 






(a semi-permanent, artificial opening in the 






throat through which breathing occurs). 






should not drive a motor vehicle because of 






the possibility of a sudden obstruction. 




(0:50) 


Take a ten minute break. 




0:10 






(1:00) 


4, Mentally impaired problem driver. Mention that two 




0:20 


classes of mental impairment will be discussed, 
namely mental illness/psychiatric disturbances, and 
intellectual limitation, and cover the following 
material. Stress the fact that the DIA should never 
think of himseli as being able to make qualified 
psychiatric diagnoses. 

a. Mental illness /psychiatric disturbances 

1) As mentioned in a previous lesson, in coping 
with the problems of life, we all are apt 
from time to time to encounter conflicts 
which result in emotional stress and anxiety. 
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3) 



4) 



5) 



Anxiety and as sociated depre s sive and 
aggressive reactions can preoccupy us to 
the extent that when we get behind the wheel 
hazardous driving situations may ensue. 

So called "normal'^ people occasionally 
experience disruptions in their usually 
adaptive and effective behavior and still 
function as self - supportive members of 
society. 

People who have frequent and/or severe 
emotional disturbances or periods of 
anxiety may no longer effectively cope with 
life or function in society. 

During the review of the more significant 
symptoms of mental illnesses, the trainee 
may see symptoms which he may experience 
himself or see in the behavior of friends 
and associates; it should be stressed that 
these symptoms are only indicative of 
mental illness when the person is inca- 
pacitated by them in terms of their 
frequency and magnitude and unable to 
function effectively in society. 

There are two generally accepted categories 
of mental illness: the neurosis and the 
psychosi s. 7 

a) Neurosis . 



This is. the milder form of mental 
illness where the person has be- 
come too anxious, too miserable, 
too troublesome to effectively 
interact with people and function 
at or near his capacity in a position 
of responsibility. 
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The neurotic is not institutionalized. 






generally, but should be under the care of 












• ooxTie oi Lilt; oyxiiuLojiLs ui d. ncurutic 






coiiuiiion arc* 












The person is frequently nervous/ 






edgy without apparent reason; this 






3,11X1 c ly maxte o nim nil sera Die uy 






JVCCLJxilg IllIIl xll d OLaLC l>^\JXLlCXXilg 






\Jil LJailX^ dllU KL^iyci,iy IXJ.O uiiyoiv^cLX 






wtj 11 - ocing D y c au oing gabtAic 






UlOLU.1 tsJdllv^CO, U.1 a L XilCo,, cLliU 






xIlO Ull Lillet* 






He may find relief from his anxiety 






by being exceptionally concerned 






about his health and complaining 






about fictitious ailments (i.e.. 






the hypochondriac ^ complammg 






about insomnia and fatigue and 






using the fatigue as an excuse for 






his failure to perform. 






Obsessive behavior 






— ine peroon is oDsesseQ wiLn a 






thought or idea ('e» g» , senseless 






phrases may run through his mind. 






he may fear killing himself or 






someone or think he has a fatal 






illness) 






These obsessions are thought to 






represent a defense against some 






repressed motive or anxiety. 
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Compulsive behaivior 






The person is compelled to re- 
peatedly perform seemingly trivial 
acts as a symbolic way of reducing 
conflict-associated anxiety (e.g. 
a person may wash his hands every 
few minutes or be exceptionally 
neat and tidy as a way of reducing 
anxiety associated with sexually- 
related guilt feelings). 






Hysteria 






The person may develop a physical 
symptom or disability with no 
organic or biological basis, to re- 
solve a conflict and prevent a 
confrontation with an anxiety- 
producing situation. 






This could involve a paralysis of 
almost any part of the body, loss 
of feeling, blindness and deafness. 






Such apparent physical impairment 
is a very "real" experience for the 
afflicted person, but the "psycho- 
logical" basis for the condition can 
usually be determined by a thorougl 
medical examination. 






An example of such a condition 
would be -a pacifist who is about 
to be drafted and whose legs 
suddenly become paralyzed- -the 
paralysis prevents him from 
entering the service. 





15 
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b) Psychosis 






This is the more severe general 






category of mental illness where 






a person is unable to maintain him- 






self in society, may be dangerous 






to himself and others, and other- 






wise be so mentally incompetent 






as to require sustained care or 






institutionalization. 






Psychotic behavior can be organ- 






ically caused, in which case it is 






called an "organic psyche ois" or 






be psychologically based, in which 






case it is called a "functional 






psychosis". 






• Organic psychoses could be a re- 






sult of brain disease, brain tumors 






aging, or alcoholism (all involving 






some deterioration to the brain and 






loss of function) and can result in 






such behavior as delusions, dis- 






orientation, uncontrolled agres- 






sion, serious memory defects, etc. 






Functional psychoses often are 






characterized by the following 






forms of behavior: 






Manic / depr e s sive 






This person experiences 






extreme ups and downs 






in mood; when the shift 






is "up" it is the manic 






stage, when "down" it is 






called the depressive 






stage. 
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A person can experience one or the 
other mood or shift frequently be-- 
twcen these extremes. 






When in a manic stage,the person 
can exhibit benign behavior (e. g., 
singing, dancing, running about, 
extreme talkativeness) or aggressi^ 
and violent behavior (damaging 
property, using profanity, attacking 
people). 






When in a depressive stage, this 
person feels melancholy, worth- 
less, guilty, and hopeless and often 
so preoccupied with these feelings 
as to fail to take care of his bodily 
needs. 






Paranoid 






This person is troubled by de- 
lusions and hallucinations. 






The delusions may be of grandeur 
(e. g. , "I'm Napoleon") or perse- 
cution (e.g* , "They're after me") 






The acts of this person are full of 
aggression toward those he thinks 
may be conspiring against him and 
this person can become dangerous. 






Schi zophr enic 






This individual has completely cut 
himself off from the real world 
and lives in a fantasy world of his 
own making for a good part of the 
time. 
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He is irresponsible and 






withdrawn from social 






contact. 






7) The psychotic disturbance causes severe 






disability in most cases; a psychotic is 






frequently hospitalized and will not be driv- 






ing a motor vehicle; when such a person is 






being treated as an outpatient, a responsible 






member of the person's family should be 






informed of any driver limitation including 






the side effects of any maintenance drugs 






prescribed to the patient. 






8) Neurotic conditions represent an unknown 






factor with respect to driver limitation with 






each case requiring an assessment of 






driver fitness; if no significant behavioral 






problem or chemotherapy side effect exists 






medical authorities assert that he cannot 






be prevented from driving a private vehicle. 






b. Intellectual* limitation 






1) People with I.Q. 's of 70 or less are more 






susceptible to accidents in times of stress, 






due to their lessened capacities for 






planning, judgment and rfeasoning. 






2) Such people should not drive in congested 






traffic situations or while under stress 






and should not drive commercial vehicles. 




(1:20) 


5. Alcohol/drug impaired problem driver. Indicate 




0:30 


that alcohol and dru^ abuse have become increas- 
ingly complex and challenging problems for highway 
safety authorities. People who chronically abuse 
either of these drugs are generally thought to have 
personality problems which prompt the abuse which 
in turn creates physical consequences and 
dependencies. 
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Alcohol impaired problem driver ^ Mention that 
as stated in the 1968 Alcohol and Highway Safety- 
Report by. the U.S. Department of Transportation 
the use of alcohol has led to some 25, 000 deaths, 
a total of at least 800, 000 traffic accidents 
annually- -the statistics clearly indicate that 
alcohol is a factor present to some degree in 
about 50% of all fatal traffic accidents. Empha- 
size that the control of the drinking driver is a 
high priority objective for DI. 

1 ) General background 

a) ^Alcohol'!, or ethyl alcohol is the 
characteristic constituent of an alco- 
holic beverage; it is generally harmless 
when consumed in moderate qu an title s> 
but can be lethal when consumed in 
sufficiently large quantities. 

b) It is produced by the fermentation of 
such organic substances as fruity fruit 
juices^ malt> cereal grain extract^ 
vegetable pulp> molasses^ etc. 

c) The maximum alcoholic content of 
fermented beverages (e.g., beer, ale, 
wine, etc. ) is 14-15% by volume; 
distilled beverages typically range 
from 35% to 50% by volume in 
concentration (70-100 proof). 

d) When talking about alcohol impairment, 
the measurement of concentration of 
alcohol in the blood stream is important 

The amount of alcohol in the blood 
is termed blood alcohol concen- 
tration or BAG. 
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BAG is expressed in weight of 






alcohol per volume of blood- - 






typically the weight of alcohol in 






grams per 100 cubic centimeters 






or milliliters of blood. Thus, a 






BAG of . 05% w/v is equal to 50 mg. 






of alcohol per 100 ml. of blood. 






BAG^s are fractions of 1% 






c OT* c p nt Y a.ti on - 






• In regard to drinlcing driving 






offpnsc^s. the DIA mav pnrountpr 






th p tp rm T^AO - whir^h stands for 






"breath alcohol equivalent". The 






term represents the alcoholic 






concentration as measured from a 






b r p ath samTilp- r^ump ric* allv - thp 

li^ X ^ Ck LXX ^ CkXXXL^X^ . X ^ VAXXXV* X Cib XX y f |.XXV^ 






fpavrnQ RAf^ 5*"nH T^AO a T p "iHpninr'al 

LC X 11X9 XJX^ V> CliiVX UX^V< CL X C ± Udi CI V« Obi . 






Thus when a person with a BAG 






of 0. 10% is given a breath test. 






a readinET of 0. 10 BAQ should be 

X V<r tX VXX X L V> X \J # X w 1 ^X X ^ XX^^ ^X X V.X ViT 






oh tai n pH . 

li^ LCk^XX^ViX. 






el WT^p^n alrohol pntPTs t"hp human bodv it 

V« J TT XXCTXX CkX^V/XXV^Ai VvXlVV* X O LXXV^ XXVAXXXCbXl y X b 






travels through the blood stream to all 






parts of the body. 






Alrohol Dasses into the blood- 






stream within 1 or 2 minutes after 






consumption; most alcohol is 






absorbed within 15 minutes and ' 






nearly all within 1 hour* 






• Food in the stomach delays absorp- 






tion by holding the alcohol in the 






D LvJlllCL^ll IvJIIkCI . 






Organs such as the brain, liver and 






kidneys, which have a large blood 






supply (high water content) initially 






receive a lot of the circulating 






blood containing alcohoL 
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When absorption and distribution 






of alcohol are complete, alcohol is 






distributed to areas of the body 






with high fluid content. 






f) Alcohol is eliminated from the body by 






a biochemical reaction and direct 






excretion. 






Between 90-98% of alcohol in the 






body is burned up or oxidized 






in the liver. 






A small amount (2-8%) of alcohol 






is excreted unchanged through the 






breath, urine, tears, saliva and 






perspiration. 






Rate of elimination (which ranges 






from' 0. 010% to 0. 025% per hour-- 






the average is 0.01o%) is not 






significantly affected by stimulants 






(drugs, coffee) or exercise 






(increased breathing rate, physical 






exercioe). 






2) Effects of alcohol on behavior 






a) Alcohol is a depressant, and not a 






stimulant; many people think it is a 






stimulant because its first noticeable 






effect is to reduce inhibitiois and 






promote a feeling of well-being. 






0- 
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b) The first step of impairment is on the 
most recently developed part of the 
brain--the part that controls a person's 
judgment and morals, and powers af 
attention; as a result, one's self- 
confidence increases- 

c) If alcohol is drunk in sufficient quanti- 
ties, the functioning of the oldest part 
of the brain that automatically controls 
a person'-s body functions can be im- 
paired such that a person can lose 
complete control of himself, pass into 
a coma, and ultimately die if the 
respiratory center of the brain is 
depressed. 

» 

d) Between the mild effects and severe 
effects of alcohol there is a progressive 
deterioration in performance: 

Speech becomes slurred 

Vision is impaired 

Pupils of the eye generally 
enlarge and reaction to visual 
stimuli becomes slcvver; bright 
lights and glare are bothers.om< 

Distance judgment is impaired 
as well as the ability to see 
things to one side or the other 
of the visual field (side vision 
or peripheral vision). 

Ability to focus from far to 
near objects decreases at a 
BAG of 0. 06%. 

At BAG'S of 0. 10% blurred 
vision results. 


• 
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Reaction time increases and phy- 






sical coordination is impaired: 






The beginning of impairment 






of physical coordination can be 






with a BAG as Tow as 0,02%« 






Motor tasks which require 






complex discrimination are 






imDaired at BAC's of 0. 05%. 






• Sensitivity to most stimuli (visual. 






auditory, pain) generally decreases 






3) Stages of intoxication. Indicate that tJiere 






are no precise BAC's that define the various 






stages--there is overlap. The BAC ranges 






indicate that not all people are eqvially 






affected at the same BAC value. 






a) Sobriety (BAC of 0. 01 - 0. 05%) No 






apparent influence; person appears 






n o rm al . 






b) Euphoria (BAC of 0. 03 - 0. 12%) 


• 




. Sociable, talkative 






Increased self-confidence. 






decreased inhibitions 


• 




LiOiis of attention, judgment 






c) Excitement (BAC of 0, 09 - 0.25%) 






Loss of judgment 






Irr^paired memory 


• 




. Increased reaction time 






Some muscular incoordination 
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d) 


Confusion (BAG of 0. 18 - 0, 30%) 

Mentally com '^.ed, dizzy 

Exaggerated emotions (fear, anger, 
grief, etc, ) 

Disturbed vision 

Decreased sense of pain 

Poor balance, staggering gait, 
slurred speech 






e) 


Stupor (BAG of 0.27 - 0,40%) Person 
usually cannot stand, walk or react to 
his surrounding; may vomit, fall asleep, 






f) 


Goma (BAG of 0, 35 - 0. 50%) Person 
usually is unconscious; if coma per- 
sists for more than 10 hours, it 
generally becomes fatal. 






g) 


Death (BAG of 0. 45%+) Respiratory 
paralysis occurs. 






4) Effects on specific areas of the body. Re- 






view the following: 






a) 


Girculatory system 

There is no evidence that alcohol 


« 






significantly improves circulation. 

Following absorption, blood alcohol 
enlarges the vessels of the skin and 
permits an increase in skin blood 
flow. This accounts for the flushed 
face of the drinker. 
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b) Kidney 



Alcohol stimulates the kidney to 
produce urine. 

Moderate use of alcohol does not 
appear to cause any kidney damage. 



c) Liver 

Heavy use of alcohol causes an 
accumxiiation of fat in the liver, a 
condition referred to as fatty liver. 

This may result in an inflammation 
of the liver, commonly called 
cirrhosis. However, cirrhosis 
appears to be more a result of the 
poor diet of the alcoholic, rather 
than a direct result of alcohol. 

Moderate use of alcohol does not 
appear to have a harmful effect on 
the liver of healthy, well-nourishec 
people. 

5) Common symptoms of alcoholic influence . 

Ask several members of the class to iden- 
tify common symptoms of alcoholic in- 
fluence and write the responses on the boarc 
Continue in this manner until all of the 
following have been covered: 

a) Odor of alcoholic beverage on the 
breath 

b) Swaying or unsteadiness- -staggering 

c) Poor muscular coordination 

d) Confusion, lack of response to 
stimulation 
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e) 


Sleepine s s 






f) 


Disord'^ rly appearance 






g) 


Speech impairment {slurred, confused, 








"thick tongue") 






h) 


Dizzine s s 






i) 


Nausea 






j) 


Unusual actions, such as being very 








talkative, aggre ssive, depressed, jovia! 


• 




k) 


Visual disorders --fixed stare- -blood- 








shot/watery/glassy eyes 






1) 


Flushed face 






6) Effects of alcohol on driving behavior 






a) 


General Explain that as an increasing 








BAG will impair the performance of the 








individual so will it affect his driving 








perfarraance and behavior in traffic. 






b) 


Specific effects Review some of the 








commonly observed forms of driving 








behavior associated with alcoholic 








influence listed below: 








Inefficient behavior 


• 






Extremely slow speeds on 








open highways 








Excessive or erratic speeds 








Making stops where none are 








required; long stops at stop 








signs 
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Appareiil: confusion at signal- 






ized intersections 






Open car windows- -especially 






in cold weather 






r\r\y* o*V» 1 






Failure to dim lights for 












_ VoViiplf* rwrf^Y f^PTlfPT lino* — 












n T" ^1 TTi a Vi 1 n CT r»1"n^T" \r^n"if^1r»^ 






^^rratic movement such as 






\X7^ a 1 n or t^t t n or n Trt o 
WCdVlIlg) U.lJ.VlIig vJil tliv' 






shoulder, stopping and start- 






ing, abrupt turns without 






O 1 Kli dXl 11^ , s^V^c^ ^-^-'^o WliCll 






UclOOlIil^ diiUtliwl VClilL^Xt; 






Parking in unusual places such as 






the roadway itself. 






Repeated moving violations such as 






failure to obsierye- signals, signs, 






and markings, failure to grant 
right-of-way, e'kcessive speed, 
etc. 

7) The alcoholic 

a) E. M. Jellinek proposes that people 
will distribute themselves into the " 
following classes with respect to their 
use of alcohol: 






Teetotaler- -one who abstains from 






the use of alcohol. 
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Social Drinker--a drinker who uses 
alcohol primarily in a social sit- 
uation, rarely becomes intoxicated, 
and uses alcohol rather infrequently 
by choice. 

Heavy Social Drinker- -one who view 
alcohol in the same manner as the 
social drinker, but becomes intox- 
icated more frequently and uses 
alcohol as a method of relaxation. 

Excessive Drinker--in addition to 
the uses by the social drinker, he 
drinks while he carries on business 
intoxication is frequent, but the 
excessive drinker can still control 
the amount and frequ^^ncy of his 
drinking voluntarily. 



Problem Drinker--a person who 
may have interpersonal and/or 
marital problems, who may. develop 
aggressive tendencies, and who 
may experience financial problems -|- 
all directly related to alcohol; 
intoxication is frequent, and there 
is a developing dependence on 
alcohol; the person often becomes 
involved in law violations and 
exhibits irrational behavior; he 
can, however, still control the 
amount of drinking voluntarily. 

Alcoholic-- an excessive and com- 
pulsive drinker who is psychologi- 
cally and physically dependent on 
alcohol and has lost control over 
his drini'ing. He becomes in- 
toxicated quite frequently and often 
is the cause of many others' social, 
psychological, and physical problem^ 
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This person views alcohol as the 
primary means to reduce his dis- 
comfort and make his existence 
tolerable. 






b) The detection and control of the problerr 
drinker and the alcoholic will be of 
primary concern for the DIA. 






c) It is a generally accepted conclusion 
that alcoholism is a "disease^' with 
psychological causation and psycholog- 
ical and physical consequences. There 
appear to be several phases of 
development which can be observed in 
an individual's behavior. 






. " The Warning Phase 






Secretive drinking, conceal- 
ment of amounts consumed 






Preoccupation with alcohol 






Guilt feelings about drinking 
behavior 






Avoidance of any reference to 
alcohol 






The Early Phase 






Loss of control 






Rationalized drinking behavior 






Grandiose behavior 






Marked aggressive behavior 
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Persistent remorse 

Periods of total abstinence 

The Middle Phase 

Reduced social interation 

Loss of job interest 

Alcohol centered 
behavior 

Loss of outside interests 
Marked s^^^U-pity 
Unreasonrtble resentments 
Protection of alcohol supply 
Neglected nutrition 
First hospitalization 
Decreased sexual drive 
Regular morning drinking 
The Late Phase 

Prolonged intoxications 
Marked ethical deterioration 
Impairment of thinking 
Alcoholic psychoses 
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Drinking with persons far 






below socioeconomic level 






Indefinable fears 






Tremors 






Psychomotor inhibition 






Drinking takes on an obsessive 






character 






Rationalization system fails 






d) Alcoholism can manifest itself in a 






number of ways: 






Employment patterns 






Frequent changes of 






employment 






Periods of unemployment 






Excessive absenteeism 






(average 1 month/year) 






High accident experience 






Current employment below 






qualifications 






Bad relations with co-workers 






and supervisors 






• Family patterns 






Divorce / separation 
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Familial arguments 






Neglect of family 






Children are emotionally 
disturbed 






Disease/disorder patterns 




.* 


Cirrhosis of the liver 






Brain tissue damage 






Visual impairments 






Ulcers 






Diabetes 






Nutritional deficiencies 






Blackouts 






Withdrawal symptoms 






tremors /shaking (delerium 
tremens-'^DT's") 






shortened attention span 






inability to focus attention 






hyperanxiety, restlessness 






hallucinations 






loss of coordination- - 
disorientation 






Law enforcement contact patterns 






Frequent calls for family 
disturbances 
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0:10 
(2:00) 
0:25 


Public driinkenness 

Registered complaints by spous< 

Registered complaints by- 
neighbors 

Children involved as juvenile 
delinquents 

Observations indicative of heavy 
drinking patterns or alcoholism 
(to be observed even while person 
is sober) 

Excessive perspiration 

Hoarseness- -husky voice 

Flushed face 

Restless, anxious behavior 

Inattentivene s s 

Body tremors --"DT's" 
Disoriented speech 

Take a ten minute break 

b. Drug impaired problem driver. State that althoug 
alcohol is technically considered a "drug'\ the 
term drug is generally reserved for other sub- 
stances which will be reviewed. Some of these 
diTigs may have little or no medicinal value; 
others have medicinal value and are produced 
legitimately but sold illegitimately for illegiti- 
mate use or abuse. Finally, there are pre- 
scription drugs chat may be misused by the 
legitimate user- -a doctor *s patient. 

* 


1 
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1) Major groups of drugs. Briefly discuss the 






characteristics of the groups of drugs below, 






that when abused, can impair a person's per 






formance in traffic: 






a) Narcotics /opiates 






Includes such drugs as: 






opium 






opium derivatives such as 






morphine, codeine, and heroin 






synthethetic opiates such as 






methadone 






These are drugs which produce 






insensibility or stupor because of 






their depressant effect on the 






nervous system and are used med- 






ically for the control of extreme 






pain. 






Symptoms of the influen*".e of these 






drugs are: 






Insensitivity to pain 






Heightened sense of well being 






or euphoria 






Deep letharev 






Intoxication and ultimately 






sleep 






Since the continued use of fliese 






drugs can produce physical de- 






pendence or addiction, when such 






use of these drugs is stopped, 






powerful, ^'withdrawal" symptoms 






such as the following can be produce 


d: 
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Ne r V ou sne s s , anxi e ty 






Dilated pupils (heightened 
sensitivity to light) 






Muscular pain 






Vomiting and diarrhea 






Desperate and compulsive 
behavior to obtain the drug 






b) Stimulants 






Includes such drugs as: 






Amphetamines (Dexedrine ®, 
Benzedrine ) 






Methamphetamine ("speed'') 






Cocaine 






Some of these drugs are widely 
prescribed for the treatment of 
obesity. and mild depression. 






They directly affect the central 
nervous system and produce the 
following effects: 




1 


Excitation, mental arousal, 
heightened states of physical 
activity, talkativeness, hand 
tremor, and perspiration 






Rise in blood pressure and 
respiratory rate 






Heightened sense of potence 
and self-confidence 
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V. / . UK, ^ 1 tJ, a a dlX U 9 ^ L/C vXd Ul V w O ^ ^ y ^il U v. O ^ 












abuse of this group, some examples- 






oi wriiLii die* 






Phenobarbital 






Secobarbital 


• 




Amobarbital 






Rarbiturates have a stronof calminof 






effect and are prescribed as treat- 












high blood pressure 






A_hiisf* nf fhf^Rf* drue^s can "nroduce 






the foUov/ing symptoms: 






- Slurred bpt:t:ch 






J^O S S OI UdlclZi^C 'y b tag x'lZig 






and falling 






Quickness of temper, quarrel- 






some disposition 






H 1 T-T al 111 r»i Tiocr/>Ti ft 






These drugs have little or no 






iiicCLiceii ueneiiL dxici dxc gtsiicxrciiiy 






produced and distributed through 






ixiicit cndiixieis^ wivn ^Xdiiipic b 






being: 






LSD (Lysergic Acid Diethyl- 






amide *^acid") 






Mescaline 






Marijuana 






^ DMT 
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Hallucinogens prbiduce distortions 

perception, bizarre dream 
images, and hallucinations • When 
abused, they can produce such 
e.'fects as: 






Impaired ability to discriminat< 
between fantasy and reality 






Impaired ludement of direction 

ST J O 

and distance 






Dilated pupils 






Restlessness and insomni^a* 






LSD use can result in: 






Perspiration 






Violent movement, panic, 
and even attempts at self- 
destruction 






e } T r anqu i li 2 e r s 






This refers to a large group of 
prescription drugs that when taken 
as prescribed have calming prop- 
erties without loss of alertness 
or performance, e.g. : 






Phenothiagine 






Reserpine 






Meprobamate (Miltown ® ) 






V/hen taken in excessive amounts, 
these drugs can produce dizziness 
and drowsiness. 
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Antihis tamine s 










These drugs are widely prescribed 










to control the symptoms of allergies 










(sinus, nasal congestion, etc. ) 










They have sedative properties whicl 










result in the following effects on 










perfo rmance: 










Inattention 










Confusion 










Drowsiness 








g) 


Anti -infective drugs 










Occasionally, such anti-infective 










drugs as the antibiotic and sulfa 










drugs can impair performance- 










These drugs can produce such 










symptoms as; 










Dizziness 


• 








Drowsiness 










Nausea/vomiting 










Mild euphoria 








h) 


Volatile substances/inhalants 










Occasionally, such substances 










as the following m'ay be abused 










as: 










Certain glues 










Gasoline - • 
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Lighter fluid 
Ether 

The fumes of these volatile and 
toxic substances are inhaled 
producing the following effects: 

Dizziness 

Stupor, euphoria 

Vomiting / unconsciou snes s 

If taken in sufficient quantities, 
the fumes of these substances can 
cause serious damage to internal 
organs and ultimately death by 
suffocation. 

2) Effects of drugs and other chemicals on 
driving behavior • Review the following 
points: 

a) It is apparent from the foregoing de- 
scription that the symptoms that can be 
produced from the use or abuse of 
certain drugs and chemicals are similar 

• to those of alcoholic influence. 

b) Thus, the erratic and unusual 
behavior of an individual who is under 
the influence of some drug can be very 
similar to that of a person under the 

f influence of alcohol. 

c. Alcohol combined with other drugs. Point out 
that when alcohol is combined with some drugs, 
the effect is not simply additive but sometimes 
supra -additive or "synergistic''. In other words, 
you sometimes get more impairment from an 
alcohol-drug combination than you would expect 
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from a 


simple addition of the effects of each 






dose alone. Cover the material below related 






to effects of major drug category and alcohol 






combinations. 






1) 


Stimulants 








a) 


They do not counteract the major de- 
pressing effects of alcohol. 








b) 


They are only temporarily effective 
with regard to the grosser aspects of 
alcoholic influence. 








c) 


They may be used for temporary 
arousal in severe' intoxication, but the 
arousal effect is brief. 


• 




Z) 


Depressants 








a) 


The depressant effects will be added 
together and, in some instances, the 
resultant effect will be greater than the 
expected combined effect of the two 
drugs. 








b) 


The trainee should be alert to the fact 
that depressants are used widely and 
indiscriminately and their use with 
alcohol could cause a serious problem 
for the driver. . 






3) 


Narcotics 








a) 


Animal studies have indicated additive 
and supra -additive effects of narcoticL< 
and alcohol; human studies are under- 
standably lacking. ' . . 








b) 


In dealing with the drinking driver 
suspect, one should be alert to the 
possibility that the individual's behavior 
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and Visual Aids 


(2; 25) 

0:10 


may be due to a narcotic or to a com- 
bination of a narcotic and alcohol. 

6, The aging driver. Review the material, related to 
this subject, which follows. 

a. It is a well known fact that as the individual 
grows old (50^s and beypnd), the sensory (es- 
pecially vision and hearing), mental (attention 
span, short <:erm memory), and physical capa- 
bilities diminish (e.g., reflexes and reaction 
time are slowed, vital capacity and strength 
diminishes). 

b. Many. drivers fail to compensate for their im- 
pairments due to advancing age or in some 
cases overcompensate by unduly cautious, hes- 
itant and unsure traffic performance. 

c. In either case, hazardous traffic situations can 
ensue, e, g, : 

1) The person who is unaware of his limitationi 
produced by advancing age can subject him- 
self to traffic situations in which he does 
not have full control (e.g. , drives too fast 
for his abilities). 

2) The person who is aware of his limitations 
and performs in an unduly conservative 
manner, can cause more capable individuals 
to take chances to escape the influence of 
this person (e. g. , a person who drives too 
slowly for the traffic conditions). 

DEMOGRAPHIC CHARACTERISTICS OF THE PROBLEM 
DRIVER POPULATION 

1. Mention that various regional. studies indicate that. . 
the DIA is likely to encounter a problem driver 
population with some of the following general 
attributes: 


: 
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Typically half of all driver improvement cases 
are in their teens and early twenties. 

1) Yoiia;ig drivers are freqjaenify troubled by 
developmental problems which stem from 
immaturity, lack of experience ax\d judgment 
lack of emotional control, etc, 

2) Such general personality and behavioral 
problems spill over into and compromise 
the driving task. 

Drivers in their late teens and early twenties 
(age 15-24 years) have 1/3 of all traffic accident 
although they only make up 21% of all drivers. 

Males are involved in more accidents than 
females- 

1) In a sti conducted by the New York State 
Department of Motor Vehicles it was found 
that: 

a) 18-20 year old males had 6 times as 
manv accidents as females. 

b) 18-20 year old males had more than 
half again as many accidents as 21-24 
year old males. 

2) In a 1968 Indiana study of severe automobile 
accidents involving 16-21 year old drivers, 
78% were males. 

In studies conducted by the California Depart- 
ment of Motor Vehicles, it was determined 
that: 

1) In a sample of negligent drivers, male 

negligent drivers outweighed female negli- 
gent driverf by a ratio of 50 to 2, while in 
the normal driving population the ratio is 
3 to 2. ^ 
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2) Significantly more professional drivers and 
laborers /semi -skilled workers remain as 
negligent operators for a three year period 
after action by DMV; significamtly fewer 
professionals amd white collar workers 
remained as negligent operators for a three 
year period after action by DMV. 

3} In regard to drivers who were reexamined 
following fatal accident involvement: 

a) In the fatal accident population studied, 
the younger driver (under 35) is over- 
represented and the older driver (over 
45) is under- represented. 

b) The reexamined male driver is more 
often divorced or widowed and less 
often married than the average male 
driver; the reexamined female driver 
is more often divorced than the average 
female driver. 

c) At fault (cited at the time of a fatal 
accident) male drivers who were re- 
examined were younger, more often 
single, had fewer dependents, were 
more often employed in semi-skilled 
work and fewer carried auto liability 
insurance than those drivers who were 
not cited at the time of their fatal 
accidents. 

e. For 1971 the National Safety Council states that 

Ql% of all rpnortpd apridcnf^ nf all TP-nnrfp/ 
' fatal accidents and 92.4% of reported injury 
accidents involved impropex^ d- iving--such 
offenses as speed too fast, failure to yield right 
of way, failure to stop, following too closely, 
etc. 


\ 
I 
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(2:35) 
0:05 



(2:40) 
0:10 



f. As mentioned previously, alcohol is considered 
• to be-a factor in at least half of all fatal motor 
vehicle accidents; in a study conducted by the 
Washington State Patrol in 1970, drivers in the 
age group of 20-34 were represented in: 

1) Slightly more than half of the fatal accidents 
involving drinking drivers. 

2) Only one third of the fatal accidents involvin]} 
non-drinking drivers. 

3) Almost one half of all accidents involving 
drinking drivers, 

4) Slightly more than one third of all accidents 
involving non-drinking drivers. 

Discuss any problem driver demographic data which 
may be of significance to the jurisdiction- 



PRIORITY TARGETS FOR DRIVER IMPROVEMENT 

1. Mention that based on the foregoing discussion that 
the young male drivers will likely be a frequently 
encountered candidate for DI; in addition, the problenli 
drinker and alcoholic will be of great concern (in 
terms of detection and referral). 

2. Discuss any other priority DI targets which are 
pertinent to the jurisdiction. 



SUMMARY AND QUESTIONS 

1. Mention that, in a later session, the trainee will be 
advised of the follow-up actions to be taken by the 
DIA when he feels he has sufficient information to 
identify a client as a particular type of problem 
driver. 



er|c 
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(2:50) 

1 

1 


2. Call for any questions regarding the topics of this 
lesson. 

f 
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LESSON 4 DRIVER INFORMATION 



Training 
Objei^tives: 



Know the basic sources and types of external and 
internal driver information 

Describe the structure and function of the depart- 
mental driver information system, to include; 

The type of data stored 

Storage metliods and organization of data 
files 

Access requirements 

Differentiate between public and confidential 
driver information 



References: 



Training Aids; 



American Association rf Motor Vehicle 
Administrators, Driver license administrator's 



guide to driver improvement , Washington, D. C, 
Author, 1965. 

Departmental Policy and Procedures Manual 

Copies of forms which the .DIA tnay have occasion to 
access while on the job (included in the Student Study 
Guide), such as: 

Police and civilian accident report forms 
Medical report forms 
Court abstracts 
Law enforcement reports . - 
DMV reports 
Insurance reports 
Driver abstracts, etc. 
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LESSON 4 DRIVER INFORMATION 



Note 1: Prior to use, tiiis lesson plan must be carefully reviewed, 
annotated and edited, if necessary, to make it totally re- 
flective of the functional structure of flie jurisdictional 
driver improvement and control program. In addition, the 
instructor should note the Study Guide Exhibit Number for 
any forms discussed (ones which the DIA may use) in the 
margin of the appropriate lesson plan pages. 

Note 2: Assumin^'-foftt- this phase of training will take place at or 
near the site where the majority of driver information 
system operations are conducted (i.e., headquarters), the 
instructor should plan on providing about 40 minutes of 
time near the end of this lesson tc conduct the class on a 
brief tour of the driver information system facilities. 
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( - ) 

0:05 


OBJECTIVES 

1. Mention that upon completion of this lesson, the 
students should be able to: 








a Know thp Ha ^ic sources and tvnps of e'vfRmal 
and internal driver information 








b. Describe the structure and function of the 
departmental driver information system, to 
include: 


, ■ / 


• 




1) The type of data stored ■] 








2) Storage methods and organization of data 
files 








3) Access requirements 








c. Differentiate between public and confidential 
driver information 




(0:05) 
0:05 


INTRODUCTION 

1. Mention that the driver improvement and control 
(DIC) program is based on the proposition that,to 
some degree, future driving behavior is predictable 
from past performance. 






2. 


Therefore, it is essential to the success of the DIC 
program that the department maintain and have ready 
access to valid and representative information about 
driver condition, characteristics, and performance* 






3. 


The maintenance of dose and cooperative relations 
with internal groups (financial responsibility, driver 
licensing, etc* ) and external agencies and parties 
who come in contact with drivers is crucial* 


1 
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(0:10) 
0:40 


BASIC SOURCES AND TYPES OF. EXTERNAL DRIVER 
INFORMATION 






NOTE: 


Where specific report forms (ones which the DIA 
may have occasion to review) are mentioned in 
the following discussion, the class should be 
referred to appropriate examples of these forms 
which are included in the Student Study Guide and 
referenced by Exhibit numbers. 






1. Courts. Indicate that a significant amount of driver 
r- ' information originates from the courts in the form 
of conviction reports. Review and explicate the 
following points regarding. court based infoimation 
called court abstracts: 






a* 


Type of information provided to the department 
in court abstracts such as: 








1) 


Driver* s license number 




'J 






Motor vehicle registration number for 
vehicle in which violation was committed 








3) 


Title and date of ihe offense committed, plea 
offered and hearing date 








4) 


Verdict and any penalty imposed 








5) 
6) 
7) 


Forfeiture of bail (if any) 
Certification of record by court 
Other 

0 






b. 


» 

How abstracts are obtained by the department 
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( 

1 


c. Form/format of court abstract 

d. Impact of court abstract information on the DIG 
process 

e. Requirements for this agency to provide this 
information * 

2. Law enforcement a^fencies. Mention that in addition 
to being the original source for traffic violation 
information, this agency may be the source for other 
valuable driver information. Discuss the relevant 
categories of information which can be supplied to 
the department by the. police. 

a. Categories of information provided, e.g. : 

1) Observations noted of drivers suspected of 
having physical and mental impairments, 
abusing drugs and alcohol, or being 
incompetent. 

2) Copy of police accident reports 

3) Copy of written traffic warnings 

4) Reports of traffic citations , traffic arrests 

5) Reports of other offenses which could have 
a bearing on driving behavior^ e.g. , 

; i a) Arrests for drixnkemlesa (not driving 
— under the influence) 
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b) Arrests for drug possession/addiction 






(not driving under the influence) 






6) Other 




i 


r 

b. How such reports are obtained by the department 

"-1 






c. Form/formats of reports provided 

• 






d. Impact of these kiiids of information on the 






process 






e. Requirements^ if any^ for this agency to provide 






these kinds of information 






3. State/local health aEencies/clinics. Mention that 




o — 


under certain circumstances, state and local health 
agencies (public and private) may acquire important 
information about the condition of a driver which has 
an important biearing on his fitness to operate a motor 
vehicle. .Cover the points which follow and are re- 
lated to this source of driver information: 
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a« Kinds of information/reports which may be 
provided, such as: 

1) Identification of patients to^be released or 
clients being treated who have suffered from 
such disorders or incurred such impairments 
as: 

a) Central nervous system disorders; loss 
of consciousness 

•> 

b) Mental /nervous disorders 

c) Loss of physical capabilities, e. g« , 

Muscular disorders 

P*eripheral nervous system disorder 

Amputations 

d) Loss of sensory func|tion 

. • Visual impairments, loss of sight 

Hearing impairment, hearing loss 

e) Alcohol or drug addiction 

» 

2) Identification of any out patients who may be 
takiiig prescribed medication with potentially 
hazardous side effects vis-a-vis the operation 
of a motor vehicle 

Agencies which may supply this kind of infcrmatic 

/■ ■ 


S ! ■ 


\ 

n 

■ T 
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1 

i 

i 
t 

i ■ 

O 


c. How this information is obtained by the 
department 

d. Impact of these kinds of information on the DIG 
process 

e. Requirements, if any, for this agency to provide 
these kinds of information 

4. Other motor vehicle departments. Explain that the 
need is great to coordinate licensing actions and 
share driver infbrniation with other DMVs when one 
considers the mobility of drivers between states 
these days. Review the points, which follow, and 
are related to €tds source of driver information: 

K. a. States witli which a compact exists to coordinate 
post licensing actions 

b. Kinds of information routinely coming to this 
department from other DMV's, e. g, , 

1) record of traffic violations incurred by own 
^tate drivers in otiier jurisdictions 


- - . I 

' ,1 
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2) Reports of traffic accident(s) incurred by 
own state drivers in other jurisdictions 

3) Other 



Kinds of information which may be requested 
from other DMV's, e. g. , record of traffic 
violations, traffic accidents, of drivers in this 
state^ formerly of another jurisdiction, as w^ll 
as administrative actions taken with, regard to 
their licenses 



d. Form/format of driver information coming t»^ 
this department from other DMV's 



Impact of this kind of information on the DIG 
process 



Requirements, if any, for other DMV's to provide 
information to this department 
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i ■ 

i 
t 
I 


5, Private citizens. Mention that occas^sionally, useful 
driver information may originate from private 
citizens. Cover the points below related to this 
source of driver information. 

a. . Type of information which is received, such as 

complaints, accident reports, etc. 

b. Form/format of information coming from private 
citizens ' - 

J 

c. Requirements to determine the auflienticity of 
any citizen reports 

d. Impact of iJiis information on the DIC process 

6. Private physicieins/ specialists. Discuss any types of 
driver information which these parties voluntarily "or 
com:pulsorily supply to the iepartment, as well as 
the form in which this information is received and 
the impact of tiiis information on the DIC process* 
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(0:50) 
0:10 

(1:00) 
0:15 



"3" 
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7. Correctional agencies/parole boards. Review any of 
the forms of driver information which these parties 
voluntarily or compulsorily supply to the department, 
as well as the form in which this information is 
received and the impact of this information on the 
DIG process. 

8. Insurance companies . Discuss any information which 
tiiese sources may supply to the department as well 
as the form in which the information is received and 
the impact of this information on the DIG process. 

Take a ten minute break 

INTERNAL DRIVER INFORlVlATlON 

1. Mention that the department itself generate? and 
formats driver information, 

»2. Review and discuss the classes of departmentally 
produced driver information which follow: 

a. Reports of administrative actions taken, such as: 

1 ) Reexamination 

2) Probation - 

3) InterView/counseling 

4) Restriction 

5) Hearing (including transcripts) 

6) Suspension 

7) Revocation 

f 

b. Driver abstract 

J 1) Is a simplified, abbreviated record of 
traffic violations and traffic accidents 
accumulated by a driver, any administrative 
actions taken against a driver's license, and 
summarial biographical information 
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(1:15) 
0:25 
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2) Refer the students to a copy of a driver 

abstract and discuss the contents of the foxm 

c. Point record ' 

1) If a point system is employed to record and 
weigh traffic violations /accidents, describe 
its purpose and justification 

2) Review the following operational a.spects of 
the system: 

a) Point values assigned various classes 
of traffic violations and/or accidents 

b) Accumulation/deletion of points 

c) Rationale for actions by the department 
at certain point levels 

*d. Other records/statistics 

1) Discuss any other records or statistics 
compiled by the department in support of 
the Die process. 



STRUCTURE AND FUNCTION OF THE DEPARTMENTA 
DRIVER INFORMATION SYSTEM 

1, Mention that the department^tl driver information 
system has two basic subsystems for the receipt, 
processing, and filing of driver information, and 
they are a manual subsystem and an automated 
sxibsystem, 

2, Cover the points which follow, related to these two . ' 
subsystems: ^ - . ^ 

a^. Manual driver information subsystem: 
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1) Mention tiiat tins is the subsystem which 






primarily handles hard copy reports and 






records in their original form 






2) Discuss the operational features of this 




■ 


subsystem^ such as; 






a) What information is nancllea^ e.g. » 




■ 

i 

t 


. i^ourt aosLracts 




t • 


Accident reports (civilian, police) 




1 
1 


Law enforcement reports 






Medical reports 


> 




. Insurance reports 






Reports regarding DMV adminis- 






trative actions taken 

i 






• Other 






' b) How and where die above clas«3es of 






manually stored information are filed 






c) How the DIA may access the various 






kinds of manually stored driver 












b. Automated driver information subsystem 






1) Mention that this is the subsystem which 






handles abbreviated driver informatiqn 






\ which is dynsimic or subject to change 
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2) Discuss the operating features of this - 












a) Name and location of the automated 






data processing subsystem 

, . — - 




i 


b) Functions performed by this subsystem. 






such as : 






« Driver informa.tion storage. 






processing, retrieval 






Point accumulation 






Problem driver detection 






Other 






■ 

c) Data /informational input and output 






devices /formats 






d) . Types of inforination which may be 


• 




retrieved from this subsystem, such 






as driver abstract, etc. 
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i 0:10 

< 

1 

-4 ■ 


e) How flie DIA may access the informatioi 
contained in the automated driver 
information subsystem (directly, 
indirectly) 

* . • 
HANDLING DRIVER INFORMATION 

. - ■ ' ' 

1, Explain tfhat altiiough most driver information compil 
by the department is cousidered to be in the public 
domain, some classes of information received must 
be considered confidential, 

■ 2. Discuss the kinds of driver information which are 
considered to be in the public domain, 

3« Discuss Ihe classes of driver information which must 
be considered" confidential, by covering the following 
points: 

a. Type of confidential information (e.g. , medical/ 
psychiatric records, employment records, 
reports from. private citizens, etc, ) 

b« Where this information is stored and who in the 
department may have access to it. ( 


jd ^ 

• 
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c. Requirements governing the handling and 
dissemination of this information 




(1:50) 
0:40 


TOUR OF DRIVER INFORMATION SYSTEM 

1. Escort the class on a brief tour of the major 

facilities composing the driver information system. 




■ 


2. 


Encourage questions from the class on what they 
see and hear. 




(2:30) 
0:20)" 


SUMMARY AND REVIEW 

■ 

1. Call for any questions regarding tii ; top.-Cs of this 
lesson. 






2. 


Pose the following questions to the class: 

a. What are basic sources and types of driver 
information? 

b. How is the departmental driver information 
system basically structured and what major 
functions does it perform? 




(2:50) 




c. Which kinds of driver information are '^public** 
and which are '^confidential". 
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LESSON 5 OVERVIEW OF VEHICLE AND TRAFFIC LAWS 



Know the history and purpose of vehicular traffic 
laws 

Understand the content and intent of jurisdictional 
traffic laws related to driver improvement and control 
to include those related to: 

Empowerment of the department 
Drivers* licenses 
Financial responsibility- 
Civil liability 

Accidents and accident reports 
Rules of the road 

Powers of state and local authorities 



References: . Economos, J.P* . The legal environment and traffic 

safety. In Traffic safety a national problem, Sauga- 
tuck, Connecticut: The Eno Foundation for Transpor- 
taion, 1967. 

' • Fisher, E.C, Vehicle traffic law , Evanston, Illinois: 
Traffic Institute/ Northwestern Universit. 1961. 

National Committee on Uniform Tratffic Laws ^1 
i Ordin-.uices. Uniform vehicle code and model traffic 

ordinances. Charlottesville, Virginia: The Michie Co. , 
1968. 

Slavin, James M. The role of traffic law enforcement 
in traffic accident prevention. Saugatuck, Connecticut: 
Eno Foundation for Transportation, 1967. 

Training 

Aids; • Copy of th6 jurisdictional motor vehicle code and any 

other laws related to driver improvement and contsol. 

Copy of any administrative rules and procedures in 
effect. 



Training 
Objectives: 
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Note: The instructor should consider employiiKg study assignments 

for this lesson which will reduce the burden for coverage of 
traffic laws in class* It is therefore recommended that, 
prior to the conduct of this lesson in class by the instructor, 
that the instructor assign relevant section(s) of the traffic 
laws to the students for reading out of class. In this way 
the instructor will not necessarily have to cover all 
sections of the traffic laws in class, but can concentrate 
on the more difficult sections of the laws which require 
interpretation and answer questions that students might 
have oh their readings. In covering the vehicle and traffic 
laws, the instructor should bear in mind that -the objective' 
is to enable the students to become conversant with the laws; 
the DIA does not have to have the detailed understanding of 
the elements of traffic offenses that a policeman would who must 
enforce them. 



An approximate minimum time. 
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LESSON 5 OVERVIEW OF VEHICLE AND TRAFFIC LAWS 



Time 
(Elapsed) 
Actual 



Activity 



( - ) 
0:05 



(0:05) 
0:30 



OBJECTIVES 



Instructor Notes 
and Visual Aias 



1. Indicate that upon completion of this lesson the student 
should be able to: 

a. Know tiie history and purpose of vehicular traffic 
laws. 

b. Understand the content and intent of jurisdictional 
traffic laws related to driver improvement and 
control to include those related to: 

1) Empowerment of the department 

2) Drivers^ licenses 
•3) Financial responsibility 

4) Civil Uability 

5) Accidents and accident reports 

6) Rules of the road 

7) Powers of state and local authorities/ 



STUDY GUIDE REFERENCE 

Indicate that reference material Cor this leason may 
be found in Section of the Study Guide (or in a 
separate handout). 



ORIGIN AND DEVF 
LAWS 



OPMENT|.OF VEmCLE TRAFFIC 



State tiiat with the advent of the automobile corminglin; 
and competing wilh pedestrian^ and horse drawn traffic 
at flie turn of the century it became necessary to 
acknowledge the rights of people to U8e the streets anc 
highway. . 

Mention fliat tiie courts started to take official notice 
of the '*equal rights** of individuals to use highways as 
early as 1907, with the formal notion being t!..^t *'all 
persons^ whether afoot or using some sort of lawful 
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Time 
Actual 


activity 


Instruc^:^ Notes 
a.nd Visual Aids 




conveyance, have reciprocal rights in" the use of 
streets and highways, and, except as regulated by 
statute or ordinance, none has superior rights over 
the others. " 


4t 




a. ' Unless specifically regulated by state statute, 
the doctrine of equal rights extends to motor 
vehicle operators, pedestrians, bicycle and, 
motorcycle riders, horseback riders, operators 
of horse-drawn wagons or carriages and even 
to people driving cattle, horses or . other domes- 
tic animals along the road. 

3, Explain that with the meteoric rise of the automobile 
in terms of greater numbers of high-powered vehi- . 
cles with great speed capability, highway fatalities 
rose in alarming proportion, 

a. During the year 1941, 39,969 persons were 
killed in traffic accidents. 

b. Prior to this time, there had been great con- 
cern with the building of safer and more 
efficient highways. 

c. It became apparent about this time that a greater 
effort needed t6 be placed upon the driver in the 
highway system. 

4. Witili the emphasis upon the -hvim^ element^ greater 
concern turned towards the development of more 
effective rules 'governing the traffic situation. 

a. Traffic* rules, laws and regulations are intended 

■nrirnArilv foT .thp "orpvpntion of traffic Accidpnts. 

while at the same time allowing for the orderly 
and expeditious flow of traffic* on an equitable 
basis for all concerned. 
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Time 
(Elapsed) 
Actual 



A ctivity 



Instru ctor Notes 
and Visual Aids 



b. Simply stated, traffic laws, especially the 
'^rules of the road, are safe driving practices 
in written form. 

c. It follows that traffic laws, to be effective in 
reducing accidents, must be enforced in an 
impartial and conscientious manner by law 
enforcement agencies, and be fairly and consis- 
tently adjudicated by the courts* 

Mention that early traffic laws were geared to con- 
trolling automobiles insofar as they represented a 
threat or menace to pedestrian and horse -based 
tx ansportation. 

Explain that as the motor vehicle started to assume a 
dominant role on the highways and streets, the legis- 
lative concern gradually turned toward the equitable 
and safe regulation of all forms of highway traffic* 



Eirst form«-^: 



"State Ui^t cities ar 
government to develop traffic laws; the states slowly 
followed municipal initiative and sought to standard- 
ize basic traffic laws within the state* Ultimately, 
efforts began on the development of a means to stanr 
dardize traffic laws throughout the country, 

a. Review some traffic regulation milestones cover- 
ed below: 

1) 1899 - Boston closed their p^J^ to automo- 
bile traffic between certain hours of the day 
to reduce accidents due to runaway horses. 

2) 1901 - Coxmecticut passed the world's first 
automobile speed statute. 

3) 1901 - New York required automobile regis- 
tration. 



J 
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Time 
(Elapsed) 
Actual 


Activity 

1 


Instructor Notes 
and Visual Aids 




t 

4) 1904 - New York law declared that its provi 
sions regulating the operation of motor 
vehicles should be controlling throughout 
the state (municipal ordinar.ce must not 
conflicf; with the state law on the same 
subject), 

5) 1907 - Connecticut passed the first driver 
license law. 

6) 1924 - The notion of nationwide guidelines 
for uniform jurisdictional traffic laws was 
born; the ''Uioiform Vehicle Code" was to 
combine the best features of existing 
traffic laws into. an integrated body of model 
laws and ordinances.* 

7) 1926 - The draft of the first Uniform 
Vehicle Code was approved; subsequent 
revisions to this original document have 
been made with the latest being in 1968. 
The agency concerned with the update and 
modification of the Uniform Vehicle Code 
is tile National Committee on Uniform 
Traffic Laws said Ordinances in Washington, 

..■..aD.C. ■ p . 

8) 1946 - With traffic fatalities reaching alarm 
ing proportions, the President called the 
First Annual Conference on Highway 
Safety. Recommendations for improvement 
in the following areas were made by the 
action comnuttee': 

Laws and ordinances 
Public information and education 
Police traffic supervision 
Traffic courts 


3 
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Time . 
(Elapsed) 
Actual 


Activity 


Instructor Notes 
and Visual Aids 


(0:35) 
3:05 


Traffic engineering 
Traffic accident records 
Organized citizen support 
Motor vehicle adnunistration 
Highway research 

10) 1950's - Most traffic accident prevention 
experts concluded traffic accidents and 
resultant injuries, fatalities and property 
damage will be minimized if the following 
are accomplished: 

Equitable, under standablejand en- 
forceable traffic laws""are enacted 

Police officers become skilled in the 
- detection and apprehension of traffic 
violators 

The courts are administered by per- 
soiuiel who appreciate the importance 
of traffic law enforcement 

The driving privilege is effectively 
regulated and controlled. 

DEFINITION AND INTERPRETATION OF STATE 
VEHICLE AND TRAFFIC LAWS RELATED TO DRIVEI 
IMPROVEMENT AND CONTROL 

1. Discuss the relevant sections of the state statutes 
related to the above subject. The detail to which the 
instructor covers this material will depend, in part, 
upon the background of the students. For trainees 
who are already DMV professional employees and 
have a familiarity with vehicle and traffic laws, . 


■ 
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Time 
(Elapsed) 

Actual 



A ctivity 



Instructor Notes 
and Visual Aids 



the coverage will not have to be as extensive as for 
those who have been recruited directly from the 
outside. As the instructor covers relevant sections 
of the state law related to the topics below, and any 
other relevant ones, he should remember to take a 
ten minute break for approximately every 50 minute^ 
of instruction. 

a* Department of motor vcihicies 

1) Organization of the department 

2) Powers and duties of the Commissioner 

3) Records of the department 

4) Offices of the department 

5) Authority to prescribe forms, administer 
oaths, and certify records 

6) Records of the department 

7) Authority to approve or reject applications 

8) Seizure of documents and plates 

9) Distribution of synopsis of laws 

10) Power to summon witnesses and take 
testimony „ 

11) Giving of notice 

b. Drivers' licenses 

1) Issuance of licenses, expiration and renewa 

a) What personi^ must be licensed, who 
are exempt, and who must not be 
licensed 

b) Classes of licenses 

c) Instruction permits and temporary 
licenses 
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I 



Time 
(Elapsed) 
Actual 


Activity 


Instructor Notes 
and Visual Aids 




d) Application for license or instruction permit 
by minors 

e) Release from. liabiii.ty 

f) Licenses issued to drivers 

g) Requirements to carry and exhibit license 
on demand 

h) Restricted, licenses 

i) Duplicate permits /licenses 

j) License expiration and renewal; require- 
ments for reexamination 

k) Notice of change of name or address 

1) - Records kept by (he department 

m) Medical advisory board 

2) Cancellation, suspension or revocation of 
licenses 

a) Authority of department to cancel licences 

b) Authority ol department to suspend and 
revoke licenses 

c) Suspending of privileges of non-residents; 
reporting cor.victions, suspensions and 
revocations 

d) Suspending resident's license for mis- 
conduct in another jurisdiction 

e) Forwarding of license by the courts'to the 
department; reporting of convictions 

f) Mandatory revocations? revocation for 
refusal to submit to chemical test 

g) Power o. departme;it for reexamination 


; 
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Time 
(Elapsed) 
Actual 


Activity 


Instructor Notes 
and Visual Aids 


i '. 


h) Periods of suspension, revocation 

i) Surrender and return of license 

j) Prohibited operation under foreign license 
during suspension or revocation 

k) Right of appeal to the courts 

3) Violation of license provisions 

gi) Unlawful use of license 

bj Making false affidavit, .per jury 

c) Driving while license is suspended or 
revoked 

d) Pernnitting unauthorized minor to drive 

e) Permitting unlicensed person to drive 

• 

Financial responsibility 

(Only genera! highlights here, so that the DIA may 
be conversant with significant concepts, require- 
ments and procedures. ) 

d. Civil liability 

1) Liability of government agencies 

2) Imputing negligence and liability to guests 

e. Accidents and accident reports 

(Only general highlights here, covering require- 
ments for reporting. ) 

f. Rules of the Toad 

1) Obedience to and effect of .traffic laws 

2) . Trjaffic signs, signals eind markings 




) 


.1 
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Actual 
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instructor Notes 
and Visual Aids 


(3:40) 
0:10 


3) Driving on the right side of the roadway, 
overtaking and passing, use of the roadway 

4) Right of way 

5) Pedestrian rights and duties 

6) Turning and starting, signals on stopping 
and turning 

7) Special stops required 

8) Speed restrictions 

9) Serious traffic offenses 

g. Respective powers of state and local authorities 

ADMINISTRATIVE RULES AND PROCEDURES 

1. Review the substance of any legislation passed v^ich 
stipulates administrative practices for the department 

SUMMARY AND QUESTIONS 

1. Solicit questions from the class regarding the topics 
of this lesson. 

2. Ask the class to define the following: 
a. The basic speed law 

b« Minimum/maximum speed laws 

cl Prima facie speed laws 

3« Ask tile class to distingiiish between stopping and 
yielding the right of way. 
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Instructor Notes 
and Visual Aids 


(3:50) 


4. Ask the class to name the serious traffic offenses. 

5. Ask the class to distinguish between mandatory and 
discretionary licensing action by the department. 

* 

i . • 
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LESSON 6 TRAFFIC OFFENSES /VIOLATIONS AND TRAFFIC ACCIDENTS 



Training 

Objectives: . Understand the nature and variety of traffic offenses/ 

violations 

Know the causes of traffic offenses /violations 

Identify the various forms of traffic law enforcement 
actions 

Understand basic traffic accident classification and 
terminology; know and interrelate the critical events 
and phases of a motor vehicle traffic accident 

Identify the frequent causes of accidents 

Understand the relationship between traffic offenses/ 
violations and accidents 

References: . Baker^ J. S. Traffic accident investigator's manual 

for police . (Znded., 1971 printing) Evanston, Illinois: 
Traffic Institute, Northwestern University, 1963. 

International Association of Chiefs of Police. Highway 
safety policies for police executives * Gaithersburg, 
Maryland: Audior, 1969- 

Kaestner, N. Research in driver improvement- -the 
state of the art. Traffic Quarterly^ 1968, 23(4), 497-520 

National Committee on Uniform Traffic Laws and 
O rdinance s . Uniform vehicle code and model traffic 
ordinance, Charlottesville, Virginia: The Michie Co. , 
1968. 

National Siifety Council* Accident Facts. Chicago: 
Author, 1972. 

Traffic Accident Data Project Steering Committee. 
Manual on classification of motor vehicle traffic 
accidents . (2nd ed. ) Chicago, Illinois: National 
Safety Council, 1970. 
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Traffic Institute, Northwestern University. Background 
for traffic law enforcement. Traffic Law Enforcement 
Series . Evans ton, Illinois : Author, 1959. 

Traffic Institute, Northwe.^tern University. Taking 
enforcement action. Traffic Law Enforcement Series 
Evanston, Illinois: Author, 1958. 

Vanderbosch, C.G. Traffic supervision . Caithersburg, 
Maryland: International Association of Chief of Police 
1969. 

Weston, P. B. The police traffic controi function . 

(Znd ed. ) Springneia, imnois: onaries c i nomas, 1968. 

Training 

Aids: . Study Guide Exhibit 5: Classification list of traffic law 

violations 

Study Guide Exhibit 6: Anatomy of an accident 

Study Guide Exhibit 7: Condition factors -attributes 

and modifiers 
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Time 
(Elapsed) 

Actual 



( " ) 
0:05 



(0:05) 
0:25 



Activity 



Instructor Notes 
and Visual Aids 



OBJECTIVES 

1. Mention that at the conclusion of this lesson the 
trainees should be able to: 

a. Understand the nature and variety of traffic 
offenses /violations 

b. Know the causes of traffic offenses /violations 

c. Identify the various forms of traffic law 
enforcement actions 

d. Understand basic traffic accident classification 
and terminology; know and interrelate the critica^ 
events and phases of a motor vehicle traffic 
accident 

e. Identify the frequent causes of accidents 

f. Understand the relationship between traffic 
offenses /violations and accidents 



STUDY GUIDE REFERENCE 

1. Indicate to Ae students tfa&t reference ma^;erial for 
tiiis lesson may be found in Section 5 of the Study 
Guide. 



INTRODUCTION 

1. Mention that a major purpose of die lesson is to 

provide the trainees with background information on 
traffic violations and trafEc accidents to assist him 
in understanding driver records and accident reports 
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Actual 
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Instructor Notes 
and Visual Aids 


\ 
1 


2. This, in turn^ should better prepare the DIA to con- 
duct knowledgeable inquiries into tiie causes of the 
violations and/or traffic accidents experienced by 
problem drivers. 

TRAFFIC OFFENSES/VIOLATIONS 

^\ Traffic offense /violation. Explain that a traffic 
offense /violation is a designation or phrase given 
for the group of elements (behaviors or conditions) 
which constitute a violation of a particular section 
of the state traffic law/vehicle code which was re- 
viewed in an earlier lesson. A **traffic violator** 
may be either a driver or a pedestrian. 

2. Varieties of traffic offenses /violations. Discuss the 
major. varieties listed below: 

a. *'Shalldo" 

1) This applies to those offenses character- 
ized by a person's failure to perform re- 
quired acts under the conditions specified 
by the traffic law. 

2) An example of a *' shall do" offense would be 
failure to observe a legally installed traffic 
control device. 

b. ''Shall not do'' 

1) This applies to offenses characterised by 
the commission of an act d\at is prohibited 
by traffic law. 

2) An example of a * 'shall notfMo" offense would 
be driving under rhe influence of alcohol or 
drugs. 

• 
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c* Momentary versus continuous 

1) Momentary offenses are those related to 
illeffal behavior or acts committed that last 
for a relatively short period of time such as 
running a stop sign or failing to signal for a 
turn* 

2) Continuous offenses specifically relate to 
continuing or persistent illegal conditions 
such as driving under the influence of al- 
cohol or drugs. 

3. Major groups of traffic offense s/violation& State 
that as indicated in Study Guide Exhibit 5, there 
are two major groups of traffic offenses/violations: 
"hazardous, " and "other'' and cover the following 
material: 

a. Hazardous offenses /violations 

1) Mention that this category refers to viola- 
tions of traffic laws that concern the use or 
protection of streets and highways --laws 
enacted to regulate the safe movement of 
vehicles and pedestrians. 

2) Unsafe behaviors characterise this cateeorv. 
a majority of which are "moving" violations 
which are concerned with such traffic facto rt 
as speed, right of way, observance of signs, 
signals, and markings, turning movements, 
following and- overtaking, pulling away, and 
unsafe pedestrian behavior. 

3) Unsafe conditions are also included such 
as driving \mder the ioCiuence of alcohol or 
drugs sad serious vehicular defects. 


Exhibit 5: 
Classification 
list of traffic law 
violations, 
pg. 5-2 

■ 
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b. ^^Other" offenses /violations 

1) Indicate that this category refers largely to 
illegal^ unsafe vehicle conditions such as 
missing or defective motor vehicle equipment 

c. Briefly mention the **point value of each traffic 
offense /violation (or groups thereof) in Study Guid^ 
Exhibit 5 and instruct the students to write these 
values in their Study Guide. 

1 4. Why people violate the law: Review the considerations 
below that are related to this matter: 

a. Most people do not willingly create hazardous 
traffic situations associated with the violation 
of a traffic law. 

b. Very often people do not understand the fact 
that traffic laws and regulations were enacted 

to ensure the safe and efficient passage of traffic; 
they view them solely as encumbrances. 

c. People do not always perceive the risks inherent 
in a particular traffic situation and comnnit traffic 
violations for some of the following reasons: 

1) Their senses, judgment, and reactions may 
be impaired for a variety of reasons which 
were discussed in the lesson dealing with the 
characteristics of the problem driver, (e.g. , 
inattention, lack of perceptual motor co- 
ordination, illness/disease, sensory disordei 
mental illness, alcohol/dnig abuse, aging, 
etc. )« 

a) For the most part, tiie characteristics 
discussed in that lesson related to ^e 
habitual behavior or chronic conditions 
of drivers. 


* 



LESSON 6 TRAFFIC OFFENSES /VIOLATIONS AND TRAFFIC ACCIDENTS 



Time 
(Elapsed) 
Actual 


Activity 


Instructor Note? 
and Visual Aids 










violate traffic laws occa6ic\cially as a result of 






temporary or passing conditions such as: 






• £ ci u K 






We all become generally fatigued from 






time to time; the effects of fatigue can 






significantly impair driving performa^ice. 






Traffic accidents due to fatigue are a 












ViicyViu/Ava uAiAi*A thf* fPA^ffic situA.I'iO'n is 

lAXKIXW eiy 9 W«X«? X C UAw a>i.XX\ir ox v«* AVXwll X0 






monotonous and boring. 






- SnrriA of the snecific effects of fatiff^ie 






are: 






« « Tnr^i*AafioH timc» to nerceive ajid 






react to situations in the environ- 






ment 






Need for stronger levels of stim- 






uiauon £or awareneos 






Tendency to fix attention and vision 






straight ahead 






— XVUXU LIJX IXIB lieLXXUWXXXslUUXXV 






- — . DeimconscxOUB ucnavior" "poor 






directional rtontrol of a vehicle 






Temporary emotional states 






— &ive«yDOCiy xxoin uizic umc ifC***^'*'" 






rarily affected by a strong emotional 






state, which can often reduce his 






normal performance effectiveness^ 
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Anxiety/worry, aggression/ 
hostility, elation/ exuberance 
cind grief are examples of 
coinmonly occurring strong 
emotional states that can pre- 
occupy one to the extent that the 
attention required for safe 
traffic performance is sacri- 
ficed. 




. 

i 


These states can be aroused 
prior to involvement in the 
traffic situation (e.g. , businesi 
or family difficulty, etc. ) or 
during the traffic situation 
(e. g. , frustrating traffic ex- 
perience, personal conflicts 
with an occupant of the vehicle, 
etc* )* 






2) They are ignorant of the basic effects of 
pxiy Bxcai la vv B ux^ luc ae Laiicu vjpc a aLivjnaA 
aspects of \raffic laws which are operant 
in the traffic situation. 






3) They may overestimate or underestimate 
their capabilities. 






d. Some people disrespect traffic laws and willfully 
disregard them. 


• 


(0:30) 
0:15 


TRAFFIC LAW ENFORCEMENT ACTIONS 

1« General considerations* Indicate that the possible 
actions that a policeman may take in response to 
<* Lraxxic xaw vxoxauon are uiree, a lfoxxic warning, 
a traffic citation or summons, or a traffic arrest* 
Which course of action is taken by a policeman 
depends upon &e severity of the offense, and the 
enforcement policy established by the commissioner 
or chief of police. 
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i 

1 

\ 

* 


2. Traffic warning. State that a traffic warning is any 
traffic enforcement action taken which does not 
immediately involve possible assessment of le^al 
penalty as a result of the warning alone. Discuss 
some of the forms of traffic warnings that may be 
isjued, highlighting the form(8) used locally: 

a. Written traffic warning 

1) A warning where the violator is given an 
oral account and a documentary record of 
the infraction contiguous with its detection. 

2) Written warning may be recorded or 
unrecorded: 

a) Recorded written warning is one where 
the record of issuance is left on file 
by a state agency (law enforcement^ 
DMV, etc.) for future reference. 

b) Unrecorded written warning is one 
where no record of issuance, formal 
or informal; is kept. 

b. Oral and visual traffic warnings 

I. 

1) Such warnings may be of an oral/verbal 

or visual /gesture nature or a combination . 
thereof. 

2) In either. case, no written record, formal 
or informal^ is kept. 

c. Explain that warnings differ qualitatively from 
citations /summons and traffic arrests in that 
enforcement consequences are concluded ii^en 
the policeman leaves the scene; the warning it- 
self is the penalty or criticism. 
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1 

i 

1 

• 


d. Warnings have more of an educational effect 
than a disciplinary effect. 

3. Traffic citation (summons, ticket, notice to appear). 




State that a traffic citation is traffic enforcen ent 
action consisting of the issuance of a written '^imiforit 
traffic summons/complaint*' or citation, requiring 
a person charged with a traffic violation to submit 
to trial adjudication to determine his guilt or inno- 
cence, or in some cases to pay a fine in lieu of 
court appearance. Review the following: 

a. A traffic citation is the most frequently used 
means by which the traffic violator may be 
brought before the court, without taking the 
violator into physical custody. 

b. Since citations often involve the inconvenience 
and distress of a court experience, and usually 
a fine, they are a more extreme form of law 
enforcement action than a traffic warning. 

4. Traffic arrest. Explain ♦Jiat a traffic arrest is an 

action whereby a violator ic taken into physical cus- 
tody for the purpose of detar.iing him until such time 
as he can be brought before the court to answer the 
charge of law violation. Ccver the following: 

a. Traffic arrest is the n>o8t extreme form of 
enforcement action. 

b. In some cases, the ftuspect may leave custody 
after posting bail. 

c. Its primary objectives are to: 

1) Preclude the possibility of continued viola- 
tion (such as driving under the influence of 
alcohol or drugs) and a continuing hazardous 
traffic situation. 

• 
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2) Increase the chances that the violator will 
appear in court, where doubt may exist. 

5. Concluding remarks . Mention that traffic citations 
for moving violations and traffic arrests are the 
primary traffic law enforcement entries which are 
recorded on a driver abstract. 

Take a ten minute break 



ACCIDENT TERMINOLOGY 

1. Mention that the DIA should have a grounding in 
basic "accident terminology", sd that a standard 
level of discussion may be achieved in his driver 
improvement activities. The terms that will be 
defined originate from the National Safety Council's 
publication entitled. Manual on classification of 
motor vehicle traffic accidents (2nd ed. , 1970), to 
which the student may refer for more detailed 
terminology. 

2. Accident. Indicate that this is "an unintended event 
that produces injury or damage. The word 'injury' 
includes 'fatal injury. '" 

3. Motor vehicle accident . Mention that this "is an 
accident involving a motor vehicle in transport, but 
not involving aircraft or watercraft. " 

a. More specifically, this includes such situations 
as: 

1) Collisions with: 

a) Another motor vehicle (in transport or 
parked) 

b) Pedestrian (alone or in a conveyance) 



Instructor Notes 
and Visual Aids 



(0:45) 
I 0:10 

I (0:55) 
1 0:20 
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c) 


Other road vehicle 










d) 


Animal 










e) 


Object which is fixed, movable, or 
moving 


* 


i 






f) 


Railway train 




! i 


^1 


A motor vehicle overturns without any 




I 

i 






preceding collisons 








} 


A motor vehicle sets something in motion 
which collides with something, without the 










motor vehicle doing the actual striking (e, g, \ 








parts of a vehicle, cargo, occupants^ etc.). 








4) 


A motor vehicle is involved in a non- 
collision accident involving! 










a) 


Poisoning by carbon monoxide from 
motor vehicle 










b) 


Person falling, jumping or being pushed 










c) 


Fire in motor vehicle, explosion 










d) 


Broken part of motor causing injury 
or danger7~etc. 










e) 


Broken glass caused by a propelled 






J 






hard object (rock, metallic part, etc. ) 






1 • , - 

b. This excludes injury or damage due to: 








1) 


Natural occurring events (e.g. , flood, 
hurric^e, tornado, lightning) 








2) 


Events occurring when the motor vehicle, 
not under its own power, is being loaded or 
unloaded from a conveyance 






6-12 



LESSON 6 TRAFFIC OFFENSES/ VIOLATIONS AND TRAFFIC ACCIDENTS 



Time 
(Elapsed) 
Actual 


Activity 


Instructor Notes 
and Visual Aids 




3) Intentional damage or injury using a motor 
vehicle 

4) Injury or damage intentionally inflicted 
by law enforcement agents 

4. Motor vehicle traffic accident. Explain that this re- 
fers to "any motor vehicle accident that occurs on a 
trafficway or that occurs after the motor vehicle runs 
off roadway bufbefore events are stabilized. Dis- 
cuss the terms, listed below, that relate to this con- 
cept, illustrating the situations on the chalkboard. 

a. Trafficway- -*'is the entire width betv^een propert 
lines, or other boundary lines, of every way or 
place, of which any part is open to the public for 
purposes of vehicular travel as a matter of right 
or custom. 

b. Road- ""is that part of a trafficway v^ich in- 
cludes both the roadway and any shoulSer along- 
side the roadway. " 

Roadway- that part of a trafficway detiffned. 
improved^ and ordinarily uted for vehicular 
travolf In the event the trafficway includee two 
or more separate roadway •» the term 'roadway' 
refer • to any Guch roadway eeparately, but not 
to all euch roadwaye collectively. 

* 

d. Shoulder- -*<ie that nortion of the road eontlffuoue 
with the roadway for acconwiodation of stopped 
vehicletf for einergency ueoi and for lateral tup* 
port of the roadway etructure. The line between 
the roadway and the ehoulder may be a painted 
edge line, a change in eurface color or materialf 
or a curbt On tome modem trafficwaytf fliere 
may be a aurfaced ehoulder on the right eidei anc 
frequently a narrower. ehoulder on &e left eide of 
a one-way roadway. " 


r 



6-13 



LESSON 6 TRAFFIC OFFENSES/VIOLATIONS AND TRAFFIC ACCIDENTS 



Time 
(Elapsed) 

Actual 


Activity 


Instructor Notes 
and Visual Aids 




5- Chain reaction accidents * Indicate that '*8ometimeS| 
in the same area and within a short time, several 
motor vehicles may be involved in accidents during 
an adverse driving condition, such as reduced vis- 
ibility due to fog. In such chain reaction accidents, 
it is frequently difficult to determine afterward 
whether this event was one accident without a moment 
in which the accident situation was stabilized, or 
whether several accidents occurred with the accident 
situation stabilized, between separate accidents. 
Consequently, for purposes of uniformity, consider 
such chain reaction accidents to be single motor 
vehicle accidents, xinless a stabilized situation can 
be established between the several events that may 
occur in such chain reaction accidents. " 

6. Deliberate intent. Mention that in cases when a motor 
vehicle is in transport and some person or persons 
intended that events should occur, such events are 
excluded from the classification of motor vehicle 
accidents. The two major examples of this exclusion 
are: 

a. Suicide or self-inflicted injury 

b. Homicide or purposely imlicted injury or 
damage 

7. Maior types of motor vehicle traffic accidents* 
Write the foUo^n.ng eleven categories of motor 
vehicle traffic accidents on tiie chalkboard. Empha- 
size that these accidents may occur on or off the 
roadway. Give examples of each category. 

a. Non— collision involvinff a iiPiotnT v#»lnir»1i» in 
transport. 

1) Overturning 
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9 


£,) KJZiieT yc» g» p y^yj poisonings explosion^ iiTcp 






laixingi junriping or oeing puBnea irom 






vehicle) 






D« v^o ill Dion uei>veen mo to a wmcit? in la cMispo a l 






and: 






1) Pedestrian 






<^ ^ jviolOa vcnicic in L&curAapuxv 






3) Motor vehicle on oth or roadway 






4 ) Parked moto r vehi cle 






5) Railway train 






0; ireuaicyciist 






r ; xuuznai 






QV ^««.«A«1 aV«a#o4- 

0) r ixea oDject 




- 


9) Other object (streetcar, amimal carrying 






person, .etc. ) 




1 
1 


8. Severity of motor vehicle traffic accidents. Briefly 






describe and give examples of the degrees of sever- 






ity mat may oe used to uescnoe tne extent oi injury 






and damage resultant from motor vehicle traffic 






accidents. 






a. Injury severity 






1 ) J* atai 






6 / in c apac 1 ra nn g 






3) Non-incapacitating (evident) 






4) Possiblife injury 






5) No injury 






or 






1) Fatal accident 






2) Non- fatal injury 






3) Non-injury (damage only) 
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■ 1 
1 

(1:15) 
, 0:30 


b. Damage severity 

1) Disability H 

2) Functional > Motor veliicle 

3) Other motor vehicle J 

4) Other property H 

rv 1.T J ? Other property 

5) No damage J f r j 

ANATOMY OF AN ACCIDENT 

1. Accident events. State that every accident is brought 
about by a sequence of events- -a sequence of un- 
expected and uncontrolled events, thac leads to damage 
and/or injury. Mention that an understanding of 
these typical classes of events or phases^ will help 
the DIA in his analysis of the circumstances 
surrounding a traffic accident. Identify the event 
categories below^ stressing that not every accident 
has all of these. events and these events do not 
always occur in diis order. Direct the students to 
Study Guide Exhibit 6, and refer to it as appro- 
priate to illustrate the discussion that follows: 

Point of possible perception (of hazard) 

Point of actual perception (of hazard) 

Point of no escape 

Key event/key point 

Point of initial engagement 

Point of maximum engagement . 

Point c disengagement 

Final position 

a. Point of possible perception. Mention that this 

is fhf* time And nlACA stf: wK^^^Ti fliA T«A9Av*r1/iiia 

situation could have been perceived by a '*normaf» 
alert person 


Exhibit 6: 
Anatomy of an 
accident, 
pg. 5-16 



ERIC 



LESSON 6 TRAFFIC OFFENSES /VIOLATIONS AND TRAFFIC ACCIDENTS 



Time 
(Elapsed) 
Actual 


Activity 


Instructor Notes 
and Visual Aids 




1) This point always precedes the point of 
actual perception. 






2) Perception time is the time between point of 
possible perception and point of actual per- 
ception. 






3) Maximum delay of perception is achieved 
when a traffic unit does not perceive a 
hazard until physical contact is made. 






b. Point of actual perception of hazard. Explain 
Uiat this is the point at vAiich an individual 
sees, feels, hears or o&erwise perceives an 
indication that an accident is about to occur. 






1) Examples of perceiving a hazardous, 

potentially accident-producing situation are: 






a) Seeing an opposing vehicle cross the 
barrier line, i.e., **encroachment*' 






b) Hearing a horn on your left as you are 
about to change lanes 






c) Feeling the right els drop from the 
road to a soft shoiilder, or leeUng the 
start of a skid 






2) The points of possible and actual perception 
are analyzed to determine the contribution 
of drivers and pedestrians to accidents. 






a) The time between the two points is of 
particular interest 






b) The point of actual perception identifies 
the point at wliich evasive action should 
be taken 
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• 

c. Point of no escape. Indicate that this is the place 
and time after which a given individual cannot 
avoid or prevent an impending accident, and give 
examples of the situations below: 

1) Occasionally^ the point of perception and 
point of no escape are one in the same 

2) In other cases, the point of no escape pre- 
cedes the point of perception 

3) Frequently, the point of no escape follows 
the point of perception indicating faulty 
judgment and /or skill in the execution of 
evasive action 

d. Key event/key point. State thai this refers to the 
event that determines the time, place, and tvpe 
of accident that will occur. 

1) The key event is whichever of the following 
^ classes of events occurs first: 

a) Running off the road 

b) Non-collision on the roadway 

c) Collision on the roadway 

e. Point of initial enffasement. Expladn that this is 
the first contact by the moving traffic unit with 
another traffic unit or object. 

1) Before this point, no mutual force is exerted 
between the objects 

2) After this point, force begins to develop 

f . Point of maximum enflasement. Mention that 
this is the point where tiie greatest collapse of 
material or overlap of objects occurs; 

1) The greatesc force is exerted bistween 
objects at this point 
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Z) This always follows the key event » and 

immediately follows the initial engagement 

Point of disengagement. Indicate that this is the 
point at which flie objects or units involved in 
the collision start to separate from one another, 
and the initial force exerted between them ceases. 
Complete disengagement does not occur in all 
accidents, 

h. Final position. Explain that this is the time and 
place that the objects which have collided come to 
rest, without the use of any power. 

1) This position may be difficult to determine 
if vehicles leave the scene i or roll down an 
incline after engagement 

2) Vehicles may still be engaged at the final 
position 

3) Often Uie final position of passengers or 
cargo may be quite different from the 
vehicles in quei|tion 

4) The final positions of vehicles and related 
objects are quite useful in reconstructing 
the accident 

5) Traffic units do not have a ''final position*' 
if power is applied to move them. Drivers 
often move their vehicles to a safer position 
after a collision 

2. Accident times and distance. Mention that of impor- 
tance to evaluating accident situations are the interval! 
between events^ and their corresponding distances. 
Review the exan^iles below: 


1 
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(1:45) 
0:10 

(1:55) 
0:35 


a. Reaction time --the time from actiial perception 
to the start of evasive action (e. g. » application 
of a foot to a brake pedal» or the turning of a 
steering wheel)* 

b. Reaction distance- -the distance moved during 
the reaction time interval. 

3. Concluding remarks. Emphasize that the DIA should 
learn to think about an accident in terms of the pre- 
viously explained system of accident events. Although 
not all events may be present in every accident or 
in the same order» the OIA should be alert to identify 
and evaluate these events so that he may^ have a 
complete and valid understanding of the ''anatomy of 
an accident* " 

Take a ten minute break 

WHY TRAFFIC ACCIDENTS HAPPEN 

!• Causes of traffic accidents. Indicate that traffic 

accidents are the result of **a combination of simul- 
taneous and sequential circumstances or factors 
without any one of which^ the accident could not have 
happened. '* Mention diat Hie source of causes of an 
accident can come from any one or all of the three 
elements^of tiie highway transportation system: the 
people, the vehicle, and the trafficwav. These 
sources produce contributing factors or accident 
causes. Cover the following material: 

a. Operational factors 

1) These are sometimes called ^'direct** causes 
of accidents and include such activities. as: 

a) Control of traffic units within estab- 
lised paths of tiie roadway 

b) Driving strategy- -e. g. ^ the adjustment 
of maneuvers and speed to roadway and 
environmental conditions 


i 

< 
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c) In more specific tqrms, these factors relate 
to inadequacies in the following areas of 
traffic unit control: 

• Perceiving situations requiring action 

Deciding upon' an appropriate course 
of action 

Responding to the situation with the 
correct action 

2) Determining at what point safe operations have 
failed, will help to determine how the accident 
occurred. 

3) Specific sources of operational factprs 

a) Delayed perception or unresponsiveness 

^ to the traffic situation caused by preoccu- 
pation, distraction, or sensory interference! 
is often identified as an operational factor. 

b) Traffic laws which define an optimum and 
safe driving strategy, are a source of many 
operational factors, especially those laws 
dealing with the < 'rules of the road. 
Consequently, violations of rules of the 
road often turn out to be major operational 
factors contributing to accidents. 

• ^is would include vehicle speed too 
fast for the conditions. 

. * This would also include such conunon 
factors related to position/behavior as 
a vehicle on the wrong side of the road, 
the disregarding of a traffic sign, signal 
or marking, or following too closely. 





ERIC 



LESSON 6 TRAFFIC OFFENSES/ VIOLATIONS AND TRAFFIC ACCIDENTS 



Time 
(Elapsed) 
Actual 


Activity 


Instructor Notes 
and Visual Aids 




W / JLtVclSJ. Ve clCtJ-OIi 15 1416 xCckdlun (Jl el 






iiTaffic unit to avniH a Via^a.i'Hniis si^'iia — 






Uvjii uiiciv i-o jLj.jN.ejLy t(j jresviJLt in a 






collision. 






• Evasive action may be completely 






OUWWCOBIUI \ IvIiC Ok^VXViCliC XO QlVVJXUCvi^ 






T^9 f'f'i 9 1 1 V eii /*/*A e e fif 1 i9 lilrolTr SA'i*irMi< 
^axtiaiiy oVivv-eoDiui \A xii^ciy ocxivjvii 






accident is reduced to a minor 






accident), or imsuccessful (a 






serious accident results)* 






The Tnaioi* t\mps o£ evasive actioTi 






that may be used singly or in 






combination are: 






Slowing or stopping 






Speeding up 












- TiirnincT riffht or left 






• Common forms of ineffective eva- 






sive action are: 






- Wronfi action: e* sr. . wronor turn- 


• 




flOimdlilff hof*n innl'fkaH f\f nnan^iii 

W1M*\XXXA^ ilVAAA ZXX9lrCaU U& XIlAXXdi 






vering, braking instead of 






speeding up, etc* 






Delayed action due to indecision 


♦ 




Ann f* f\T% fii a{ fw\ fMf* 4*1^ A a w\a r«^9 _ 












Win Stop or cncuige course* 






b« Condition factors 






1) These are sometimes referred to as ^'mediat 






causes of accidents and include deficiencies 






in the ideal characteristics or attributes of 






the trafficway^ people and the vehicle. 


• 




Examples of attributes are: 
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a) Traffic way- -traction available 

b) People --psychomotor skills in maneuvering 
the vehicle 

c) Vehicle- -braking effectiveness 

2) The attributes of condition factors can be modi- 
fied by other variables called ''modifiers. 
Modifiers change the attributes of the trafficway^ 
people, or vehicle from a satisfactory state to a 
generally hazardous state. For example: 

a) Trafficway--ice or rain on road surface 

b) People- -intoxication, fatigue, illness, 
emotional state, perceptual motor, impair- 
ment, etc. 

c) Vehicle leakage of brake fluid, extreme wea 
of brake lining, worn tires 

3) Discovering <he deficiencies in the attributes of 
major classes of condition factors will help to 
explain why safe o(pe rations failed, as these 
deficieticies in condition factors attributes iti- 
fluence-the operational factor(s) or direct 
cause(s) of the accident. 

4) Refer the class to Study Guide Eachibit 7 and 
discuss some examples of attributes and 
modifiers for the traificway, people and the 
vehicle citing some real world situations ti&at 
show the effects of conditicm factors on 
operational/behavior factors. Cover the 
following points during the discussions 


r 

. 4 

Exhibit 7: 

Condition 

f ac to r s - attributes 

and modifiers, 

pg. 5-16 
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a) The lists of factors presented in Exhibit 

7 are not exhaustive, but serve as examples 
only. 

b) The distinction between attributes and 
modifiers is not always precise. 

c) Some modifiers act quickly, some act 
slowly. Some have a permanent effect, 
others have a temporary effect. Attributes 
vary from time to time, due to the changing 
nature of the modifiers: 

A temporary modifier like blood 
alcohol has a relatively quick effect 
on increasing reaction time. 

A modifier like aging has a slow but 
permanent effect on increasing reaction 
time. 

c. Remote condition factors 

1) These very general and global factors relate to 
a variety of acts or neglect on the part of some 
person or organization that permit the con- 
dition factors to exist. 

2) These factors have been called '*early causes" 
of accidents and include the very general, yet 
influential, effects of such factors as: 

a) laadequate driver education/ regulation 
programs 

b) Ineffective tra££Lc law enforcement 

c) Inadequate highway ezigineering, etc. 

3) Determining the effects of remote condition facto 
on condition and operational factors is a tenuous 
and difficult task. 


rs 
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d« Multiplicity and interaction of causes 

1) There must be at least one operational 
and condition factor present to cause an 
accident. 

2) Usually several of each are necessary to 
cause a traffic accident. 

3) Thus, a combination of several factors is 
usually responsible for an accident* 

4) It is therefore not always easy t5 identify 
the most important factor or cause of an 
accident; when an attempt to do this is made, 
usually the most conspicuous or controllable 
factor is identified* 

2* Major /commonly discussed causes of accidents* 
Briefly review the material describing the major 
causes of accidents presented below: 

a* Speed 

1) Speed could be considered a factor in every 
traffic accident, since without movement, 
two xadtm cannot collide. 

2) Inajqpropriate or unsafe &^^>ved for the con- 
ditions of itie highway transportation system 
is really the key point to note* Ihappropriati 
speed may result in: 

a) Inability for a vehicle to negotiate a 
curve without skidding or leaving the 
road* 

b) An element of surprise and hasard for 
the driver, such that he is beyond the 
point of no escape at his point of per* 
caption, for example; 
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High speed may preclude a driver 
successfully evading an unexpected 
obstacle 

On a high speed roadway, a slow moving 
or stopped vehicle can present a real 
hazard 

3) There is a very definite and commonly observed 
relationship between speed, delayed perception, 
and inadequate evasive action. 

a) Delayed perception, as such, is not a 

specific traffic offense in most jurisdictions* 
It is often referred to or covered in laws 
which make "careless," "reckless," or 
"driving so as to endanger" illegal. 

b. Failure of the driver to cope with the traffic 
situation 

1) Carelessness/inattentiveness 

a) This refers to an attitude of disregard or 
inattentiveness to important features i 
the highway environment influencing safe 
travel. 

2) Negligence 

a) This is basically the same as carelessness 
but more associated with tspeci^c law 
violations. 

3) Recklessness 

a) This generally refers to a "willful or 

wanton disregard for the safety of persons 
or property* " 


i 

i 

1 
i 
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b) It can be an operational factor in terms of 
the decision-making performance of an 
individual. 

c) It also can be an attribute of an individual 
such as attitude, emotional state, etc. 

d) When enforcing a ^'reckless driving" charge, 
guilty intent, guilty mind (mens rea) must 
be shown 

c. Specific violations of traffic laws 

1) Most hazardous behavior on the part of drivers 
and pedestrians constitutes a violation of one 
traffic law or another. 

2) Highway safety autiiorities often think of 
accident causes as specific violations of traffic 
laws. Many accident report forms call for only 
law violations as accident causes. Some of die 
frequently occurring contributinof factors 
(operational) identified by highway safety author- 
ities as major causes of accidents are: 

a) Speed too fast (includes speed too fast for 
conditiona*') 

b) Failed to yield right-of-way 

c) Disregarded stop sign 

d) Disregarded traMc signal 

closely) 
f ) Drove left of center 
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g) Made improper turn 






h) Improper overtaking 






i) Drove while under the influence of 






alcohol or drugs 






j) Improper lights; defective brakes or 






steering 




(2:30) 


RELATION BETWEEN TRAFFIC OFFENSES/ 




0:10 


VIOLATIONS AND ACCIDENTS 

1. It should be clear that a definite relationship exists 
between the traffic offenses/ violations and traffic 





a. Since traffic laws specify the driving procedures 
which enable Setfe, efficient and equitable move- 
ment of highway traffic, violations of these laws 
or rules of the road increase the likelihood of 
traffic accidents; put another way, traffic 
violation involvement increases the chances for 
accident involvement. 

1) As was mentioned in an earlier lesson, the 
National Safety Coimcil stated that for 1971 
91% of all reported accidents, 83% of all 
reported fatal accidents and 92.4% of all re- 
ported injury accidents involved improper 
driving- -such offenses/violations as speed 
too fast, failure to yield right of way, 
failure to stop, following too closely, etc. 

2) This does not say that only specific traffic 
offenses /violations are driver based con- 
tributing factors, per se; other driver 
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contributing factors such as driver inat- 
tentiveness /delayed perception, fatigue, 
faulty evasion of a hazardous situation can 
also be causes which may not have resulted 
in a specific traffic violation which was 
detected, 

b. Because a traffic offense /violation was charged 
in connection with an accident, it does not 
necessarily mean that it was a contributing 
factor; it may have only been incidental and not 
contributory. 

^* Although a clear relationship exists between traffic 
offense 8 /vjolstions and traffic accidents, the results 
of driver improvement efforts have, in some cases, 
shown differential effects in reducing traffic viola- 
tions and traffic accidents. 

a. S.tudies have shown that some driver improvemen 
efforts have produced reduction in traffic 
violations but not always a concomitant reduction 
in accidents. 

b. Investigators have speculated that drivers going 
through some driver improvement programs 
have learned how to avoid being apprehended for 
traffic violations (not to say that they aren't 
still conimitting them)- -a pattern of behavior 
which is not suited to accident avoidance. 

SUMMARY AND QUESTIONS 

1. Solicit questions from the class regarding the subject 
matter of this lesson. 


t 
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2, Ask the class to do the following: 

a. Give examples of '^shall do*' and "shall not do" 
traffic offenses. 

b. Give examples of traffic offenses which deal 
with driving behavior and driving condition. 

c. Distinguish between a traffic citation/summons 
and a traffic arrest. 

d. Define point of possible perception, point of 
actual perception, and point of no escape. 

e. Distingiiish between operational, condition and 
remote condition factors as causes o£ traffic 
accidents. 

f. Cite some traffic offenses which are frequent 
causes of traffic accidents. 
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t-ESSON 7 HUMAN COMMUNICATION 



Training 

Objectives: . Identify the content of human communication 

• Know the verbal and non-verbal dimensions for 
human communication 

Understand the roles each form of communication 
may play 

References: . Fast, J. Body language . New York: M. Evans and 

Company, Inc., 1970. 

Gorden, R. L. Interviewing strategy, techniques and 
tactics * Homewood, Illinois: The Oorsey Press, 1969* 

, Scheflen, A.E. Human cozxununication: behavioral 
programs and their integration in interaction. 
Behavioral Science . 1968, 13 (l),44-5 

Shertzer, B» and Stone, S. C. Fundamentals of 
counseling . Boston; Houghton Mufflln, 1968. 

t Watslawick, P., Beavin, J.H. , Jackson, D. D. 

Pragmatics of human communication. New York: 
W. W. Norton Co. , 1967. 
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LESSON 7 HUMAN COMMUNICATION 



Time 
(Elapsed) 
Actual 



Activity 



Instructor Notes 
and Visual Aids 



( " ) 
0:05 



(0:05) 
0:25 



ERIC 



OBJECTIVES 

1. Briefly cover the objectives of the lesson, namely^ 
for the class tp be able to: 

a* Identify the content of human conununication. 

b. Know ttie verbal and non-verbal dimension^ for 
human conmiuni cation. 

c. Understand the roles each form of communication 
may play. 

STUDY GUIDE REFERENCE 

1. Mention that the trainees will find reference materials 
for this lesson in Section 6 of the Study Guide* 

CONTENT AND FORM OF COMMUNICATION 

1. What we communicate . Ask the class to discuss just 
what it is that people communicate, and then review 
the material that follows. 



a. 



What we communicate may be divided into two 
broad categories: 

1) Thoughts 

a) These may be abstract verbal concepts, 
ideas, or n\athematical and musical 
expressions. 

b) These niay also be concrete accounts/ 
descriptions of empirical events such as 
situations or things perceived, as well 
as series of events that happened. 

2) Emotions and attitudes 

a) Emotions and feelings may encompass 
such states of mind as frustration/ 
impatience, anger/hosjtility, fear/ 
anxiety, empathy/warmth. 
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Actual 
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Instructor Notes 
and Visual Aids 




b) Attitudes such as respect^ loyalty, dis- 
trust, prejudice, are also communicated 

b. We may commuziicate thoughts, emotions and 
attitudes in direct and conscious ways or in 
more subtle and even unconscious ways. 

2« How we communicate. Explain that we commtmicate 
through verbal and non-verbal channels. Discuss the 
following material: 

a. The verbal channels involve the use of words to 
communicate meaning or messages. 

1) Verbal communication may be written or 
spoken. 

2) Thoughts, ideas, descriptions, etc. » are 
most effectively and completely transmitted 
through the verbal channel. 

3) In dealing with verbal communication, one 
must always remember that many words or 
e3q>ression8 can have two meanings**the 
denotative meaning and connotative meaning. 

a) Denotative meaning* -this the direct, 
specific meaning of a word; for all 
practical purposes this is the ^'dictionary 
definition of a word. 

b) Connotative meaning- •tins is the sub- 
jective/personalized meaning or 
attribute(s) that people give' to words 
which may go along with or be apart from 
LUC aeztObBvivc iiicttiung $ me connoravive 
meaning of words is subject to change am 
development as a result of what one 
experiences in life. 
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Actual 



Activity 



Instructor Notes 
and Visual Aids 



Ask various clasj members to 
give some examples of words 
which have a connotative mean- 
ing and ask them to distinguish 
this meaning from the denotative ^ 
meaning (e.g., "mother,'* 
"negro," "god," etc.). 



4) Verbal context or the situation at hand in- 
fluences the meaning of words and phrases. 

a) Ask .various class members to give 
some examples of words or phrases 
whose meaning varies as a function of 
context {e.g. , a "green" stick--a "green ' 
kid; "horse" as an animal- -'liorse" as a 
drug, etc. ). 

b) Mention that subcultures or groups with- 
in our society set a context for specialize d 
uses of words and the development of 
slang expreMions (e.g. , the youth 
group's use of such words as "drag," 
"freak, " "bust, " rip-off, " etc. ) 

5) In verbal communications, one must be 
careful to evaluate the denotative, conno- 
tative and contextual aspects of words to 
determine the intended meaning. 

b. The non-verbal channels of communication in a 
face to face situation involve such observable 
characteristics or mannerisms of a person as 
facial expression > posture^ gestures , and voice 
quality fe#g. . loudness, pitch, pace /rhythm of 
word delivery). » . . 

1) Most of us are consciously and tinconsciously 
transmitting and receiving non-verbal 
messages every day of our lives. 
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2) Emotions and attitudes are effectively 
transmitted through non-verbal channels 
very often in a spontaneous and unconscious 
manner* 

3) Non-verbal communication is less subject 
to conscious control than verbal communi- 
cation, although it can be affected (e.g. , the 
false smile and insincere handshake). 

4) Non-verbal messages may reinforce or 
contradict the intent of a communicator 
(intent being voiced or not being voiced). 

5) Ask the class to give examples of positive 
(happy, content, friendly) and negative 
(depressed, anxious, angry) messages that 
may be transmitted through the following 
channels of non-verbal communication* 

a) Facial expression 

• 

• Eyes 
Mouth 

• Forehead 

• 

b) Posture 

Standing 
Sitttng 

c) Gestures 

Arms 

• Hands 
Legs 
Head 
Touch 


• 
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0:15 



d) Voice quality 

Loudness 

Pitch 

• Pace / rhythm 

6) As a rule^ no one particular non-verbal 

message should ever be thought of as having 



7) 



8) 



a universal meaning ; non-verbal as well as 
verbal messages must both be evaluated 
within the situation at hand to determine just 
what a client is saying; with careful obser- 
vation and experiences the DIA will develop 
his own non-verbal vocabulary. 

i 

The DIA should be alert to pick up signs of 
client anxiety as transmitted through body- 
language (e.g., fingers tapping, frequent 
postural shifts, raising of pitch or loudness 
of voice, leg swinging) so that he may effect 
a change of subject or some other counter- 
measure to stabilize the situation. 

Most people unconsciously like to preserve 
a zone of "body space" around-' them which 
is free from intrusion by people with whom 
they are not friendly; the zone may vary in 
size dependent upon the environmental 
conditions; violations of the body zone may 
cause some people to become quite defensive 
and uneasy without knowing why. 



PATTERNS OF EXPRESSION 



1. Verbal considerations. Discuss some of the problems 
"and considerations, listed below, which the DIA 
must consider when evaluating his own and the client' 
verbal responses* 



a. Level of discussion 
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Instructor Notes 
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1) The showing of patent ignorance of a client* s 
occupational specialty or forte can be offen- 
sive and turn him off, 

2) Using an unnecessarily complex vocabulary- - 
talking over someone's head or talking do\m 
can inhibit communication. 

b. Clarity of communication 

1) The DIA must be careful to choose his words 
and formulate his questions carefully so that 
what he inter ds to ask a client is correctly 
perceived by the client. 

2) In turn, the DIA must be careful to question 
the client on any word usage which is 
ambiguous and may be important. 

2, Non-verbal considerations. Review some of the 

problems and considerations, listed below, which the 
DIA should consider when evaluating his own and the 
client* 8 non-verbal responses. 

a. Many people can mask their true sentiments as 
expressed through non-verbal or *'body language,' 
{e. g. , may show a calm expression and no 
nervous mannerisms but be'anxious on the inside) 

b. No^-verbal clues may contradict expressed 
verbal sentiment and feelings. 

c. The* DIA should observe total bodily responses 
rather than concentrating on facial expression 
and quality of speech (where greatest range of 
non-verbal communication is found), as this part 
of the non-verbal repertoire is subject to the 
most control by a per8on--i, e. , "masking. " 

d. To gain the most from non-verbal expression, 
the DIA should: 


I 
• 
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! 

\- 

i 

I 

\ 

(0;45) 
0:05 


1) Observe the broad range of non-verbal 
activity and be alert for inconsistencies 
which he should resolve through verbal, 
questioning, 

2) Be alert for changes in a client's non-verbal 
activity, rather than attempting to evaluate 
non-verbal messages in the absolute or 
relative to other people. 

3) Interpret the meaning of inconsistencies and 
changes in non-verbal behavior in terms of 
the broader context of verbal communication! 
and the situation in which the interview or 
counseling session is taking place. 

3. Concluding remarks* Conclude this discussion by- 
addressing the following points: 

a. Everything we do or say is communication; thus, 
we are continuously communicating. 

b. Non-verhal clues generally have little meaning 
when separated from verbal communications 
and the context of the face to face encounter; • 
only when the verbal and non-verbal messages 
make a fairly consistent and coherent picture, 
can the DIA be reasonably sure that his inter- 
pretation of the client^s mes8age(s) is 
correct. 

c. The DIA must insure that his own. non-verbal 
behavior does not contradict his intent or his 
expressed verbal behavior- -in particular he 
should take care that his body language does 
not transmit nervous, hostile or overly friendly 
messages to the client. 

SUMMARY AND QUESTIONS 


1 
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1. 


Indicate that the next lesson dealing with effective 
human relations will cover specific techniques and 
ways in which effective channels of communication 
may be established. 






2. 


Solicit questions from the class regarding the topics 
of this lesson. 






3. 


Ask selected members of the class the following 
questions: 





(0:50) 



a. What is the content of human communication? 

b. What type o£ messages are most effectively 
communicated through verbal channels? 

c. What type of messages are most effectively 
communicated through non-verbal channels? 

d. How can one be most certain that he understands 
what somebody is saying? 
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LESSON 8 EFFECTIVE HUMAN RELATIONS 

Training 

Objectives: . Understand fundamental human needs operant \n 

interpersonal situations 

Appreciate the various approaches and techniques 
which may be applied in interpersonal situations to 
engender "good human relations. " 

References: . Arbuckle, D. S. Couns e ling : philo s ophy, theory 

and practice , Boston: Allyn and Bacon^ Inc., 1965. 

Carkhuff, R. R. Helping and human relations: a 
primer for lay and professional helpers. New York: 
Holt, Rinehart and Winston, Inc., 1969. 

Gorder» R. L. Interviewing strategy, techniques 
and tac.ics . Homewood, Illinois: The Dorsey Press, 
1969- 

Maier, N.R. F. Principles of human relations. 
New York: John Wiley & Sons, Inc., 1952. 

McPhee, W.M. , Janzen, F. V. , Jorgensen, G.Q. , 
and Samuelson, CO. Rehabilitation counseling 
in a dyad. Journal of Rehabilitation . January- 
February 1969. 

• Orr, D. W. Professional counseling on hxxman 

behavior: its principles and practices . New York: 
Franklin Watts, Inc., 1965. 

Perez, J. F. The initial coxmseling contact . Boston: 
Houghton Mifflin, 1968. 

Shertzer, B. and Stone, S. C. Fundamentals oi ■ ' 
coixnseling. Boston: Houghton Mifflin, 1968. 

Truax, C. B. An approach to covmselor eduction. 
Counselor Education and Sup^^rvision . 1970, 10(1), 
4-15. 
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( ) 
0:05 



OBJECTIVES 



1. 



(0:05) 
0:10 



RIC 



Briefly cover the objectives of tliis lesson, namely, 
for the students to be ahlc to: 

a. Understand the fundamental needs operant in 
interpersonal situations 

b. Appreciate the various approaches and techni- 
ques which may be applied in interpersonal 
situations to engender "good human relations. " 



STUDY GUIDE REFERENCE 

1. Indicate that reference materials for this unit may 
be found in Section 7 the Study Guide. 



INTRODUCTION 

1. Define what is meant by '^effective human relations' 
by discussing the points which follow: • 



a. The term broadly refers to all endeavors asso- 
ciated with the establishment and maintenance 
of free and uiunhibited channels of conrmiunicatioi^ 
between individuals (most importantly between 
the DIA and his problem driver clients) as well 
as the development of attitudes of mutual regard 
and re8pect--all of which is necessary if the 
DIA is to influence the attitudes /opinions and 
ultimately the behavior of problem drivers. 

b. Stated another way, effective human relations sei s 
the psychological/social climate necessary for 
candid and meaningful humatn interaction* 

c. A climate of effective human relations increases 
the chances that problem drivers will freely 
commxinicate their feelings and experiences and 
develop an attitude conducive to a frank appraisal 
o^ tiieir problems, the identification of possible 
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(0:15) 
0:30 


solutions to their problems and a receptivity 
to educational information and insights which 
may help them to correct their driving 
deficiencies. 

2, Mention that it should be apparent from the previous 
lesson on human communication that to be effective 
in establishing good human relations^ the OIA must 
be knowledgeable about humsm communication; such 
knowledge is essential to establish effective human 
relations, and of course, imperative for effecting 
change in the behavior of the problem driver* 

3. Indicate that to be adept in establishing effective 
human relations the DIA must be aware of some of 
the basic human needs and expectations which are 
operant in interpersonal or social situations.. 

BASIC HUMAN NEEDS AND EXPECTATIONS 
OPERANT IN INTERPERSONAL SITUATIONS 

1. Explain that it is a well known fact that people are 
individually different, both physically and psycho- 
logically; a recognition of this fact is helpful in • 
dealing with people in that it should caution the DIA 
against regarding problem drivers as all the same. 

State that while keeping in mind that differences 
exist among individuals, nonetheless some conclu- 
sions can be drawn about human nature in general. 
Review some of the needs /expectations vdiich people 
frequently have in social situations, which are 
listed below, and ask various members of the class 
to cite situations in their own lives or the lives of 
their associates and friends where these statements 
apply: 

a. To be recognized and treated as individuals 
witii certain rights, qualities and capabilities, 
and unique problems* 


r 
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b. 


To feel independent and free- -to say what we 
want and do as we please. 




i 
1 




c. 


To freely communicate and have people listen 
attentively to and understand our perceptions, 
experiences (good and bad), opinions and 
explanations. 




! 

1 




d. 

V 


To view ourselves and to have others view us 
as important and worthwhile. 








e. 


To receive recognition and praise/reward for 
our accomplishments. 








f. 


To view our way of doing things as the best way. 




1 




g- 


To feel free and secure from arbitrary or 
discriminatory action which may be unpleasant 
(e.g., criticism, punishment). 








h. 


To avoid situations where excessive uncertainty 
or ambiguity exists. 








i. 


To be treated with respect and to be free from 
encroachment and invasion of privacy. 






3. 


Mention that when any of these expectations/needs 
are violated, resentment, frustration, anxiety and 
hostility may result which can block good connmu- 
,nication and tiie formation of good human relations. 






4. 


Ip cases where it appears that the client feels one or 
more of these expectations have been unfulfilled or 
violated, it behooves tiie OIA to offer plausible 
explanations for any apparent violationCs). 








a. 


For example, in tiie case where a problem 
driver views traffic laws as unimportant and 
arbitrary restrictions of his individual freedom, 
the rationale can be offered that traffic laws 
were developed to correct the chaos, injury and 
property damage resultant from an unregulated 
traffic flow; that the laws in effect provide 
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0:10 
(0:55) 
0:35 


ground rules for the equitable, efficient, and 
safe flow of traffic for all highway users and 
^ey. In fact, protect ^e individual from the 
capricious, wanton and potentially dangerous 
actions of otiier drivers. 

b. For example, in ^e case where a problem 

driver believes he has arbitrarily been singled 
out for traffic law enforcement action, it could 
be pointed out that Hie number of violations he 
has accumulated and the apprehensions by 
different officers can only me an, that on the 
average, he is committing more violations than 
most drivers and thereby increasing his chances 
that he will be apprehended for doing so. 

Take a ten minute break 

EFFECTIVE HUMAN REL.\TIONS PRACTICES 

1. Environment. In any interview or counseling sessioz 
wilh the client, the DIA should understand that the 
physical environment or setting is an important 
factor in establishing effective human relations. It 
is the first consideration which influences the client' i 
initial attitude toward the interaction with the DIA. 
Review the following: 

a. First and foremost, the setting for the interacti< 
should be *'private*'--free from any visual or 
auditory distractions and interruptions. 

b. The type and arrangement of furnishings and 
overall decor should convey the immediate 
impression of a warm, informal atmosphere as 
opposed to a stark, formal setting. 

2. Hiunan relations guidelines: Discuss the consider- 
ations, which follow, in regard to establishing 
effective human relations: 

a. Avoid perpetuating or creating unnecessary 
ambiguity/uncertainty for the client. 


n 
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1) 


Brief the client at the outset of any session on 
the purposes and objectives of the session, so 
that he has some idea of what is in store for hiir 
ask for any questions after the initial briefing. 






2) 


Be informative, wherever possible, as people 
like to receive factual and enlightening informa- 
tion* . 






b. Be 


cordial and courteous--treat the client with. re- 






spect and consideration. 


■ 




1) 


Bear in mind that when the DIA contributes to 
another person's self-respect, he increases the 
person's "positive feelings and respect for the 






2) 


Be prompt for all interviews and conferences 
with the client. 






3) 


Refrain from communicating any obvious 
messages which indicate there are time con- 
straints governing the session which make for 
a need to ''rush. " 






4) 


Be attentive, patient, and courteous (courtesy 
is contagious!); use the proper title when 
addressing a client. 






5. 


Communicate a sincere interest in the client's 
case, avoiding any intimations of apattiy, 
cynicism or prejudice >yith regard to«the client* < 
background or driving record. 






6) 


Be a good listener and avoid unnecessary talk; 
but at the same time, be careful not to create 
periods of stony, staring silence. 






7) 


When possible, assure the client that the re- 
sults of the session(s) will be kept confidential 
to the department. 
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8) 


Avoid excessive, conspicuous note-taking 
Hiirina a session! this is threatcninor to manv 
people. 






9) 


Don4 inquire, unnecessarily, into the 
personal life of a client. 




i 
1 


10) 


Don't be effusive or overly friendly; to 




i 

1 




many people, such an outpouring could be 
viewed as insincere /synthetic, distasteful, 
and threatening behavior on the part of the 
DIA. 




i 


c. Acknowledge the individuality and self -worth- 






iness of the client. 




1 
1 

1 


1) 


Spend sufficient time beforehand to review 
anQ Dec oiii': laiiiiiiar wxtn liic ucik^ivi^x vjuiiu. 
and record of the client (this process will 
be reviewed in detail in a subsequent 
lesson). 






2) 


Don't prejudge a client from his record or 
your initial impression of him. 






3) 


Where possible, try to communicate the 
belief that things can improve for the 
client. 






4) 


Assume that each client can see some 
reasonableness in his behavior --that there 
is meaning in it for him even if such 
meaning is not y^t apparent to the DIA. 






5) 


Allow, where possible, for the client to 
identiiy with the values and goals of high- 
way safety; this may enable him to voltmteer 
specifics of his situation for the sake of the 
"common good. 






6) 


Don't show signs of embarrassment or 
discomfort with a particular client's 
appearance or mannerisms^ 
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i 
« 

i 

i 
• 

! 


d. Attempt to understand the client's point of view 
(i.e., perceptions, attitudes, experiences, and 
explanations), 

1) Give the client a chance to tell his side of 
the story in his own way- -to be heard out; 
in this way, the DLA obtains information he 
needs and the client gains relief from pre- 
senting his views of the situation. 

Z) In the early stages of any session, pay 
attention to. the "feeling tone" or non- 
verbal communication of the client, which 
can often be more informative than the 
verbal communication. 

3) Don't be interruptive and press for detailed 
explanations of every word or phrase used 
by the client; the unfolding context will 
often be explanatory. 

4) As an understanding of the client's situation 
is gained, communicate this understanding 
or empathy to the client; this is a primary 
means for establishing good human 
relations. 

e. Don^t attempt to overtly judge or criticize a 
client. 

1) When it is necessary to point out areas of 
improvement or suggest possible corrective 
actions, be sure that such commentary is 
directed toward the individual's behavior, 
not the individual as a person. . 

2) Try to see and communicate the "positive*' 
aspects of the client's situation and praise 
them at least as often as those aspects whic 
are to be corrected and improved. 


X 
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f. Be a relaxed and genuine person; don't try to 






role-play a personality which you think is 






appropriate to a particular interpersonal 




! 


situation* 






1) To be perceived as a human being, it may 




i 
i 


be advantageous in certain cases to 




i 


judiciously express your own feelings and 






exTje r ience s . 




1 


2) Communicate in simple, unpretentious 




! 


terms. 






3) Don't exhibit nervous mannerisms. 




1 


4) Refrain from using mechanical and rep- 




i etitious words, phrases and mannerisms • 


* i which can give the impression of a shallow, I 




hypocritical person. 




(1:30) 


PRACTICAL CONCERNS FOR HUMAN RELATIONS 




0:05 








1. Emphasize that the primary goal for the DIA in an 






interpersonal situation is to establish a psychological 






climate which is conducive to the formation of 






adequate or effective human relations. Discuss the 






following related points: 






a. The DIA must weigh the requirements foi* 






information gathering and counseling against 






the need to establish good human relations. 






considering the time and other resources at 






his disposal. 






b. Human relations endeavors can be over- 






emphasized to the point that a session results 






in little else other than chit-chat and in- 






substantial dialogue. 
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2, Mention that no matter how competent the DIA may 
become in human relations, the guilt, resentment, 
anxiety and hostility of some clients may be too 
strong to overcome in the time available to the DIA; 
the DIA can only be expected to do his best. 



SUMMARY AND QUESTIONS 

i 1, Call ior any questions from the class regarding the 
content of this lesson. 

2. Ask selected members of the class to: 

a. Identify the important requirements for 
establishing effective human relations, 

b. Indicate which appear to be the most difficult 
requirements to handle and why. 



ERLC 



8-10 



Time: 3:50 



LESSON 9 THEORY AND PRACTICE OF INTERVIEWING AND COUNSELING 



TraiTiing 

Objectives: . Understand basic concepts underlying interviewing and 

counseling practice, to include: 

Practical interviewing and counseling goals 

General interview methods and techniques 

Topic control 
Probing 

Handling client resistance 
DIA attitudes and motivations 

General counseling approaches and formats 

References: . Arbuckle, D. S. Counseling: philosophy, theory and 

practice . Boston: Allyn and Bacon, 1965. 

Anderson, A. R. Group counseling. Review of Edii optional 
Research , 1969, 39(2), 209-226. 

Fullmer, D.W. Counseling; group theory and system. 
Scranton, Pa. : International Textbook Company, 1971. 

Gorden, R. L. Interviewing strategy, techniques, and 
tactics . Homewood, Illinois: The Dorsey Press, 1969. 

Orr, D. W. Professional counseling on human behavior ; 
its principles and practices . New York: Franklin 
Watts, Inc. , 1965, 
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OBJECTIVES 

U Indicate that upon completion of this lesson, the stu- 
dents should be able to: 

a. Understand basic concepts underlying interviewing 
and counseling practice, to include: 

1) Practical interviewing and counseling goals 

2) General- interview methods and techniques 

a) Topic control 

b) Probing 

c) Handling client resistance 

d) DIA attitudes and motivations 

3) General counseling approaches and fcmats 
STUDY GUIDE REFERENCE 

1. Refer the students to Section 8 of the Study Guide 
for reference materials related to this lesson. 



INTRODUCTION 

1. Explain that although the terms 'interviewing" and 
"counseling" can be distinguished as concepts, that 
in practice, they are not necessarily discrete or 
sequential phases of many contacts which the DIA will 
have with problem drivers; the DIA will find that he 
frequently will be interleaving interviewing activities 
with counseling activities during a single client contac 



2. Indicate that it is not the object or purpose of this 

training program to make professional interviewers, 
counselors, or clinical psychologists out of the 
trainees; to do so would require considerably more . 
education and practicum than this course provides. 
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3. Mention that what is intended is to enable the trainees; 
as DIAs, to function as effective "practical'^ inter- 
viewers and counselors on the job, as this is the 
necessary level of involvement for the DIA. 

4. State that while the background information on inter- 
viewing/counseling theory and practice is provided 
in this lesson along with skill development opportu- 
nities in later laboratory sessions, the DIA will 
acquire most of his skills while on-the-job. 

5. Emphasize that no absolute or universal interviewing 
approach or style will be prescribed to the trainees; 
it is the intent of this lesson dealing with theory and 
practice to provide useful guidelines to the trainee 
derived from the experiences of mary interviewers 
and counj5elors» so that the trainee may expedi- 
tiously develop his own effective individual style(s) 
of interviewing and counseling. 

OBJECTIVES OF INTERVIEWING AND COUNSELING 

1* Interviewing. Briefly define this concept by reviewing 
the material which appears below. 

a* It is a process involving the actions and attempts 
of one human being (an interviewer) to obtain 
valid and reliable information from another 
(the interviewee or client). 

b. As such, it is a process which draws heavily upor 
an individual's competence in human coinmuni- 
cations and human relations; proficiency in both 
of these areas is essential to both effective 
interviewing and counseling practice. 

c. What distinguishes an interview from the many 
conversations and interactions that a person has 
with other people are the following: 
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1) It has a somewhat specialized pattern of 
verbal interaction (interviewer/questioner 
and an interviewee/respondent), 

2) It is initiated for a specific purpose or 
purposes , 

3) It is focused on some specific content area(s) 
with the consequent elimination of extraneous 
material. 

The kind of information which is sought in an in- 
terview typically comprises subjective material 
such as a person's attitudes, values, feelings, 
hopes, plans, and self -descriptions, in addition 
to more objective, factual data (frequently 
biographical and experiential). 

The interview techniques employed by *-he DIA 
are not designed to penetrate deeply into the 
personality and personal life of the client or his 
unconscious mind;- in other words the DIA will 
not be conducting psychiatric interviews asso- 
ciated with psychotherapeutic processess. 

The objectives of the interview process strictly 
relate to the obtaining of information which is 
or should be relatively available to the client. 

Although "interviews" may be conducted through 
the use of written questionnaries, the interview 
format which will be discussed in this course is 
the face to face or personal interview (the 
personal interview has the advantage of assessing 
non-verbal communications). 



h. A major objective for the DIA to accomplish in 

the problem driver interview, by careful question- 
ing and probing, is to obtain as much information 
as possible to enable an accurate diagnosis of 
his client* 8 apparent problem(8) or behavioral defi - 
ciency(ies) (e.g. , such problems as inattention, 
attitude /personality, knowledge deficiency, per- 
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ceptual motor, sensory, illness, physical or 
mental impairments, etc, ) 

2, Counseling. Briefly characterize this concept by dis- 
cussing the points which follow: 

a. The term has been used by the helping profession! 
to refer to such activities as offering assistance 
with .iarital problems and career development 

to psychotherapy for the mentally ill; however, 
the term ''counseling'^ will be reserved in this 
course for assistance rendered to more or less 
normal, well-adjusted persons (the problem 
driver) and the term psychotherapy to the assist- 
ance rendered to mentally ill persons (persons 
with serious emotional problems and significant 
difficulties in coping with life)* 

b. The counseling process may involve any or all of 
the following activities initiated and controlled 
by a counselor (the DIA) with respect to a 
counselee or client(eh 

1) Imparting of facts (education) 

2) Development of awareness concerning an 
individual's perceptions, attitudes, motivatio 
anci capacities (or lack thereof) 

3) Offering of encouragement 

4) Establishment of '^conditions" which develop 
the desire for an individual to volxintarily ♦ 
change his behavior for the better 

5) Where necessary, the offering of advice or 
suggestions to correct or ameliorate 
apparent behavioral deficiencies. 

c. The prevailing emphasis in counseling practice 
is a recognition of an individual's right to make 
choices, to be independent and autonomous with 
the attendant requirement for the counselor to 


tis 
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refrain from admonishing, threatening or 
compelling the client in any heavy-handed way 
(disciplining is not counseling). 

d. Counseling may be of the individual variety (one 
counselor and one client) or group variety (one 
counselor and several clients). 

3. Indicate that. generally accepted concepts and practicei 
related to the interviewing and counseling processes 
will be discussed; only generalized practices and 
procedures will be reviewed here saving an expla- 
nation of the specific formats and procedures for 
conducting departmentally sponsored driver improve- 
ment interviews and counseling sessions to a later 
lesson. 

INITIAL CONSIDERATIONS 

1. Preparation. Mention that whether the DIA is plan- 
\ ningjto function as an interviewer, counselor or both, 
he must adequately prepare himself for the initial en- 
counter with the client to enhance the chances of a 
successful sessipn. Detailed procedures for case 
review and preparation for client contact will be 
covered in a later lesson,' but several points can be 
mentioned hete. 

a^ The DIA must have a clear, operational under- 
standing of the objectives of the client contact-- 
the departmental goals; a thorough understanding 
of the objectives creates topical areas for Ex- 
ploration, supplies the criteria for critical 
evaluation of information received and provides 
guidelines for probing for additional information 
when necessary. 

b. The DIA should familiarize himself with the 
important facts and aspects of the client case 
file(8) (this will be discussed in detail in a 
later lesson). 


\ 
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c. Based on his understanding of the goals for the 
session and his knowledge of relevant facts re- 
garding client case file(s), he shouM formulate 
plans and strategies for accomplishing the 
objectives of the session. 

1) Whatever approaches, the DLA formulates 
should not constitute a rigid ''game plan"; 
he should entertain alternative means for 
attaining objectives and be prepared to sub- 
stitute alternatives w^ien a particular 
approach appears to be ineffective. 

2) Upon becoming familiar with the goals/ 
objectives of an interview, the DIA should 
guard against biasing his behavior (actions 
and perceptions) in favor of supporting 

a particular outcome or supposition, to 
the exclusion of making inquiries or accept- 
ing information which may be contradictory 
to expectations. 

2. Setting. Indicate that the nature of the physical set- 
ting for a client interaction is an important facto^x. 

a. It should be comfortable (temperature, hxmiidity, 
lighting, prevailing sound levels, etc« ), not 
formal or austere. 

b. It should be visually and auditorily private and 
free from distractions and interruptions. 

c. It should connote a neutr: 1 or friendly psycho- 
logical atmosphere (i.e., where possible, it 
should not be located in a police headquarters or 
court building or any facility which has an 
authoritarian atmosohere)* 

3. Initial client contact. Emphasize that what transpires 
during the early phases of client contact is very in- 
fluential to the outcome of the client contact session. 
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a. The DIA should be mindful of the need to estab- 
lish a cordial working relationship with the client 
as soon as possible; during the initial contact he 
should consider the following procedures: 

1) Introducing himself in a friendly manner, 
stating his title, offering a handshake {where 
appropriate) and a comfortable seat to the 
client; basically, all the rules of common 
courtesy apply here. 

2) In only the necess-ary detail to be generally 
informative, briefing the client on the 
following points: ^ 

a) The reason(s) why he was invited to 
attend 

b) The objective(s) and outcome(8) antici- 
pated from this or any successive 
sessions 

c) The format and any gro\ind' rules 
governing the session including the 
planned session length. 

b. Before initiating the session in any formal senses 
the DIA should offer to answer any questions the 
client may have at this point; the DIA should call 
for questions, as appropriate, throughout the 
session to reduce the chances of misunderstand- 
ings developing. 

c. Despite the measures taken by the department to 
be as polite and considerate as possible when 
inviting the client to attend the session, and 
initial actions taken by the DIA to establish 
cordial relations, the DIA may still encounter 
various states of client arousal which the DIA 
must deal with and attempt to counteract, such 
as: 


• 
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Anxiety-- 

this would be present to a greater or 
lesser degree in all clients, generated 
by such things as the pressure of taking 
time off from his occupation, the threat 
of loss of license, etc. 

Hostility-- 

he may have great disdain for the depart- 
ment's intrusion into what he thinks are 
his "private affairs"; he maybe overtly 
aggressive and contemptuous and unable 
to accept any ideas or suggestions which 
may contradict his own. 



Guilt - 



(0:50) 
0:10 

(1:00) 
0:30 



he may be quite embarra^ged and feel 
awkward about the encounfer with the 
DIA; he may show lack of self-esteem. 

Take ?» ten minute breeik 
BASIC INTERVIEWING TASKS 

1. ^Tasks/phases of interviewing . Indicate that in max- 
imizing the flow of relevant information during an 

.interview, the DIA must attend to three basic inter- 
viewing tasks, namely: 

a. Accurately receiving verbal and non-vferbal 
communications from the client 

b. Critically evaluating the information received in 
terms of: 

1) Objectives of the interview 

2) Quality of interpersonal/human relations 

c. Regulating his own verbal and non-verbal 
behavior. 

2. Accurate receipt of information . Mention that this 
general task can be partitioned into three subtasks: 
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a) hearing wliat the client says> b) ^'seeing what the 






client says (his non-verbal messages)" and c) re- 






membering what information has been received. 






Discuss the points which follow and relate to these 






subtasks: 






a. Hearing what the client says 






1) This involves the uncompromising direction 






of the DIA's attention to the client and the 






readiness of the DIA to probe for elaboration 






and clarification, where necessary; instance, 






where the DIA indicates he has not under- 






. stood or remembered what the client has 






said undermine rapport and the maintenance 






of good human relations as well as degrade 






the information base. 






2) . There are several reasons why interviewers 






frequently fail to accomplish thi? «"bt:i5k; 






the DIA must guard against these: 






a) Preoccupation with note taking --re- 






cording of infor^Tiation 






what notes are taken should be 






limited to key phrases and should' 






be done inconspicuously 






b) Excessive anxiety by the interviewer . 






insecurity, tension can cause 






"mind-blocking*^ on the part of the 






interviewer 






c) Lobs of interest in the interview or the 






client as a person 






d) Assuming informational content where 






the client is vague and failing to probe 






for clarification 
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this is often the result of the DIA 
letting his expectations for informa- 
tion create information where little 
or no information is forthcoming 

e) Environmental distractions 

This can be an uncomfortable or 
interruptive environment 

f) Language /vocabulary barrier 

This can be the result of a language, 
accent, or vocabulary used by either 
the interviewer or client which is 
unfamiliar to the other party. 

b., **Seeing what the ^lifiQi;.Bays" 

1) This involves the DIA^s skills in understand- 
ing non-verbal communications. 

2) Although &ere are no xmiversal meanings to 
the various forms of non-verbal communica- 
tions discussed in an earlier lesson, mean- 
ings do become apparent when coupled with 
an understanding of the verbal conterit and 
context of a client's communications. 

3) With eiq^erience, the DJA will learn to 
identify a client's attitudes and states of 
mind wlxich are frequently expressed in non- 
verbal commonicationSf and to recognize 
when rapport is good and when it is in need 
of improvement. 

A\ ^TA 4 a &flfJi4nA^ AllnvriTiiy T\4majfe1f 
9/ ji no j^xA *m wwmU'Jiou a>||€uusir nuuwAUK niznvcu 

to imcoBsciously react to the client's non- 
verbal messages, 

a) To do so nciay allow the client to wittingly 
or \mwittingly control the situation* 
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b) The DIA must maintain a high degre( 
of detachment and objectivity and 
make conscious his observations 
of client non-verbal behavior. 

c. Remembering what information has been receiver 

1) A good memory of what transpires in the 
interview is helpful for the following 
reasons: 

a) Provides a basis for the DIA to probe 
for clarification and elaboration where 
ne'^'ded* 

b) Enables the DIA to identify inconsis- 
tencies^ contradictions and changes 

in viewpoints even at widely separated 
times. 

c) Reduces the requirement for the DIA to 
take extensive notes during the inter* 
view. 

d) Prevents confusion of the chronology of 
facts within and between interviews. 

2) The DIA is cautioned against the tendency of 
some interviewers to selectively** remem- 
ber, i. e. » remember statements which 
agree wi& his own viewpoint(s) and expec- 
tations and forget those which disagree. 

3. Critical evaluation of information received. 

a. A skilled interviewer nrmst be able to instan- 
tweously evaluate information received on a 
continuous basis. 

^ b. Critical evaluation of client conununicatirii hi- 
volves two ba»ic DIA skills; 


• 
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1) Distinguishing information which is relevant 
or adequate in terms of the interview 
objectives from that which is not; this in- 
volves a working fanuliarity of the DIA with 
the departmental interview objectives. 

2) Recognizing both adequate and deficient 
states of human relations and taking any 
needed corrective action; this requires that 

4-\\ A T A Im rwmr a n f1 v* A ^ ncy n4 7 A ^Ti A A t A rv^ A n ^ a 

of good human relations and to be able to 
effectively communicate the information 
to establish and/or reinforce these elements 
(e.g. 9 empal^y^ respect, concern^ etc.). 

4. Regulating one's own verbal and non-verbai behavior 




a. Once a climate of effective human relations has 

^ been established, a flow of information from the 
client has commenced^ and the DIA starts to 
evaluate this infor.nation, then it becomes 
necessary for the DIA to maintain good human 
relations and facilitate t3ie flow of valid infor- 
mation responsive to the objectives of the 
interview. 

b. This will involve Hxe jvidi clous employment of the 
intervie;vfing tactics and techniques to be dis- 
cussed subsequently. 

c. Effective employment of trh^se procedures re- 
quires that he. use appropriate techniques with 
which he is familiar and ones with which he feels 
comfortable. 

d« In order to effectively regulate his own behavior, 

4>l«A T^TA A 4* tt/«4wAl1«r ^*Al&fl^l*VA** h4TYlflAl£ Cm. A 

continuous basis (this is not to say the DIA 
should be outwardly ''self -conscious*'). 

1) He should be concerned not to communicate 
ego threat messages to &e client (e«g« , 



o 
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disinterest^ disapproval, condescension, 
disrespect, over -friendliness, etCi ) or 
indications of DIA ineptitude (nervousness, 
hesitancy, etc. ). 

2) In avoiding anxiety producing situations, the 
DIA must be particularly attentive to > 
monitoring his non-verbal behavior where 
the DIA is more likely to unconsciously 
communicate his feelings. 

3) The DIA mu9t exercise self -discipline in 
avoiding what may be the personally con- 
fortable or interesting thing to do, at the 
expense of accomplishing interview objec- 
tives; neither pure socialization nor inten- 
sive probing into the personal lives of client e 

, are interview objectives. 

INTERVIEWING METHODS AND TECHNIQUES 

1. Approach. Mention that before conducting the actual 
interview and as a result of preparation for the 
inters/lew, Hie DIA should have considered and de- 
veloped approaches to the following points related to 
tactics and strategy: 

a. Type of verbal context anticipated as well as the 
discussion level/type of vocabulary to be 
employed. 

b. Scope of que£a(tioning, i.e., the topics and sub- 
topics where probing may be necessary. 

c. Potential inhibitors (ego threats) and facilitators 
(human relations considerations) of communicatic 

2. Basic interviewing technique . Explain that during tiic 
interviewi tiie DIA should be prepared to accomplish 
the following, as appropriate to the individual being 
questioned and &e stage of the interview: 


n. 

• 
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a. Select the appropriate vocabulary 






1) Vocabulary used should be appropriate to 
the background of tiie client and thus clearly 
understood. 






2) It may be necessary to explain certain tech- 
nical words to the client so that he n:ay 
answer a particular question; this does not 
mean that the DIA should force answers, but 
occasionally supply words where tiie client 
might have difficulty in responding at alL 






3) Avoid the use of emotionally charged words 
and jargon. 






b. Determine tiie appropriate scope of questioning 






1) Scope may range from general/ open* ended 
questions (e«g« » '*What do you think accounts 
for your traffic violations? which provide 
the client with a great deal of latitude for 
structuring his response^to specific ques- 
tions (e. g. » /*How is your vision? 






2) Broad questions are useful to: 






a) Obtain ix^formation which may be dis- 
torted by the effect of many specific 
questions* ^ 






b) Motivate subjects to respond* 






c) Determine a client's weighting of the 
importance of various aspects of a 

topict 






d) Determine the cli«mt<s lines of associ- 
alion for various facts, events, etc. 
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e) Discover flie client's frame of reference 
in a topical area (specific questions tend 
to reflect the DlA^s frame of reference)* 

f) Id<jntify a client's understanding of any 
chi'onology of events* 

g) Determine the client's level of verbal 
Skill. 

h) Identify areas of ego threat without the 
risk of a probe with a direct question. 

i) Test the client's ability to recall facts 
or experiences. 

j) Allow the client to te.U his side of the 

story in his own words, when e8tablishin|B[ 
initial rapport. 



3) Specific questions are useful to: 



a) Reduce the ego threat when a client is 
at a loss to respond to a general 
question* 

b) Arouse the client's interest in certain 
topical areas, especially when the 
specific questions also carry specific 
answer alternatives, 

c) Assist a client* s memory when specific 
answer alternatives are provided. 

d) Reduce chronological confusion. 

c. Review certain case facts before questioning to 
refresh and stimulate the client's memory. 



d. Define any terms used which hiight be unfamiliar 
to &e client by preceding a question with a back- 
ground/contextual statement; this reduces 
potential ego threat due to client ignorance. . 
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e« Provide time frames and spatial references, 
where necessary, to obtain refined answers to 
questions dealing with estimated change or 
impact. 

f. Supply relevant examples for any generalized 
concept-related questions. 

g* Supply known factual background for any question 
which might be answered falsely; if the client is 
caught making a false statement, it can jeop- 
ardize the interview rapport. 

h. Ask for a client's frame of refer^.nce for any 
answers given if such is not apparent. 

i. Phrase questions in such a manner as to mini- 
mize the chances of ego i?ireat. 

3. Topic control. Mention that the control of the inter- 
view rests with tiie DIA. This control is mostly 
related to the sequencing of questions in various 
topical areas* Discuss the ccmsiderations related 
to this subject which follow: 

a. The DIA should have at least some jp re determine < 
topical guide to gen'jrally structure the interview 

1) He should be prepared to reorder the se- 
quence of topics to suit a more natural 
sequence which may become apparent 
during tibe course of the interview. 

b. It is usually desirable to ask general, open- ' 
ended questions at the beginning ol the inter- 

tensions and anxieties. 

1) Some questions at the opening of an inter- 
view may have to be ^'wasted'' in a strict 
information-*gettii% sense/ to establish 
rapport and achieve a degree of empal^y 
with the clients 
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c< A typically employed sequence of questions within 
a topical area is the '^funnel sequence"- -an 
opening with general questions and a progression 
towards more specific questions. 

d. In some caoes, a ^*revert*e funnel sequence" is 
advantageous (specific to general). 

1) In casec where the sv.bject experiences 
apparent difficulty in responding to general 
questions^ the initial use of simplified, 
specific questions can result in answers from 
the client which help to'establish his con- 
fidence and give momentum to the interview. 

2) Answers to specific questions car^ also help 
to develop a valid basis for the client to 
answer general questions calling for related 
evaluations or judgments. 

e. Any questions dealing with a client's philosophy 
or etiiics are often best left to the latter stages 

' of the interview. 

1) Such questions asked eairly in the interview 
may cause the client to bias answers to 
later related questions so that they are con- 
sistent 'With earlier expressed philosophy. 

Take a ten minute break 

3, Probing. Indicate that initial answers to questions in 
a topical area may not be adequate and the DTA may 
have to "probe for elaboration or clarification. Dis- 
cuss the probing techniques which the DIA may employ 

a. Silence 

1) Following an answer to a question^ silence 
on the part of the OIA can prompt the client 
to ela.bo rate upon his answer (it shotild not 
be a l;>rotracted period of silence which 
covild make the client uneasy and feel that 
the DIA is not involved). 
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2) If the OIA is uneasy about occasional periods 
of silence ^d maintains an \minterrupted 
flow of conversation, this may indicate to 
the client that the DIA is insecure and 
anxious, causing the client to become un- 
necessarily anxious himself. 

3) A wait of at least 2 seconds after an answer 
is often a safe period to avoid interrupting 

a client's trsdn of thought. 

a) Some clients may pause up to 15 seconds 
before contintiing an answer to a question 

b) The DIA should carefully observe the 
non-verbal behavior of a client to de- 
termine whether a client has completed 
his initial answer to a question. 

b. Encouragement 

1) This includes all verbal and non-verbal be- 
havior by the DIA to indicate acknowledge- 
ment/acceptance of what the client has said 
and implicit encouragement for him to contini 

2) Verbal responses may include those such as 
'«I see,'* "I understand/' '^Right,'' "Uh-huh," 
''Hm-inm, etc. 

• 

3) Non-verbal responses may include a head 
nod, esqpectant facial expression, etc. 

c. Elaboration 

1) This is a request for more related^ixxforma* 
tion. 

2) It involves the use of expressions such as 
*'Then what happened. . • , '' ''Tell me more. . , 
'*And then. . • by the DIA in response to a 
client's answer. 


u 

le. 

ti 
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d. Clarification 






1) This is not only a request for more informa- 






tion on a given topic, but a specification of 






Lne Type oi miormaiion neeueu. 






v^xcLx^iii^cLkLvjii proueo einpioy tne oasic mte r ■■ 






rogatives (who, what, where, when, why. 






and how) in specifically worded questions. 






e.g.. 






a) Who vas riding with you at the time? 






b) What did you see just before you entered 






the intersection? 






c) Where do you think the greatest improve 


- 




ment can occur? 






d) WTien did you last have an eye exam- 






ination? 






e) Why do you feel you have been accumu- 






lating traffic violations recently? 






f) How do you normally travel to and from 






work? 






e . Re capitulation 






1) In this case, the DIA may vtash to reexamine 






and pursue some earlier points in the 






interview. 






2) This probe takes the form of a brief summar 






of Ifhe pertinent information of record, 






coupled with an elaborative/ clarifying ques- 






tion, e. g. , '*You said previously that you 






had been experiencing occasional headaches 






while driving at night* Can you tell mo 






more about this? ^' 
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f. Reflection 






1) 


This refers to any attempt by the DIA to 
elicit additional information by repeating 
a client^ s implicit or explicit communication 
without including a direct question. 






2) 


There are three e^jamples of reflective probe 


s: 






a) 


Echo-- 

a repetition of certain words/ 
phrases from a previous response 








b) 


Interpretive-- 

an attempt to reflect the meaning or 
feeling of a client's statement 








c) 


Summary-- 

an attempt to combine /suijmnarize 
selected phrases'/ statements from 
extensive client response or from 
several previous responses 






3) 


Echo probes can be ineffective if the re- 
peated statement has little impact or content 
value for^e client. 








a) 


In this case tiie client would be inclined 
to mechetnically answer ''Yes," '^That's 
right/^ 'm-huh^' or '^That's what I 
said". 








b) 


If an echo probe is inappropriately used 
or overused, the client may feel that the 
DIA is disinterested or synthetic in his 
behavior. 






t 


c) 


If an echo probe is used correctly, the 
client can appreciate that the DIA sees 
importance in his statement and wishes 
him to elaborate. 
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4) Interpretive probes, well executed, indicate 
to the client that the DIA is interested in 
what the client is saying and are instrumental 
in showing DIA empathy; these probes, of 
course, should be devoid of any overtones of 
moral judgment. 

5) Incorrect or distorted summary probes by 
the DIA may encourage extensive and 
illuminating co\mter responses by ti. . client 
or may damage rapport; the DIA should be 
careful to formulate accurate and sensitive 
summary probes in most cases. 

4, Handling client resistance. Indicate that there will be 
times when the DIA will encounter clients who are 
reticent or uncooperative during an interview. Review 
the points related to this situation outlined below: 

a. When a client feels that his self-esteem prestige, 
competence, philosophy, intelligence, etc. , has 
or will be compromised, threatened or criticized, 
what is termed an '^ego threat" results which can 
make the client resentful, anxious and uncommuni 
cative. 

1) Implicit or explicit criticism by the DIA 
can precipitate this. 

2) The feeling that the DIA may disapprove 
of what the client may say can cause this 
also. 

b. The degree of uncommunicativeness resultant 
from an ego threat caii range from a conscious 
reluctance to communicate to complete uncon- 
scious forgetting of information related to the 
ego threat. 
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c. People may react to ego threats in a number of ways 






which have been termed *^ego defense mechanisms"; 






thes 


e are ways of reducing the anxiety attendant to an 






ego 


threat; some of the defense mechanisms which 






may- 


be encountered in the problem driver interview 

ST 






are: 








1) 


Repression-- 








unconscious forgetting 






2) 


Rationalization- - 








an attempt to create a plausible, lustifiable. 








and sometimes elaborate explanation which 








will relieve one of any blame or responsi- 








bility for some situation or action 






3) 


Projection/deper sonalization- - 








ascribing ones behavioral inadequacies to 








other parties or the population at large 






4) 


Evasion- - 








an attempt to change the subject or give 








an unresponsive or devious answer 


■ r 




5) 


Minimi zation- - 








a de-emphasis of the importance, gravity, 








criticality of a situation or event 






6)., 


Falsification- - 








this can be outright lying or denial of an 








event or action 






d» The problem here is for the DIA to recognize ego 






defensive behavior, attempt to identify the ego threat 






and by skillful reformulation of questions and probing 






to reduce the ego threat and obviate the defensive 
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behavior- -thereby establishing/ reestablishing 
the flow of communication; in some cases, 
terminating the discussion of an ego threat- 
ening topic and waiting for better rappcrt to 
develop during the interview before resuming 
the discussion is an effective tactic, 

e. The DIA may observe defensive behavior or 
resistance in a number of specific forms; 
some of these fr.rms may be broadly repre- 
sented in the following types of resistant 
responses by the client: 

1) '"I don^t know, I don^t remember ! 

a) Instead of conscious or xxncon- 

scious resistance, this is often the 
client^s expression of cautiousness, 
or tentativeness on the part of the 
client, 

b) A moment of silence as a response 
by the DIA is often effective in 
eliciting an answer. 

2) "What do you think about that? " 

a) This is a form of hedging and un- 
certainty; this is the client's way 
of attempting to find out what the 
DIA thinks about a certain matter 
before he answers related questions 

b) It is generally- wise for the DIA to 
diplomatically dodge such a ques- 
tion if to answer this question would 
compromise the quality aifd 
validity of the desired information. 


• 



ERIC 



9-24 



LESSON 



9 THEORY AND PRACTICE OF INTER VIE WING AND COUNSELING 



Time 
(Elapsed) 
Actual 


Activity ■ 


Instructor Notes 
and Visual Aids 




c) If answering such a question could 






improve human relations without 






compromising interview objectives. 






fVipn th p DTA. mie^hf ro'nsiHpT' doinc 












3) '^What do vou mean bv that*? " 






al "N^oc^" r* OYYimoTi 1 "V Trii ^ 1 ^ a ci"nr«»T»» 

o> / JLVXO O L V^XXXXXXV^XXi. y f UXXX O XO CL OlXXv^CXC 






T'^nn^aftf' foT* r'laT'ifir'a in on • in m* o ~ 

X D L XvJX ^ XCL X X X X ^ CL Lx V./XX ^ XXX UXVJ 






Tri ^ 1 n or siTiTr a fi r'si^i on i'Vi ^ T^T A 

VlUJLXXg cLlxy l^xcLX 1 XX o.LX\JXX, LJiC LJUr^ 






irr\ n c ^' r*aT'^fn1 no^" r'nanor^ f'Vi ^ 

XxXLlO L C/C ^CLXCXLIX X.VJ L LvJ ^XXcLXXgC LiiC 






question or suggest a particular 






answer; in some rases, it may be 






|y X WX W X X W \JL X ^ %4 \A ^ ^ l> Lf XX W O \X ^ } ^ v« V \*\J 






CLXX jD W C X ^. LXXC U LLC O L XVJXX O XXl LCXXXXO WX 






what it means to him and then to 






repeat the question. 






b) This also could be a mild form of 






resistance and an attempt to shift 






a i'i'f^ni'i on fT*om ir\\£^ r-li^^n^" ^■Vi** nTA 

CLLLCXXLXVJXX XX^UxXl LXiC i^xXCXXL \.\J LIXC X^C^* 






X« XyCCLXxXXg Wl LIX ^XxCXXL U.CXCXX 0 1 V CXXC O O iJXCOCXXtO 






O L/ X CLX ^ l>JX^ XX X O « 






1) As a rule, it is better to leave questions 






wh "i f'h TTiipTit cpn**!* A tp FaIj?!* m* f^\r^ ^\\Tf^ 

W XXX ^ ^X X AX^ gXXb g^XXWX CL XCLX O C X C V CL O X V C 






anj^'WPT'ft to tnP pnH of f'tif* Tnf'^T*\ri f^^x/ whpT*< 

CLXXO W C X D \r\J 1>XXC CXXVX \J X ULl C XXX LC X V X C W W XX w X ^ 






tna viTYiiiTYi i^a'DT^ort will he pviHpnf anH 

XXXCL^WXXXXIAXXX X CLL^L^v^X !• WXXJ* CVXLXCXXL CLXXU, 






needs for defensive reaction reduced. 






2) Sometimes, it is desirable to let the 






client know that the DIA already has 






information which the client might be 






reluctant to provide himself. 
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5. DIA attitudes and motivations. Mention ::hat in the 
interview situation, the DiA's approach to the inter- 
view as influenced by his attitudes and motivations is 
crucial in determining the outcomQ. Review the 
aspects of a desirable basic approach listed below: 

a. The DIA should be basically non- judgmental and 
non- argumentative. 

b. The DIA should show lively interest in the 
objectives of the interview and what the client 
has to say. 

1) The DIA should never categori2,e or prejudge 
a client- -each is an individual and is unique 
to some degree*. 

2) Lack of interest can result in a superficial 
interaction and give the client the impression 
that the DIA is not serious or competent. 

3) The DIA should never use a condescending 
tone which appears as if the DIA feels 
superior or disinterested. 

c. The DIA should praise the client's resx:)onses of 
high informational quality (i.e. , responsiveness, 
detail, completeness) and not be influenced by 
the moral or philosophical implications of the 
responses during the interview. 

d. The DIA must be constantly evaluative of the 
quality of information being_.rjELC-eived and be 
concerned vvith such needs as! 

1) Verifying the precision of facts, correctness 
of inferences, and the chronolop^y of events* 

2) Assisting the client's memory whero neodrrl. 
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0:35 

. ! 


3) Assuring that inconsistencies, contra- 
dictions and omissions arc clarified and/or 
resolved. 

4) Keeping the interview topical and on tnrcet. 

e. Tho DIA should exhibit poise and self-confidence 
and sincerely expect to be successful in his 
efforts - 

1) DIA anxiety (e.g. , hesitancy, rigidly cau- 
tious manner, self-consciousness, otc- ) ofte 
expressed as an apologetic approach to 
questioning can cause a reciprocal reaction 
in the client and an inhibition of communica- 
tion. 

2) Anxiety might be interpreted by the client as 
guilt on the part of the DIA over some hidden 
purpose for the interview, 

f. The DIA must keep an accurate, readily avail- 
able account of the proceedings (memory, 
judicious notes, tape recording, etc, ); failure 
to remember or indicate an under sta.ndinc of 
what the client has previously said can pose an 
ego threat to the client- 
Take a ten mimite break 

COUNSELING 

.1. General considerations. Indicate that it is not the 
intent of this course to hold the trainee responsible 
for a detailed \inderstanding of all the identifiable 
theories and approaches to the field of counseling. 

a. Some of the more prevalent approaches will be 
reviewed to give the trainee some very general 
backgroiind in the various counseling processes 
which are being used ti. day. 


a 
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b. Specific counseling techniques and procedures 
which the DIA will employ in support of depart- 
mentally sponsored programs will detailed in 
a later insson. 

2. Counseling approaches* In general, the various 
approaches to the counseling: process may be or- 
ganized under throe major categories: insicht, action 
and eclectic. Discuss the following material: 

. 

a. Insight approaches 

1) A notable example Li this orientation is the. 
client-centered, non-directive approach of 
Carl Rogers, 

2) ' Insight approaches imply that the primary 

objective of counseling: is to help the client 
achieve an understanding of and insight into 
his thoughts, feelings and behavior. 

a) Major control of the counsolinp: process 
rests with the ::lient, with the counselor 
facilitating rather than directing the 
client's efforts to achieve insicht and 
understanding; the counselor provides 

a supportive atmosphere to facililnto 
client inquiry, regardless of where the 
dialogue may lead. 

b) The efforts and decisions regarding be- 
havioral change after counseliuE: remain, 
the responsibility of the client. 

3) The major concern of these approaches is 
not the immediate elimination of the client's 
problems, but the development of greater 
insight bv the client into why he is what he 
is as a person. 


• 



erJc 



9-28 



LESSON 9 THEORY AND PRACTICE OF INTERVIEWING AND COUNSELING 



Time 
(Elapsed) 
Actual 


Activity 


Instructor Notes 
and Vi sual Aids 


! 


b. Action approaches 

1) These approaches do not primarily try to 
strive for client insight and understanding, 
but concentrate on the elimination of the 
client's problems. 

2) Underlying action approaches is the assertioi 
that client problems are largely the result 
of inappropriate learning and the acquisition 
of maladjusted habits and that as such, 
ineffective behavioral patterns can be 
modified or eliminated by human learning/ 
conditioning techniques. 

3) Foremost among these approaches is what 
has been termed "behavioral counseling'*; 
the techniques employed in this approach are 
embodied in learning theory and the work of 
such notable psychologists as Thorndike^ 
Guthrie, Pavlov, Skinner, etc. 

a) Behavioral counseling is primarily 

based on the learning principle of posi- 
tive reinforcement or reward. 

Learning studies have demonstrated 
that reinforced behavior will tend to 
become established and repeated anc 
that unreinforced behavior will tend 
to occur less frequently. 

Thus when the client behaves ir an 
appropriate way the coxinselor re- 
inforces his behavior. ^ 

Generally, the counselor uses 
verbal and non-verbal reinforce- 
ments to promote or condition certa* 
client verbal responses (this has 
been termed verbal operant 
conditioning). 


1 

[ 

n 
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« 1 n e c vju.li b e 1 u r mu bt cibbebb tn e 












determine which types of responses 






he will reinforce. 






When the client makes a desirable 






response, the counselor may give 






a non-verbal reinforcement (e. g. , 






approving head nod, a smile) and/or 






a verbal reinforcement (e.g., "good 


ti 



"fine idea," "I agree"). 



The counselor does not respond to 
client responses which are not re- 
lated to counseling objectives; he 
does not even respond negatively 
to responses that are not to be 
reinforced. 



It is the counselor's responsibility 
to direct and maintain the client's 
focus on his problem areas and 
encourage appropriate constructive 
thinking. 



c. Eclectic approaches 

1) Rather than making a total commitment to 
one theoretical position as an approach to 
counseling, some counselors use alternately 
several approaches to the counseling process. 



2) Thus some counselors find it effective to app 
both non- directive /insight techniques and 
directive/action techniques to th^; same or 
different clients, allowing for the fact that 
different approaches are differentially 
effective for different people. 

3. Counseling formats . Mention that the two major 

formats for the counseling process are the individual 
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and group formats* Review the material which 
follows: 

a. Individual counseling 

1) ■ , involves one counselor and one client. 

2) Some individuals are taciturn and feel 
inhibited in a group situation; such clients 
who are not suited to group processes /dynr. - 
mics receive greater benefit from the 
intimacy, privacy and individual attention 

to be found in the one on one format. 

3) The individual counseling format is a more 
costly approach in terms of counselor time 
as measured against the volume of clients 
handled. 

b. Group counseling 

1) This involves one counselor and several 
clients (generally not to exceed 12). 

2) Often clients feel more relaxed, confident, 
and communicative in a group context, with 
the reduced visibility of the counselor. 

3) A sharing of individual attitudes and experi- 
ences is a primary event in group counseling 
as well as the development of interpersonal 
relationships. 

4) A feeling of independence, group thinking, 
and self-help is characteristic of the dynamii 
of the group counseling format. 

5) Homogeneity in age and social mahir^W is 
generally desirable for group members; 
aggressive or extremely shy individuals 

, generally are not suited to the group format. 


1 

J 

J 
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6) The counselor is generally responsible for 
guiding the group's activities toward coun- 
seling objectives in an inconspicious way, 

a) He encourages members to set gpkls for 
accomplishment. 

b) He reminds the group that each member 
is responsible for understanding and 
helping each other member as well as 

• him.se If. 

c) He encourages participation in group 
discussions by all individuals. 

d) It is a more difficult task for the 
counselor to observe, evaluate, and 
guide behavior of several individuals at 
one time. 

7) In some cases, the interaction with others in 
a group context is a more forceful and en- 
during way to modify attitudes and behavior 
than the individual format. 

8) The group conseling format may not neces- 
sarily be devoted entirely to group paced 
interaction, but may involve an ^educational 
phase or presentation of information which 
is controlled by the counselotC/ 

9) Phases of development often can be distin- 
guished in the group pi^ress as an initial 
exposition of individual attitudes and char- 
acteristics, a transition to an awareness 
of the need for behavior modification, 
followed by a commitment to earnestly 
seeking solutions to problems. 

c. Individual counseling versus group counseling 
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1) Both approaches seek to help the clients 
achieve self-understanding, and solC- 
direction. 

2) Both arc jpredicated upon the ostablishr.iont 
of a permissive, non-threatening psycho- 
logical climate where client nelf- revelation 
may occur. 

3) In group, the client is more likely involved 
in creating insights and solutions rather thnr. 
accepting same. 

4) The counselor's task is more complicated 
in the group format for he must understand 
the output of each individual as well as its 
impact on group members. 

4. Tilings to look for in counseEng. Mention that in the 
course of attempting to evaluate and influence a 
client's attitudes and behavior during the counseling 
session, the DIA as a counselor shoiild be attentive to 

a. Opening and closing remarks/association of 
ideas-- 

these reveal initial attitudes and motivations 
and shifts 

b. Topical shifts- - 

these are often used by a client when he teelf 
he has been too self- revealing. 

c. Recurrent references-- 

these can reveal a conflict or blocking which 
prevents progress. 

d. Non-verbal behavior - - 

as with the interviewing, this lorm of 
communication is particularly revealing of 
attitudes and emotional states. 





o 
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SUMMARY AND QUESTIONS 

1. Indicate that whether involved in interviewini^ or 
counseling, the DIA must continually maintain a 
diagnostic awareness of the potential problem area(s) 
of the client and be prepared to modify his diagnoses 
or evaluations based on new information- 

2. Emphasize that the DIA should always be prepared to 
make a referral of a client whose problem appears to 
be out of scope for the DIA, 

a. Such apparent problems as a physical or mental 
illness, alcoholism, and drug addiction require 
that the DiA refeT the problem'driver to a 
competent authority for examination, evaluation, 
and necessary treatment, 

b. Written permission of the client is generally re- 
quired to forward case information to the 
particular authority. 

3. Solicit questions in the time remaining. Advise 
students having questions on specific techniques and 
procedures which they will employ to hold these 
questions for later lessons dealing with departmental 
interviewing and counseling procedures. 



ERIC 



9-34 



Section II 

DRIVER IMPROVEMENT PROCEDURES 



Time: 1:50 



LESSON 10 OVERVIEW OF THE DRIVER IMPROVEMENT 
AND CONTROL PROCESS 



Training 

Objectives: . Describe ihe various elements of the driver 

improvexnent and control (DIC) process. 

State the intended purpose and applications of 
each DIC action as well as the performance 
requirements for each action overseen or 
conducted by the DIA. 



References: . American Association of Motor Vehicle Administrators. 

Driver license administrator's guide to driver 
improvement. Washington, D. C. : Author, 19f>5. 

Departmental Policy and Procedures Manual 

Training 

Aids: . Study Guide Exhibit 8: Driver improvement and 

control process 



Note: Prior to use, this lesson plan must he carefully 

reviewed, annotated and edited, if necessary, to 
make it totally reflective of the functional structure 
of liie jurisdictional driver improvement and control 
program. 
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OBJECTIVES 

1. Mention that at the conclusioii of this unit the students 
should be able to: 

a. Describe the various elements of the driver 
improvement and control (DIG) process. 

b. State the intended purpose and applications of 
each DIG action as well as the performance re- 
qxxirements for each action overseen or conducted 
by the DIA. 

STUDY GUIDE REFERENGE 

1. Refer the trainees to Section of the Study Guide 

for reference materials related to this lesson. Indi- 
cate that Study Guide Exhibit 8 shows a flow chart 
describing the DIG process. 

GENERAL GONSIDERATIONS AND PHILOSOPHY 

1. Explain that it is the general philosophy of the depart 
ment in the area of DIG to take the minimum effective 
action deemed necessary to correct or control a 
problem driver's behavior and discuss the following 
points: 

a. The department attempts to take initial courses 
of, action vis-a-vis a negligent problem driver 

* wtiich emphasize a minimum of threat and 
formality in an attempt to get the driver to 
improve his driving behavior to a satisfactory 
level (either on his own or as the result of 
reeducation or training), 

b. If early attempts to improve an operator's 
driving prove ineffective, then later steps taken 
involve greater formality of actidn,' definite 
threat to the driving privilege, and can ultimately 
result in the restriction or withdrawal of the 
driving privilege in an attempt to control the 
problem driver's behavior* 



Exhibit 8: 
Driver improve- 
ment and contro 
process, pg. 
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2, Remind the class that,as discussed in a previous 
lesson dealing with the laws related to DI, the author- 
ity for the various actions which the department may 
take -OTth regard to a problem driver and his license 
is granted in the various state codes- 

a. The mandatory actions which can be taken (e- g- , 
suspension, revocation) are specifically spelled 
out in the vehicle code* 

b. Discretionary powers are conferred to the depart- 
ment through such legislation and statutes as : 

3. Mention that the actions which can be taken in 
regard to the major phases of the DIC process will be 
generally reviewed in this session and those involving 
/the DIA will be discussed in detail in successive le ssor 

a. There are five major phases to the DIC process: 

1 ) Detection/deterrence 

2) Analysis /evaluation 

3) Referral/ remediation 

4) Restriction/penalization 

5) Follow-up 

b. Emphasize that not all problem drivers will 
necessarily pass through all five phases of the 
process. 

NOTE: In the sections to follow, the instructor should eive 
only broad coverage to £he topics, identifying and 
emphasizing the procedures which are executed 
by the DIA, but leaving detailed discussions of 
DIA operational procedures to the appropriate 
subsequent le^=sons. 


.s. 
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DETECTION AND DETERRENCE 

1. Detection. Indicate that negligent problem drivers 
are typically detected when they experience excessive 
violations and/or accidents within a specified period 
of time, and their driving records are sient to the DI 
section for review. Before a negligent problem 
driver^s record becomes very unsatisfactory, the 
department takes a relatively mild form of action 

to deter him from further transgressions- -namely, 
the warning or advisory letter. 

2. Warning /advisory letters. Discuss the following 
points of departmental policy with regard to warning 
letters: 

a. Definition and objectives of this action 

^' b. Type(s)/designation(s) of warning /advisory 
letter(s) 

c. Situation(s) triggering transmission of warning/ 
advisory letter(s) 

d. Who trsuismits warning letters 
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AND CONTROL PROCESS 



Time 
(ElajDS^ed)' 
Actual 


Activity 


Instructor Notes 
and Visual Aids 


(0:20) 
0:25 


e. Authority for this action 
ANALYSIS AND EVALUATION 

1. General. Should a negligent problem driver not 
respond satisfactorily to warnings from the depart- 
ment and continue to develop an unsatisfactory driving 
record, he will be subject to various departmental 

. actions which will attempt, where possible, to deter- 
mine the nature of the problem and any appropriate 
remedial action(s). Emphasize, that not all the 
actions to be discussed will occur for all drivers 
being processed. 

2. Case review. Briefly cover the kinds of activity 
performed when reviewing a driver's record/case. 

3. Investigations. Explain that since the department 
wishes to metke well-informed decisions about future 
actions to be taken with respect to certain problem 
drivers, it may become necessary to obtain more 
information about a problem driver than the depart- 
ment presently has on file. Review the following 
points of the department's policy with respect to 
driver investigations. 

a. Situations warranting driver investigations 

b. Who may conduct driver investigations 
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Time 
(Elapsed) 
Actual 


A ctivity 


Instructor Notes 
and Visual Aids 






Classes/types of investigations 








Sourceis of information 


• 




e. 


Information gathering techniques and procedures 






f. 


Authority for this action 






g. 


Types of information to be gained 






li. 


Documentation, processing and treatment of 
investigatory info^'mation 






i. 


Use{s) of investigatory information 
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AND CONTROL PROCESS 



Time 
(Elapsed) 
Actual 


A cti vity 


Instructor Notes 
and Visual Aids 




4. Interviews. Indicate that in certain instances, it may 
be necessary for the department to conduce a persona 
interview with a problem driver to obtain first-hand 
information. Discuss the following points of depart- 
mental policy with respect to driver interviews: 

a. Situations where interviews are required 

b. Who may conduct driver interviews 

c. Classes/types of interviews 

d. Types of information to be gained 

r 

e. Interview procedures 

f. Documentation, processing and treatment of 
interview information 


I 
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Time 
(Elapsed) 
Actual 


Activity 


Instructor Notes 
and Visual Aids 




g. Uses of interview information 






h. Authority for . is action 






5. Reexaminations. Under certain circumstances it 






may become necessary to retest the knowledge and 






skills of drivers to determine if their driving perfor- 












of departmental policy with respect to driver 






reexaminations : 






a. Situations where reexaminations are indicated 






b. Who may conduct driver reexaminations 






c. Preparation for conducting reexaminations 






d. Classes/types of reexaminations 





o 

ERIC 



10-8 
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AND CONTROL PROCESS 



Time 
(Elapsed) 
Actual 


Activity 


Inrstructor Notes 
and Visual Aids 




e. Types of information to be gained 






f. Reexamination procedures 








g. Documentation, procesfang and treatment of 






reexamination information 






h. Uses of reexamination information 






i. Authority for thiy r ction 






6. Evaluation. Indicate that the information gained 






through case review, investigation, interview, and 






reexamination is carefxilly evaluated along guidelines 






provided by departmental policy and decisions are 






made with respect to two major courses of action: 






a. Providing some sort of prog ram /treatment to 






correct or control an individual's driving 






behavior 
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AND CONTROL PROCESS 



Time 
(Elapsed) 
Actual 


A ctivity 


Instructor Notes 
and Visual Aids 


(0:45) 
0:10 

(0:55) 
0:15 


b. Taking action with respect to an individual's 
driving privilege (restriction or withdrawal) 

Take a ten minute break 

REFERRAL AND REMEDIATION 

1, GeneraL Following a review of a particular problem 
driver case, the department may decide that the 
driver should either be referred to an out-of-depart- 
ment professional party or treatment program or to 
one of the department's counseling/educational 
programs. 

2, Referrals. Indicate that drivers who are suspected 
of having physical or mental impairments which 
appear to be uncontrolled, should be referred to 
medical authorities for authoritative diagnosis, 
evaluation of driving fitness, and treatment where 
indicated. Describe the following points of depart- 
mental policy with regard to referrals: 

a. Diagnostic/treatment programs and agencies 
to which problem drivers may be sent 

b. Situations where referrals are made 

c. Who makes the referral 
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AND CONTROL PROCESS 



Time 
(Elapsed) 
Actual 


Activity 


Instructor Notes 
and Visual Aids 




d. Procedures for making referrals 




- 


e. Feedback and follow-up requirements 






3. Departmental counseling/education. In the case of 
the negligent problem driver who continues to ex- 
perience an excessive number of violations and/or 
accidents after being sent warning letter (s), the de- 
partment may decide to enroll a driver in one of 
its counseling/educational programs. Discuss the 
following points of departmental policy with regard 
to its counseling /educational program{s). 






a. Situations where counseling /education is 
indicated 






b. Type(s) of counseling/education available 






c. Objectives of coxinse ling /educational program(s) 

4 
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Time 
(Elapsed) 
Actual 


A ctivity 


Instructor Notes 
and Visual Aids 




d. Who conducts the counseling/educational 






prograiTL(s) 






e. Format of the counseling /educational program(s) 






T^opiiTT^pniia'H on - "orocG ssinff - anH f T'f^a'^mf^nf' of 






the outcomes of counseling/education 






g. Evaluation of the results of coimseling /education 






for an individual 






h. Follow-up to cotinseling/educaiional program 






i. Authority for this action 






4. Court-sponsored counseling/education. If such a 






program exists in the jurisdiction, briefly describe 






it for the class. 
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Time 
(Elapsed) 
Actual 


A ctivity 


Instructor Notes 
and Visual Aids 


(1:10) 
0:25 


RESTRICTION AND PENALIZATION 

1. General. Mention that in cases where treatment 
programs applied to problem drivers have not had 
the desired corrective effect, or a physical or mental 
limitation is uncorrectable but with control measures 
still permits operation of a motor vehicle, then mea- 
sures must be taken by the department to directly 
control the driving behavior of aji. individual. Some of 
the control actions to be discussed must be considerec 
a form of punishment and are only considered as 
necessary by the department (in discretionary cases) 
when all other attempts to improve the driving abilitie 
of an individual have failed. 

2. Probation. Indicate that driver transgressions or 
conditions may not be so severe as to warrant some 
form of license withdrawal, but the department may 
wish to replace a driver's license with a probationary 
license. Review the following points of departmental 
policy with regard to probationary licenses: 

a. Definition and objectives of probation 

b. Situations where probation is indicated 

c. Type(s) and terms of probation 

d. Who reconimends probation 


3 
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Time 
(Elapsed) 
Actual 


A ctivity 


Instructor Notes 
and Visual Aids 




e. How the probation is implemented 






f. Authority for this action 






3. Restriction. State that in an attempt to permit a 






driver with some controllable form of impairment 






to continue to operate a motor vehicle, a restricted 






license may be issued* Cover the following points 






of departmental policy with regard to restricted 






licenses: 






a. Definition and objectives of license restriction 






b. Situations where restriction is indicated 






c. Type(s) and terms of restriction 






d. Who recommends the restricted license 
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AND CONTROL PROCESS 



Time 
(Elapsed) 
Actual 


A ctivity 


Instructor Notes 
and Visual Aids 




e. How the restricted license is implemented 






£• How and when the terms of restriction may be 
lifted 




• 


Authority for this action 






4, Suspension. Explain that in cases where the depart- 
ment is compelled by law to temporarily withdraw 
the driving privilege (mamdatory action) or feels 
that it has grounds (based on driver's record or 
physical/mental condition) for temporarily with- 
drawing the driving privilege, a license suspension 
may be ordered. Discuss the following points of 
departmental policy with regard to the suspension of 
drivers' licenses: 






a. Definition and objectives of suspension 






b. Situations where suspension is indicated 
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Time 
(Elapsed) 
Actual 


Activity 


Instructor Notes 
and Visual Aids 




c. Type(s) and terms of suspension 






d. Who recommends suspension 






e. How the suspension is implemented 






f. How and when the terms of suspension may be 






lifted 






g. Authority for this action 






5. Revocation, Mention that for the same basic reasons 






where a suspension is indicated,but where the extent 






or degree of the groimds may be greater, a license 






revocation may be ordered. Review the following 






points of departmental policy with regard to the 






revocation of drivers' licenf,es: 
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Time 
(Elapsed) 
A ctual 



A cti vity 



Instructor Notes 
and Visual Aids 



a. Deiinition and objectives of revocation 



b. Situations where revocation is indicated 



c, Type(s) and terms of revocation 



d. Who recommends revocation 



e. How the revocation is implemented 



f. How and when the terms of a revocation 
expire 



g. Authority for this action 
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Time 
(Elapsed) 
Actual 


A ctivity 


Instructor Notes 
and Visual Aids 




6. Hearings. Emphasize that regardless of the action 
taken or intended to be taken by the department with 

rcgdira, lO a ucx^ouii a vix^iviiig ux^iyxxcgcy owiv^ii ciii 

individual is entitled to present his side of the case, 
hear the grounds for the action contemplated or 
taken by the department, and attempt to refute the 
grounas lor tne action* xiie initial lorum. lor tnis 
procedure is a departmentally supervised heaving. 
Cover the following points of departmental policy 
with respect to administrative hearings: 






a. Deiinition and objectives of hearings 






b. Situations w^here hearings could/would be 

C ^ o Mil 1 o M 






c. Type(s) of hearings 






d. By^v^iom are conducted 






• 

e. Format rxnd piocedural requirements for 
hearings 





o 
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Time 
(Elapsed) 
Actual 


Activity 


Instructor Notes 
and Visual Aids 


(1:35) 
0:05 


f« Documentation, processin^r and treatment of the 
findings of a hearing 

g. Possible outcomes of hearings 

h. Authority for this action 
FOLLOW-UP 

1. Explain that should a driver not abide with the 
findings /action of the department regarding his 
driving privilege, he does have the right tov re- 
address the matter. 

2. Review the options open to the driver and the re- 
sultant burdens placed upon departmental personnel 
when the driver attempts to find redress through the 
appeals process: 

a. Appeal to higher authority within the department 

b. Court appeal 

c. Appeal to governor, or legislators 

d. Other 
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Time 
(Elapsed) 
Actual 


Activity 


Tn ^friictoT* Notes 
and Visual Aids 




3. 


Discuss the involvements of the department amd DIA 
in cases where drivers with suspended or revoked 
licenses continue to drive. 




(I '40) 


SUMMARY AND CONCLUSIONS 




0:10 














Solicit questions from the class regarding the topics o: 
of this session. 






z. 


Ask selected members of the class to briefly define 








and 


identify the purpose(s) of the following DIG actions 








a. 


Warning/advisory letter 








b. 


Investigation 








c. 


Interview 








d. 


Reexamination 








e. 


Counseling 








f. 


Probation 








g- 


Restriction 








h. 


Suspension 








i. 


Revocation 








j- 


Hearing 






3. 


Ask selected members of the class the following 
questions: 








a« 


What is the department's general, philosophy 
with regard to the DIG process? 








b. 


What are the distinctions between probation and 
restriction? 
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Actual 
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Instructor Notes 
and Visual Aids 


(1:50) 


c. What are the distinctions among investigating, 
interviewing and counseling? 

d. What is the distinction between suspension and 
revocation? 

e. On whom does the burden of proof rest in DMV 
hearings? 
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LESSON 11 CASE ASSIGNMENT AND CONTINUITY REQUIREMENTS 



Training 

Objectives: . Understand the ways in which possible problem drivers 

come to the attention of driver improvement 

Know the general procedures for case handling, to 
include: 

Case assignment procedures 

Follow-through and case termination 
requirements 

Requirements for record keeping 
Procedures for transferring cases 



Note: Prior to use, this lesson plan must be carefully reviewed, 

annotated and edited, if necessary, to make it totally 
reflective of the functional structure of the jurisdictional 
driver improvement and control program. 
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Time 
(Elapsed) 
Actual 



Activity 



Instructor Notes 
and Visual Aids 



( " ) 
0:05 



OBJECTIVES 

1. Explain that upon completion of this lesson that the 
students should be able to: 

a. Understand the ways in which possible problem 
drivers come to the attention of driver improve- 
ment. 

b. Know the general procedures for case handling, 
to include: 

1) Case assignment procedures 

2) Follow- through and case termination 
requirements 

3) Requirements for recordkeeping 

4) Procedures for transferring cases 



STUDY GUIDE REFERENCE 

1. Mention that reference materials for this lesson may 
he found in Section of the Study Guide. 



(0:05) 
0:35 



SOURCES OF INPUT 

1. Mention that the greatest proportion of possible prob- 
lem drivers come to the attention of the DI section as 
a result of traffic convictions and traffic accident 
occurrences compiled in driver abstracts in central 
records (e.g. , point system). Indicate that occa- 
sionally reports and/or recommendations from 
parties and agencies external to the department may 
bring a driver to the attention of the DI section- 
Briefly review the nature of the reports that may be 
received from the sources listed below, and the types 
of follow-up action which may result: 
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Time 
(Elapsed) 
Actual 


Activity 


Instructor Notes 
and Visual Aids 






a. 


Courts 








b. 


Private physicians 








c. 


State and local health agencies and clinics 


■ 






d. 


Other DMV's 








e. 


Law enforcement agencies 










Correctional agencies 








g- 


Private citizens 








h. 


Driver license examining section 








i. 


Other 






2. 


Mention and discuss the types (stages of severity) of 
problem driver cases which may be assigned to an 
individual DIA. 






CASE 


ASSIGNMENT AND CONTINUITY REQUIREMENTS 






1. 


Review the procedures for assignment of driver im- 
provement cases to individual DIA's by expanding 
upon the points which follow: 








a. 


How the DIA is notified of assignment(s) 
1) Form of notification 
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(Elapsed) 
Actual 


Activity 


Instructor Notes 
and Visual Aids 






2) Method of transmittal 






D. 


Case load --minimum, average, maximum numbe: 
and types of cases assigned to a DIA. 






c. 


Procedure for acceptance of an assignment by 
the DIA. 








Data/files of information which are provided to 
the DIA. 






e. 


Data /files of information which the DIA may 
develop or obtain. 






f. 


Requirements for DIA record keeping/accounting: 
1) Procedures for storage of case information 





o 
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Time 
(Elapsed) 
Actual 


Activity 


Instructor Notes 
and Visual Aids 




2) P^equirements for disposition of case 

materials upon termination of assignment. 

2, Discuss the nature of a DIA's nominal obligation with 
respect to completing the various types of cases 
assigned to him, e, g. , the events which normally 
terminate the DIA' s involvement with a problem 
driver. 

» 

3. Mention that in some cases it may become necessary 
for a DIA to terminate his involvement with a par- 
ticular case before it is completed and elaborate 
upon the points which follow: 

a. Situations where termination may be indicated: 

1) DIA personal emergency 

2) Irreconcilable personality clash with client 

3) Complete uncooperative response of client 
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Actual 


Activity 


Instructor Notes 
and Visual Aids 


(0:40) 
0:10 

(0:50) 


4) Other 

b. Procedures for review of case by higher authority: 

c. Procedures for transferring a case to another 
DIA. 

SUMMARY AND DISCUSSION 

1. In the time remaining, call for questions from the 
class on the topics of this lesson. 
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LESSON 12 CASE REVIEW AND INVESTIGATION 



Training 

Objectives: . Understand the operational aspects of case review to 

include demonstration of the ability to interpret and 
evaluate driver information, form hypotheses from 
driver information and recommend appropriate follow-up 
driver improvement actions. 

Know the requirements for conducting investigations, 
to include: 

Situations where investigations are indicated 
Investigation techniques 
Sources and procedures for inquiries 
Qualities of a good investigator 



References: . American Association of Motor Vehicle Adnninistrators. 

Driver license administrator's guide to driver improve- 
ment. Washington, D. C. : Author, 1965. 

Departmental Policy and Procedures Manual 



Training 

Aids: . Handouts of case records /exhibits for a problem driver 

(see p. 12-6, No. 5). 

Vuegraph (if handouts are not used) 



Note: Prior to use, this lesson plan must be carefully reviewed, 

annotated and edited, if necessary, to make it totally 
reflective of the functional structure of the jurisdictional 
driver improvement and control program 
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Time 






(Elapsed) 


Activity 


Instructor Notes 


Actual 


and Visual Aids 


( -- ) 


OBJECTIVES 




0:05 







1. Explain that upon completion of this lesson, the stu- 
dents should be able to. 



a. Understand the operational aspects of case re- 
view to include demonstration of the ability to 
interpret and evaluate driver information, form 
hypotheses from driver information and recom- 
mend appropriate follow-up driver improvement 
actions. 

t. Know the requirements for conducting investi- 
gations, to include: 

1) Situations where investigations are 
indicated 

2) Investigation techniques 

3) Sources smd procedures for inquiries 

4) Qualities of a good investigator 



STUDY GUIDE REFERENCE 

1. Mention that reference materials for this lesson may 
be found in Section of the Study Guide. 



(0:05) 
0:45 



CASE REVIEW 



1. What is case review . Explain what is meant by the 
process of case review by elaborating the points 
which follow and any other considerations pertinent 
to the jurisdiction: 



b. 



Is a review, amalysis, and evaluation of all 
obtainable facts concerning a problem driver. 

A thorough case review requires that the DIA 
assemble and organize all available information 
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Time 
(Elapsed) 
Actual 


Activity 


Instructor Notes 
and Visual Aids 






and through investigatory action (which will be 
discussed later in this lesson) obtain such addi- 
tional information as necessary to: 








1) Draw a complete and valid picture of a prob- 
lem driver's past, present, and probable 
future condition and/or behavior. 








2) To develop a soimd basis and rationale for 
determining the need for and recormnending 
any specific driver improvement and control 
action. 






c. 


Case review calls upon the DIA's perceptual and 
analytical powers to interpret facts and draw 
conclusions. 






2. When to review a case. Mention that the situations 
where a case review is generally indicated are prior 
to aind/or after such driver improvement and control 
events as: 






a. 


Complaints or recommendations for driver 
improvement action 






b. 


Personal interviews 






c. 


R e examin ati on s 






d. 


Counseling 






e» 


Probation 






f. 


Hearing 






g- 


Suspension 






h. 


Revocation 






i. 


Other 
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Actual 
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Instructor Notes 
and Visual Aids 




3. Required information. Mention that the base of in- 






formation to be reviewed should be as extensive as 






possible, while at the same time relevant. All the 






sources of driver information discussed in the lesson 






on 


driver information should be reviewed and in 






particular the following: 






a. 


Driver abstract 






b. 


Accident reports 






c. 


Medical evaluation reports 






d. 


Original driver application forms (especially of 
new driver) 






e. 


Driver license examination reports 






f. 


Reports of previous investigations 








Reports of previous administrative actions 






h. 
i. 


Police arrest reports 
Other 






4. Approach to case review. Review and elaborate upon 






the following aspects of case reviewing, citing 






departmental examples and implications. 






a. 


In general, when reviewing a driver's record of 
traffic violations and accidents (e.g., driver 
abstracts and court abstracts) to determine the 
severity of the situation, it is important to look 
for: 
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1) 


Kind and seriousness of the traffic offense(s) 








or accident(s). 






2) 


Degree of hazard or other aggravation indi- 








cated by court actions or police reports. 






3) 


Repetition/frequency of offenses. 






4) 


Violation(s) which appear to have been con- 








tributing factors to accidents. 






b. In 


particular, the aforementioned reports and 






information sources should be analyzed with 






re 


spect to: 






1) 


'The circumstances surrounding the violations 








and accidents. 






2) 


The completeness and clarity of all reports. 






3) 


Patterns of problematic driving: 








a) Number of reports filed on driver in 








recent times (last 2 years). 








b) Interval between violations and accidents 








c) Distribution of violations and accidents. 








d) Repetition of offenses and accident 








situations* 






4) 


Implications of biographical profile: 








a) Age 








b) Years as licensed river 








c) When license obtained 
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d) Rigor of licensing examination 

e) Years driving before onset of problema- 
tic driving 

f) Comments of original driver license 
examiner 

g) Participation in formal driver education 
course. 

5) Nature and effect of any previous driver im- 
provement actions taken: 

a) Time since last driver improvement 
action- 

b) Type of action indicated. 

c) Possible reasons for ineffectiveness 
of previous actions^ 

6) Indications of possible problems for 
the driver (e*g*, emotional, physical, 
alcohol/drug- related, skills, knowledge, 
etc.): 

a) Continuation of an identified problem 

b) Emergence of new problejh. 

7) Need for investigation. 

5. Forming hypotheses for interviews and developing 
rationale for DIG action: 

a* Using actual departmental record's for a problem 
driver (copies of which may be passed out to the 
class or displayed via a vuegraph) present and 
discuss a sequence of driver records to the class 
which show clear lines of indication toward: 
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1) Potential problem areas to probe in a 
personal interview. 



2) ^ Areas for investigation in a problem dr^ver^s 

case history. - 

3) Driver improvement action following inter- 
view/counseling or a hearing. 

b. As each exhibit is displayed, call upon the class 
to offer thoughts, hypotheses, on the above sub- 
jects, and critique their comments. 

c. Implications of the complete sequence of records 
fo;^ the above three items should be summarized 
and discussed in their entirety at the conclusion 
of the last exhibit. 



6, Case review reports * Very briefly identify any forma! 
or informal reports which the DIA must complete at 
the conclusion of a case review, leaving any details 
of form completion to "Lesson 16--DIA Administra- 
tive Forms. " 



(0:50) Take a ten minute break 
0:10 

(1:00) INVESTIGATION 
0:30 

I. What is investigation^ Indicate that the process of 

imestigation is concerned with the search for factual . 
information which is relevant and has a direct bearing 
on the disposition of a problem driver case. During 
the course of case review, an investigation may be 
conducted by the DIA whenever there is a need to: 



a. Seek new information. 

b. Confirm or deny questionable information. 
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LESSON 12 CASE REVIEW AND INVESTIGATION 



Time 
(Elapsed) 
Actual 


A ctivity 


Instructor Notes 
and Visual Aids 




c. 


Clarify conflicting or ambiguous information. 






2. Empowerment for problem driver investigations.' 
Discuss the support or empowerment for the DIA to 
conduct investigations, including the latitude or 
bounds covering the breadlh and depth of any investi- 
gation and the confidentiality of information and 
sources thereof. 






3. Situations where investigations are warranted. 

Mention that ti:,e DIA may generally conduct an inves- 
tigation whenever he perceives the need, subject to 
other job demands and departmental policy. Review 
some of the typical situations which may require 
investigations, citing operational examples: 






a. 


Anonymous complaints about a driver which 
appear to have foundation. 






b. 


Identity of a driver is in question. 






c. 


Information supplied by a party or agency appears 
to be in question. 






d. 


Conflicting information on same point. 






e. 


Ambiguous or incomplete information. 






f. 


Reports of an official in contact with a problem 
driver appears to be biased or false. 






g- 


Other 
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Time 
(Elapsed) 
Actual 


Activity 


Instructor Notes 
and Visual Aids 




4. Investigation techniques. Discuss the various types 
of investigation techniques which follow detailing 
departmental policy and procedures (discuss any 
forms /formats used, but save the discussion of 
completion requirements for Lesson 16) associated 
with each technique: 






a. Personal interviews /examinations (includes 

driver improvement interview and reexamination) 






b. Telephone calls 






c. Correspondence. 






5. Sources for inqiiiries. Review and discuss the source 
of investigation information listed below and any 
other relevant ones. For each source, give examples 
of the type(s) of information which may be obtained 
from that source, and the manner in which contact 
should be made: 






a. Problem drivers 






LESSON 12 CASE REVIEW AND INVESTIGATION 



Time 

{jL LcLpSed) 

Actual 


Activity 


Instructor Notes 
and Visual Aids 




b. 


Spouse 






c. 


Neighbors 

• 






d. 


Employers 






e. 


Case worker 






f. 


Other DMV's 






g- 


Law enforcement agencies 






h. 


Courts 
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Time 
(Elapsed) 
Actual 


Activity 


JLilall Uv^ior INOLcb 

and Visual Aids 




i. Hospitals /clinics 






j. Private physicians 


• 




k. Insurance companies 






1. Medical advisory board 






m. Other. 






6. Use of investigatory resources. Discuss the following 






a. Departmental sources 

a) Requirements and procedures for 
scheduling a reexamination 
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Time 
(Elapsed) 
Actual 


Activity 


Instructor Notes 
and Visual Aids 




b) What a reexaminatioi3 entails 






c) Form of feedback to the DIA from the 






DLE 






2) Central records 






3) Driver improvement section personnel and 






records 






4) Other 






b. External sources 






1) Identity of sources 












• 
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Time 
(Elapsed) 
Actual 


Activity 


Instructor Notes 
and Visual Aids 


(1:30) 
0:10 

V 


2) Means of access 

3) Form of feedback to the DIA 

?• Investigation reports. Very briefly identify any formal 
or informal reports which the DIA must complete at 
the conclusion of an investigation, leaving any details 
of form completion to Lesson 16. 

QUALITIES OF A GOOD INVESTIGATOR 

1. Generally indicate that some of the more important 
qualities of an investigator take the form of the need 
to be intelligent, observant, energetic, determined, 
skeptical, patient and diplomatic. 

2. In more detail, discuss the following attributes of a 
good investigator: 

a. The DIA should develop habits of objective and 
critical thinking. 

1) In the information that he secures or re- 
ceives, he mast learn to separate opinion 
from fact. 

2) Webster's dictionary defines a fact as 

something that has actual existence: 
an actual occurrence: an event: . . . 
information having objective reality. " 





o 
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Time 
(Elapsed) 
Actual 


Activity 


Instructor Notes 
and Visual Aids 




3) As potentially valuable as it may be, the DIA 
should always be skeptical of the information 
contained in the reports of drivers, their 
friends and relatives. 

a) People may have ulterior motives and 
consciously distort the truth or un- 
wittingly distort the truth 

b) Reported information should always be 
correlated with other objective records 
and evidence where possible. 

b» The good investigator should be careful to dis- 
tinguish between the circumstances surrounding 
an incident and the factors which contributed to 
the incident. 

1) Because it is known that one of the drivers in 
an accident had consumed ain alcoholic bev- 
erage, one should not jump to the conclusion 
that the accident was caused by a driver who 
was "under the influence of alcohol. " One 
must ask if the accident could have occurred 
.if drinking was not involved. All the facts 
surrounding an incident must be considered. 

c. The DIA should never let his prejudices affect 
his investigative procedures; the personalities 
of individuals should never sway the DIA from 
his objective evaluation of the case information. 

d. The DIA should never allow himself to view 
investigation as a routine matter. 

1 \ 'T^Vi^T**^ 1^ al^xra^rQ ^OTYi f^^Vtinor UTliQTlG 3_bont 

every problem driver case. 


1 
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(Ekipsed) 
A( tual 


Activity 


Instructor Notes 
and Visual Aids 


(1:40) 
0:10 

(1:50) 


2) Despite observed similarities between a 
case in question and some other one(s) in- 
vestigated in the past, the DIA should never 
abandon a thorough inquiry into the circum- 
stances surrounding the present case. 

SUMMARY AND QUESTIONS 

1, In any time remaining, solicit questions from the 
class on the material of this lesson. 
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LESSON 13 CONDUCTING INTERVIEWS AND COUNSELING SESSIONS 



Know various approaches for dealing with certain classes 
of problem drivers {e.g., youthful, aged, professional 
drivers, etc. ) 

For all types of interviews and counseling conducted by 
the department, know and understand the following: 

Types conducted, when conducted 

Procedures for scheduling 

Preparation requirements 

Procedures for conduct 

Post- session activities 

Note 1: An allocation of the total projected time among the topics of this 
lesson is not predictable. The instructor should remember to 
schedule a ten minute break for every 50 xninutes of instruction, 
and a lunch break* 

Note 2: It is understood that in some jurisdictions a driver improvement 
personal interview session may include elements of covinseling 
in addition to interview functions. In such a case, the instructor 
should integ;3;ate the two major sections of the lesson (i. e., inter- 
views, counseling session) in an appropriate manner to account 
for this format. 



Training 
Objectives : 



5lc 

An approximate time 
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1 irrie 
Actual 


A f ti ^f^ tv 
*i kx V 1. u y 


Instructor Notes 
and Visual Aids 


( -- ) 


OBJECTIVES 




0:05 








1. Explain that upon completion of this lesson, the stu- 






u.(:;IlLa oilOlllQ. Uc cLDic LU • 






a. Know various approaches for dealing \^dth certc-in 






classes of problem drivers (e.g., youthful, aged. 






proieb sioiiax ciri v e ro, etc* ) 






b. For all types of interviews and counseling con- 






ducted by the department., know and understand 






the following: 






I) Types conducted, when conducted 






2) Procedures for scheduling 






3) Preparation requirements 






4) Procedures for conduct 




• 


5) Post-session activities 






STUDY GUIDE REFERENCE 






1. Mention that reference materials for this lesson may 






be found in Section of the Study Guide, 


• 


(0:05) 


SPECIAL CASES 




7:25 








1, Indicate that in connection with his interviewing and 






counseling responsibilities, from time to time the 






Ljux wixi encotinber ciieniD wno wixi oil en rec^^vixre 






special attention to aQhie\e the goals of driver 






improvement. * ; 






2. Mention and discuss some recommended approaches 






for dealing with certain types iof problem drivers. 






such as: 
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Time 
(Elapsed) 
Actual 


Activity 


Instructor Notes 
and Visual Aids 




a. 


Youthful drivers 






b. 


Elderly drivers 






c. 


Professional/commercial drivers 






d. 


Politicians, celebrities 






e. 


Minority/ethnic group drivers (language, 
cultural barriers) 








Other 






INTERVIEWS 






1. When interviews are conducted by the department. 






Briefly describe the situations when a DIA may be 






called upon to conduct a personal interview with a 






driver, e. g.: 






a. 


In conjunction with individual counseling 






b. 


Prior to or after group coiinseling 






c. 


After a fatal xtccident 






d. 


After violation of terms of restriction, proba- 
tion, suspension or revocation 






e. 


Other 






2. Procedures for scheduling and initiating interviews. 


ft 




Discuss and elaborate upon the mechanics of inter- 






view scheduling, e.g. : 
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Time 
(Elapsed) 
A ctual 


Activity 


Instructor Notes 
and Visual Aids 




a. Lead time requirements 






b. Selection/ booking of site for interview 






c. Arrangement for notices to appear to be sent 






1) Party{ies) responsible for sending notices 






2) Forms involved 






3. DIA preparation for interviews. Discuss the inter- 
view preparation requirements for the DIA which 
will maximize the utility of any interview seip-sipn, 
e.g.: 






a. Case review 






b. Development of specific subjects /topics for 
probing 
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Time 
(Elapsed) 
Actual 


Activity 


Instructor Notes 
and Visual Aids 




c. Formation of hypotheses regarding underlying 
problems 

d. Forms, records to be brought to any interview 

e. Equipment (audio - visual, etc.) reqmred 

4. Procedures for conducting interviews. Carefully re- 
view and detail the departmental procedures to be 
followed by the DIA when conducting a personal inter- 
view. Cover the points below, referring students to 
any copies of departmental procedures and related 
forms which have been inserted in Section of the 
Study Guide. 

a. Interview guide or schedule to be used 

b. General format of interview 
1) Opening remarks 
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CONDUCTING INTERVIEWS AND COUNSELING SESSIONS 



Time 
(Elapsed) 
Actual 


A ctivity 


Instructor Notes 
and Visual Aids 




2) Actions vis a vis the clients driver's license 






3) Major phases of the interview 






4) Closing remarks 






c. Hints for handling uncooperative or resistant 






clientfj and maintaining control of sessions 






d. Post-interview, activities 






1) Handling ''no shows'' 






2) Forms to be completed (details should be 






covercu. jlxi j^esbon jlo ^ 












13-6 



LESSON 13 CONDUCTING INTERVIEWS AND COUNSELING SESSIONS 



Time 
(Elapsed) 
Actual 


Activity 


Instructor Notes 
and Visual Aids 




3) 


Case review and diagnosis 






4) 


Recommendation for follow-up dii^'er im- 
provement actions (details should be covered 
in Lesson 16) 






5) 


Disposition of forms and records 






DEPARTMENTAL COUNSELING SESSIONS 






1 . Type s 


of counseling. Describe the type(s) of indivi- 






dual and/or group counseling session(s) conducted by 






the department. For each form of counseling, cover 






the following points : 






a* Title of counseling program 






b. Client entry requirements 






1) 


Background/record which warrants or 
permits counseling 






2) 


Agreement to be signed 
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Time 
(Elapsed) 
Actual 


A cti vity 


Instructor Notes 
and Visual Aids 




3) Status of driving privilege while involved in 






program 






c. Form 






1) Individual or group 






2) Philosophical approach 






a) Directive 






b) Non -directive 






c) Ecclectic 






d. Structure 






1) Majximum number of clients 






2) Total length of program 
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Time 
(Elapsed) 
Actual 


Activity 


Instructor Notes 
and Visual Aids 




3) Number of sessions involved 






4) Length of each session 






2. Procedures for scheduling and initiating counseling. 
Review and discuss the procedures for scheduling 
counseling sessions. 






a. Lead time requirements 






b. Selection/booking of site for counseling 






c. Issuance of temporary/restricted permit 






d. Agreement(s) to be executed 





o 
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Time 
(Elapsed) 
Actual 


Activity 


Instructor Notes 
and Visual Aids 




e. Fee(s) to be collected 

f. Arrangement for notices to appear to be sent 

1) Party(ies) responsible for sending notices 

2) Forms involved ' 

3. DIA preparation for counseling. Review the DIA pre- 
paration requirements for conducting each form of 
departmental counseling (individual or group), being 
careful to account for those requirements unique to 
the initial sessions and those pertinent to any 
successive sessions. 

a. Case review 

1) Total file 

2) Notes or records of any previous counseling 
sessions 

3 ) Othe r 
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Time 
(Elapsed) 
Actual 


A ctivity 


Instructor Notes 
and Visual Aids 




b. Counseling facilities 

1) Lroyout of furniture 

2) Audio-visual equipment required 

3) Other 

c. Forms, records to be brought to any counseling 
session 

4. Procedures for conducting counseling sessions. 

Carefully review and detail the departmental proce- 
dures to be followed by the DIA when conducting 
counseling sessions. Cover the points below for 
each form of counseling offered by the department and 




supervised by the DIA, referring students to any 
copies of departmental procedures and forms which 
have been inserted in Section of the Study Guide. 

a. Counseling guide or format to be followed 

b. Issuance of temporary/ restricted permit 
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Activity 



Instructor Notes 
and Visual Aids 



c. General format of counseling sessions 

1) Administrative requirements {e.g., 
attendance taking, etc. ) 



2) Opening remarks 



3) Major phases of the counseling sessions 



4) Closing remarks 



d. Hints for handling uncooperative or resistant 
clients and maintaining control of the sessions 



e- Post- counseling activities 
1) Handling "no shows" 
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Time 
(Elapsed) 
Actual 


Activity 


Instructor Notes 
and Visual Aids 




2) Securing of facility 






3) Forms to be completed (details should be 






covered in Lesson 16) 






4) Review of session proceedings 






5) Recommendations for follow-up driver im- 


• 




provement action (details should be covered 






in the next lesson) 






6} Disposition of forms and records. 




(7:30) 


SUMMARY AND QUESTIONS 




0:20 


1. Explain that the natural outcome of interviewing and 
counseling sessions is a recommendation by the DIA 
for any required follow-up driver improvement 
action. Indicate that the considerations relating to 






this matter will be discussed in the next lesson. 
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Actunl 


A ctivity 


In sir uc tor Notes 
and \'i sual Aids 


(7:50) 


2. Mention that the students will have the opportunity to 
practice interviewing and counseling techniques in a 
later trailing session employing case history and 
role playing training techniques, 

3. In the time remaining, call for questions from the 
class on the topics of this lesson. 

• 
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LESSON 14 RECOMMENDING AND TAKING 
DRIVER IMPROVEMENT AND CONTROL ACTIONS 



Training 

Objectives: . Know the types of driver improvement and control actions 

which may be recommended or taken by the DIA 

Understand the rationale and justifications for selecting 
each form of driver improvement action 



References: . American Association of Motor Vehicle Administrators, 

Driver license administrator's guide to driver improvement , 
Washington, D. C. : Author, 1965. 

Departmental Policy and Procedures Manual. 



Note: Prior to use, this lesson plan must be carefully reviewed, 

annotated said edited, if necessary, to matke it totally 
reflective of the functional structure of the jurisdictional 
driver improvement and control program. 
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DRIVER IMPROVEMENT AND CONTROL ACTIONS 



Pi nio 



Actual 



A cti vity 



Inhtructor Notes 
and Visual Aids 



( ) 



OBJECTIVES 



2. 



3. 



Review the objectives for this lesson, namely that 
upon completion of the lesson, the students should 
be able to: 

a. Know the types of driver improvement and contro! 
actions which may be recommended or talcen by 
the DIA. 

b. Understand the rationale and justifications for 
selecting each forro of driver improvement action. 

DY GUIDE REFERENCE 

Mention that reference material for this lesson may 
be found in Section of the Study Guide. 



Mention that when becoming involved in either rec- 
ommending or taking driver improvement action, the 
DIA must always bear in mind the philosophy and 
policy of the department in this' regard; there must 
always be reasonable or justifiable grounds for any 
driver improvement and control action contemplated 
or taken. 

Emphasize that it is the primary objective of the 
driver improvement program to improve the be- 
havior of problem drivers, not punish them ; action 
ag-ainst a driver^ s license siiOuld only be taken when 
mandated or required by law and/or when all "rea- 
sonable efforts^^ '.:o improve his behavior have lailed. 

« 

Explain that to achieve fllis end, it is imperative that 
the DIA endeavor to approach and analyze each 
driver improvement cas** On its individual merits, 
not in a routine or automated fashion. 

Emphasize tPiat^any authority the department has-, to 
take driver im-provement action, is granted through 
the state statutes. 



(0:05) 
0:05 



GENERAL PHILOSOPHY 
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Actual 


Activity 


anri Visual A i rl c 


(0:10) 


DRIVER IMPROVEMENT AND CONTROL ACTIONS 




0:50 








1 ^^PTition f'Tiat "the "frxmes of dii^'^f^r i m"nT*nvRmRTTf anrl 






control action which can be taken by the department 






have been discussed generally in an earlier lesson 






(Lesson 10- -Overview of the Driver Improvement 






and Control Process), and fall into two major cate- 






gories: diagnostic /remedial and restrictive /penal- 






izing licensing action. 






2. Diagnostic/remedial action. Discuss and elaborate 






upon the points which follow: 






a. Classes of action 






1) Personal interview 






2) Reexamination 






3) Referral (identify agencies /parties and 






diagnostic/therapeutic services offered) 






• 

4) Departmental counseling 






a) Individual 
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( J . la p.s»"J) 



Activity 



Iji bi'i ul" tor Note s 
and Vi f5unl Aids 



b) Group 



5) Other 



b. For each of the above forms of action discuss the 
associated requirements for the appropriate 
headings which follow. Where any of these actions 
may have b.een thoroughly discussed in earlier 
lessons, only briefly summarize the requirements. 
Be sure to carefully detail all direct DIA 
involvements. 

1) Situations where action applies or is warran- 
ted (i. e. , action selection criteria, decision 
rules) 



2} Who recommends tiie particular form of 

action (DIA, other departmental personnel) 



3) Approval required by higher authority 
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Time 
(Elapsed) 
Actual 



Activity- 



Instructor Notes 
and Visual Aids 



4) Who performs the actior. (DIA, other depart- 
mental personnel) 



5) How the action is accomplished 
a) Scheduling requirements 



b) Notification of driver 



c) DIA preparation requirements 



d) Requirements for written agreements 



e) Execution requirements (e.g., forms, 
procedures to be employed) 
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! i ir.c 
f i.i yiF I'd) 


Activity 


Ins true tor Is'ote s 
and Vi Airls 




6 ) Adniini str ativo coo rdination /notification 






requirements 






a) Departmental 






Central records 




! 

i 

1 

! 

1 

j 

1 

1 


Driver licensing 




i 


Financial responsibility 






Other 






b) External agencies 






Law enforcement agencies 




i 

i 

i 
1 
1 
1 

! 


Other DMV's 
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Instructor Notes 
and Visual Aids 




Other 


• 


(1:00) 


Take a ten minute break 




0:10 






(1:10) 


3, Restrictive/penalizing licensing actions. Discuss and 




0:50 


elaborate upon the points which follow, for both manda- 






tory and discretionary cases when appropriate: 






a. Classes of actions (discuss the types and terms) 






1) Probation 






2) Restricted/temporary permit 






3) Supension 






4) Revocation 






5) Reinstatement 
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(Elapsed) 
Actual 


Activity 


Instructor- Notes 


and Visual Aids 




b. For each of the above actions, discuss the associ- 






ated requirements for the categorical headings 






which follow- Where any of these actions may 






have been thoroughly discussed in earlier lessons, 






only briefly suinmarize the requirements. Be 






sure to carefully detail all direct DIA involvement 






1) 


Situations where action applies or is warran- 
ted (i.e., action selection criteria, decision 
rules) 






2) 

• 


Who recommends the particular form of 
action (DIA,. other departmental personnel) 






3) 


Approval required by higher authority 






4) 


Who performs the action (DIA, other depart- 
mental personnel) 






5) 


How the action is accomplished 
a) Scheduling requirements 





o 
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Time 




Instructor Notes 
and Visual Aids 


(Elapsed) 
Actual 


Activity 




b) Notification of driver 






c) DIA preparation requirements 






d) Requirements for written agreements 






e) Execution requirements (e.g., forms. 






procedures to be eiriployed) 






6) Administrative coordination/notification 






requirements 






a ) Departmental 






Central records 
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Time 
(Elapseci) 


A ctivity 


instructor Notes 
and Visual Aids 





Driver licensing 
Financial responsibility 
Other 

b) External agencies 

Law enforcement agencies 

Other DMV's 

Other 

c. Briefly describe the information typically require^ 
to be forwarded to the problem driver in his 
notification of restrictive/penalizing licensing 
action, e.g.: 

1 ) Type of action 


i 



erJc 



14-10 



LESSON 14 RECOMMENDING AND TAKING 
DRIVER IMPROVEMENT AND CONTROL ACTIONS 



Time 
(Elapsed) 
Actual 


Activity 


Instructor Notes 
and Visual Aids 




2) Why action is necessary (laws involved) 

3) Provisions of action (nature of action, time 
period, etc. ) 

4) Reaction of department to failure to comply 

5) Conditions for restoration of full driving 
privilege 

6) Driver redress/appeal procedures 

7) Other 

d. State that when contemplating restrictive/ 
penalizing action, four f\mdamental considera- 
tions must always be reviewed: 

1) Is the identify of problem driver certain? 

2) Does the department have the proper authority 

3) Should the authority be exercised? (The 
department cannot abuse its authority or act 
capriciously) 

4) How strong should the action be and for what 
length of time? 

e. Review the requirements to document the reasons 
for any driver improvement and control action 
recommended by the DIA, 

4. No action. Explain that in certain situations following 
contact with a problem driver, the most appropriate 
departmental response might be "no action" (a vote 
of confidence). Discuss the situations where such a 
course of action may be appropriate. 


? 
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^J•. icipsffi) 

Actual 


A ctivity 


Instructor Notes 
and Visual Aids 


(2:00) 


SUMMARIAL VERSUS RECOMMENDED DRIVER 




0:] 5 


IMPROVEMENT ACTIONS 






!• Specify which forms of driver improvement and 






control actions the DIA may inidate on the spot, in a 






summarial fashion, e.g. t 






a. Order reexamination 






b* Execute written ag^reements 






c. Make referrals 






d. Confiscate drivers' licenses, issue temporary 






pe rmits 






e. Other 






2. Specify which forms of driver improvement and 






control actions the DIA may only recommend, subject 






to review and approval by higher authority within the 






department, e.g.: 






a. Restriction 






b. Probation 






c. Suspension 






d* Revocation 






e. Other 






3. Discuss the situations where the DIA has the prerog- 






ative to independently modify the terins or conditions 






governing such driver improvement and Control 






actions as those listed below. Specify the latitude of 






action in each case: 
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Activity 
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a. Probation 






b. Restricted/temporary license 






c. Written agreement 






d. Other 




(2:15) 
0:10 


FAILURE TO APPEAR OR COMPLY 

1» Review the departmental policy with regard to the 
range of actions which may be taken in response, to 
a problem driver's failure to appear for the depart- 
mental sessions. listed below, highlighting the DIA's 
responsibilities for follow-up and authority to act in 
each case: 

a. Inte rview 
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A cti vity 


In st rue tor I^ote s 
and V'i sual Aids 




b. Reexamination 




1 


c. Counseling 






d. Hearing 






r Other 


> 




2, Discuss the possible actions which may be taken in 
response to a problem drivers failure to comply with 
the provisions of such driver improvement and contro 
actions as those listed below, highlighting the DIA's 
responsibilities for follow-up and authority to act in 
each case: 






a. Written agreement 






b. Lficense restriction 

... .... ,1 
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DRIVER IMPROVEMENT AND CONTROL ACTIONS 
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(Elapsed) 
Actual 


Activity 


Instructor Notes 
and Visual Aids 




c. Terms of probation 






d. Terms of suspension 






e. Terms of revocation 






f. Other 




(2:25) 
0:05 


SURRENDER OF UCENSE 

1. Review the normal departmental procedures followed 
to obtain a license from a driver whose license has 
been suspended or revoked. 

2. Review the procedures followed when a driver fails to 
turn in his driver^s license in the legally prescribed 
manner. 




(Z:30} 
0:20 

(2:50) 


SUMMARY AND QUESTIONS 

1. In the time remaining, solicit questions from the class 
on the topics of this lesson. 
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LESSON 15 LEGAL ASPECTS AND HEARINGS 



Training 

Objectives: . Appreciate some of the legal considerations concerning the 

driver's license 

Know the types of hearings held by the department and the 
procedures for conduct 

Understand the essential elements of the appeals process 



References: • American Association of Motor Vehicle Administrafors* 

Driver license administrator's guide to driver impi ovement^ 
Washington, D.C.: Author, 1965 

Departmental Policy and Proceiiares Manual 



Note: Prior to use, this lesson plan must be carefully reviewed, 

annotated and edited, if necessary, to make it totally re- 
flective of the functional structure of the jurisdictional 
driver improvement and control program. 
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Activity 


instruc tor Notes 
and Visual Aids 


( ) 


OBJECTIVES 




0 : On 








1, Explain that at the conclusion of this lesson, the stu- 






dents should be able to: 






a. Appreciate some of the legal considerations con- 






cerning the driver's license. 






b. Know the types of hearings held by the departmen 






and the procedures for conduct* 






c. Understand the essential elements of the appeals 






process. 






STUDY GUIDE REFERENCE 






1. Mention that the trainees will find reference materials 






for this lesson in Section 9 of the Study Guide. 




(0:05) 


LEGAL CONSIDERATIONS REGARDING THE DRIVER'S 




0:30 


LICENSE 






1. General. Mention that the nature of tlie driver's li- 






cense has been a topic of lively discussion for many 






years in terms of it being a "privilege" or a "right". 






Review the following related points: 






a. If it were considered a privilege, j u is tifi cation 






could be made for it being subject to regulation 






by the state and for summarial license suspen- 






sion or revocation without affording a driver an 






opportunity for a hearing (i. e. , not under the 






due process provision of the 14th Ammendment 






of the United States Constitution). 
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Actual 


Activity 


Instructor Notes 
and Visual Aids 




« 

b. If it were considered a property right, the case 
could be made for it not being regulated by the 
state and subject to the provisions of due process 
before it is withdrawn. 

c. Early court precedents are of interest in support- 
ing both views : 

1) LaPlante v. State Board of Public Roads, 
47 R.I. 258, 131 A 641 (1926) held that: 

a) The license was a privilege within the 
meaning of "due process" 

b) Suspension of a license without a hearing 
did not deprive the driver of his property 
without due process 

c) This original decision was subsequently 
overruled by the Rhode Island Court in 
1958 and is no longer law in that state. 

2) Thompson V. Smith 155 Va. 367, 154 S. E. 
539, 71 A.L.R. 604 (1930) heM that: 

a) While a driver's license may not be a 
property right in the strict sense, it is 
something more than a privilege; it is 
in the ng.hire of a '^liberty ' which is 
under the provisions of the 14th 
Ajnmendment 

b) Thus it cannot be curtailed or denied by 
a state without due process of law. 

d. Recent court decisions have had considerable 
impact on driver improvement and control 
procedures,. 





ERIC 



LESSON 15 LEGAL f^SPECTS AND HEARINGS 



(Elapsed) 
Actual 
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1) Bell V, Burson 402 U,S. 535 (1970) held that: 

a) In many cases, the driver must have an 
opportunity to state his side of the case 
in a hearing before his driver's license 
is suspended or revoked. 

b) Only under certain "emergency" condi- 
tions could the hearing requirement be 
waived (i, e. , "emergency doctrine"), 

2) Reese V. Kasave 334' Fed, Sup. 744 Western 
District Penn. (1971 ) held that: 

a) Automatic suspension without a hearing 
opportunity was unconstitutional und^ 
the Bell decisioi. 

3) Broughton v. Warren 281 Atlantic 2nd 625 
Del. Sup. Court (1971) held that: 

a) Summarial suspensions were valid under 
the conditions of the "emergency doc- 
trine" embodied in the Bell decision 

4) Fuentes v. Shevin 407 U.S. 67 (1972) held 
that: 

a) A notice of hearing opportunity prior to 
suspension must be timely before any 
action is* taken 

b) Such notice must allow sufficient time fo] 
a* stay of action if the case warrants it. 

e. In view of all of the foregoing, the following 
principles are generally adhered to by most 
licensing authorities: 


• • 
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and Visual Aids 



1) Whatever the nature of a driver's license 
may be, the right to use the highways for 
travel by motor vehicles can be regulated by 
the state. 

2) The manner in which the use of the highways 
is regulated in regard to licenses being re- 
fused or withdrawn, must be consistent with 
the principl?3S of due proces-s. 

a) In discretionary cases, due process 
could ir,ean the granting of an opportu- 
nity for an administrative (departmental 
hearing with a statutory right to judi- 
cial review of the outcome of an admin- 
istrative hearing. In sucIa a case, an 
administrative hearing before suspen- 
sion may not always be required. 

b) However, in discretionary cases, the 
trend of many state legislatures is to 
require/provide for a hearing 
opportunity in most cases before the 
suspension of a license. 

Local view. Spell out the jurisdictional concepts and 
practices with legard to the administration/ regulation 
of drivers' licenses by elaborating upon the following 
points: 

a. Statutory authority to regulate driver^ s license 
and take licensing action- -suspension, revocatior 
(only briefly review). 
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(Elapsfrl) 
A ctiial 


A ctivity 


Instructor Notes 


and Vi sual Aids 




Da i>»rivejr s license - -a. privilege ox a, jrignt; 






c. Requirements to meet due process provisions for 






both mandatory and discretionary actions* 






d. Local court precedents in support of administra- 






tive policy and procedures. 




(0:35) 


Take a ten minute break 




0:10 






(0:45) 


ADMINISTRATIVE HEARINGS 




0:30 


1. Purposes of hearings. Define what the objectives are' 
of an adnoinistrative hearing, e. g. , the issues to be 
reviewed such as: * 

a. Proper authority exercised by the department 


* 




b. Type of action proposed is warranted by the facts 






supporting evidence 






c. Magnitude of action proposed is warranted by 






uuie lac ls / suppomng eviQence 






d. No bias or prejudice shown towards driver 






e. Due process afforded the driver 






f. Department has not acted in an arbitrary or 






capricious manner. 
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Time 
(Elapsed) 
Actual 


Activity 


Instructor Notes 
and Visual Aids 




2. Types of hearings. Identify and define the various 
types of hearings conducted by the department (in 
response to specific mandatory and discretionary 
situations, formal versus informal, etc. ). 

3. Format and procedures. Review the related material 
below, highlighting the DIA involvements: 

a. Initial requirements 

1) Basis for initiating the hearing, i.e., filing 
of petition by« driver 

2) Hearing site(s) 

3) Proper notice to driver of time and location 
of hearing 

4) Subpoenas to any witnesses or for any docu- 
mentary evidence ^ 

a) Requirement to advise driver of evidence 
• to be used against him 

5) Preparation for hearing by departir.entpj 
personnel. 

h T^aT*ti f*^ who TYiav he involvpt'^ anrl ''3i i* T*nlps 

yJ m ^ AX l»Ji C S W Xl\J XX XCd y XXX V \J X V w V\ AXXU Xi SX X X v^X^ ^ 

1) Driver, his counsel (if desired), witrxess(es) 
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and Visual Aids 




2) Departmental personnel (identify personnel) 






a) Examiner/ referee 






b) Witness(es) 






c) Other 






c. Evidence 






1) Rules of evidence apply 






a) Hearsay excluded 






b) Competent, relevant, material evidence 
included. 






2) Specific forms of evidence 






a) Documentary evidence which may be 
introduced (cite examples) 


• 




' b) Testimoudal evidence which may be 
introduced (cite examples). 






d. Procedural requirements 






1) General 
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a) Burden of proof is on the department 






b) Right of driver to know of and/or see 
evidence to be used against him 






c) Stenographic /tape record of proceedings. 






2) Hearing format 






a) Preliminary statements 






State purpose of hearing 






Describe method of recording 
proceedings 






Review rights of driver (e.g. , to 
refuse to ainswer questions, con- 
sult with attorney before answering, 
etc. ) 






b) Formal opening statements 






c) Administration of oaths 






d) Presentation and review of evidence 
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Instructor Notes 
and Visual Aids 


(Elapsed) 
Actual 




Acti vity 




e) 


Cross examination 






f) 


Formal closing statements 






g) 


Decision ultimately reached 

Departmental action intended/ 
taken is either confirmed or denied 

• Departmental action intended/ 
taken is modified as to terms 

Other possible outcomes 




• 


h) 


Notification of driver of departmental 
action 






e. Specific 


role(s) of DIA in administrative hearings 
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1) As a neophyte DIA' 






2) Ultimate possible role as a hearing referee/ 
examiner 






3) Other 






£. Reports of proceedings 






a) Types of reports 






1) Transcripts 






2) Hearing report form 






3) Other 






■ / 
^ . ■ 1' . 

b) Who compielb^s reports 
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Actual 
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Instructor Notes 
and Visual Aids 



(1:15) 
0:^.0 



c) How aJid where reports are filed 



d) How files of hearing information may 
be accessed 



THE APPEALS PPvOCESS 

1. Recourse to adnainistrative decision . Explain that 
a driver who is dissatisfied with the outcome of a 
departmental hearing has several avenues of redress, 
Review and discuss the alternative for follow-up 
courses of action which the driver may access: 

a. Departmental review by higher authority 

1) Supervisory personnel 

2 ) ComnxL s sione r 

b. Governmental appeal 

1 ) Legislators 

2) Governor 

c. Judicial review (trial de novo) 

i 

1) Superior court 

2) District court 
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(1:35) 
0:15 


3) State supreme court 

4) Federal district court 

5) Federal supreme court 

2. Objectives of the appeals process. Review the 
noTninal objectives to be raet in any avenue of the 
appeals process listed below: 

a. Review of new evidence not heard at original 

hearing 

b. Verification of due process afforded driver 

c. Verification of proper authority exercised by 
department 

d» Clarification and interpretation of law and/or 
fact (judicial) ^ 

^* Confirmation of proper consideration given to 
all evidence and lack of bias on part of referee/, 
examiner. 

• 

SUMMARY AND QUESTIONS 

1. Mention that should the DIA ever have a question 

regarding a matter of law or due process, there are 
sources of legal assistance. Identify these sources: 

a. Within the department 
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(1:50) 


b. Attorney general^ s office 

c. Other 

2. In the time remaining, call for questions from the 
class regarding the topics of this lesson. 
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LESSON 16 DIA ADMINISTRATIVE FORMS 



Training 
Objectives: 



Know the format, content and application. of each 
departmental administrative form which the DIA 
will^use 



Training 
Aids : 



Note 1: 



Note 2: 



Note 3: 



Execute a sample copy of each administrative form 
which the DIA must personally complete 

Study Guide Exhibits through which are blank 
copies of the forms and checklists which the DIA will 
have occasion to usef (execute and/or forward) on the 
ob, i. e. , such forms as those related to: 

Form letter formats 
Driver biographical data 

Notices to appear for interview, counseling, 
reexamination, hearing 

Witness subpoena 

Medical, psychiatric exaimnation authorization 

Report on results of interview, counseling, hearing 
and recommended follow-up action 

Driver pi^ogress, etc. 

The time for this lesson is an estimate based on a 
projected number of 20-25 forms /exhibits. 

The instructor should plan for a ten minute break after 
each 50 minute period* of instruction. 

Although a block of training in the understanding and use 
of administrative forms is provided in this module, the 
instructor may wish to distribute parts of this lesson 
across the total course schedule. 
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{ " )' 
0:05 


OBJECTIVES 

1. Briefly review the objectives of this lesson, namely 
for the class to: 

a. Know the format, content and application of 
each departmental administrative form which 
the DIA will use 

b. Execute a sample copy of each administrative 
form which the DIA must personally complete 

STUDY GUIDE REFERENCE 

1. Before conducting this lesson, the instructor should 
list the title and alphanumeric designation of each 
administrative form which the DIA will use, and the 
appropriate Study Guide Exhibit number. This list 
will ensure that each form is covered in the order 
of presentation desired by the instructor. 

Form Title /Designation Study Guide Exhibit No. 


1 



ErJc 16-2 



LESSON 1^^ DIA. ADMINISTRATIVE FORMS 



Time 
(Elapsed) 
Actual 


Activity 


Instructor Notes 
and Visual Aids 


(0:05) 
3:35 


PROCEDURES 

1. For each DIA administrative form which is executed 
by the DIA, the instructor should employ the following 
basic discussion procedure covering the requirements 
for completion and disposition of each form 

a. Refer the students to the Study Guide Exhibit 
number for the form to be discussed 

b. Mention the title, designation and purpose of 
the form 

c. Discuss when and where the form should be 
executed 

d. Cover the requirements for completion of 
the form 

1) Specify the legibility requirements, 
such as printing with a ball-point pen, 
type v/r itin g, etc . 

2) Indicate if duplicate copies are required 

3) Write a sample entry on the chalkboa-^d 
for each position on the form and instruct, 
the class to record the sample entry in 
the appropriate position on the blank 
version of the form in' their Study Guide 

a) Designate the way in which missing,* 
unavailable or unknown information 
should be indicated 

b) Give examples of both acceptable 
and unacceptable entries, where 

. appropriate 
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c) Where necessary and appropriate, 
identify the sources of information 
for each entry on Ihe form, such as: 

• Driver license, registration 

• DMV driver record 

• Accident reports 

• Medical/psychiatric forms, etc. 

4) Identify the types of errors which are 
frequently made and the means for 
ensuring that the information recorded 
is valid; discuss the procedures for 
correcting errors 

e. Specify the procedure for disposing of the 
completed formS, i. e. , where or to whom 
the form should be transmitted 

2» In cases where certain forms are transmittedby the 
DIA to various parties or agencies for completion, 
review the requirements for transmittal including 
the guideline formats for cover letters accompanying 
such transmittals. Refer students to the appropriate 
exhibit titles and Study Gxude Exhibit numbers (the 
instructor should list th^i exhibit titles and Study 
Guide Exhibit numbers of the appropriate exhibits 
below) as each item is discussed. 
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(3:40) 
0:10 

(3:50) 


SUMMivRY AND QUESTIONS 

1. Solicit questions from the class on the topics of 
this lesson 
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LESSON 17 OBSERVATION OF SELECTED DRIVER IMPROVEMENT 

AND CONTROL PROCESSES 



Training 

Objectives: . Observe and understand the real world, real time consid- 

ations and requirements for conducting such driver 
improvement actions as problem driver interviews, 
individual and/or group counseling sessions and 
hearings (whichever actions are appropriate to the 
jurisdiction) 

Critically appraise the conduct of interview, counseling 
and hearing sessions and determine follow-up courses 
of driver improvement and control action for each. 



Training 

Aids: . Access to a "live^', real world problem driver interview 

session, individual and/or group counseling session and 
hearing as conducted within the jurisdiction and refl'^cti^'-e 
of current practice. 

As sin alternative to the above, videotape, motion picture, 
or audio tape recordings of the aforementioned sessions 
for presentation to the class; associated audio-visual 
equipm<^nt. 

Case files and records (e.g., driver abstract, reports 
of previous administrative actions, accident reports, 
etc. ) for the problem driver involved in each of the 
three sessions mentioned above. 



Note 1: The instructor may wish to disperse the scx,eduling of the 

learning experiences of this module rather than running them 
consecutively in the block of time suggested. 

Note 2: It is assumed that any direct viewing of "live'' driver 

improvement actions by the class ca:n^be accomplished in such 
a manner as to not disrupt the proceedings. 



The total time for this sequence of learning experiences is only approximat 
about one hour and fifteen minutes of time has been allowed for the viewing 
and discussion of each of these sessions* 
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OBJECTIVES 

1, Explain that at the completion of this training experi- 
ence, the students will be able to: 

a. Observe and imderstand the real world, real time 
considerations stnd requirements for conducting 
such driver improvement actions as problem 
driver interviews, individual and/or group co\in- 
seling sessions and hearings (whichever actions 
are appropriate to the jurisdiction). 

b. Critically appraise the conduct of interview, 
counseling ajid hearing sessions and determine 
follow-up courses of driver improveinent and 
control action for each, 

PREPARATION 

1. For each session to be viewed by the class (e, g, , 
interview, counseling session, hearing) the instructor 
must make the necessary arrangements to permit the 
class to view the live sessions (in which case the grou 
of trainees should be as small as possible --about 3- 

6 students at a time) in an unobtrusive manner, or 
obtain the best available recordings (audio-visual 
recordings are more desirable than audio recordings 
alone) of such sessions, 

2, Prior to the conduct of each presentation, assemble 
the pertinent records and information surrooinding 
each episode to include the following; 

a« jjriver aoDi*acL 

b. Other reports on driver's history and backgrooind 
(e,g,, accident reports, medical reports, etc.) 

c. Reports/results of any previous departmental 
actions with respect to the driver. 
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(0:05) 
3:45 



ERIC 



Activity 



PRESENTATION 

1. Immediately prior to the session, brief the class on 
the following points: 

a. Nature and objectives of the session 

b. Principal parties involved in the session 

c. Salient features of the driver's record (see 
2 above) 

d. Points for the students to bear in mind during the 
presentation: 

1) Performance (technique, procedures 
employed) of the department representative(s 
controlling the session 

2) Driver behavior and associated meaning 

3) Implications of the proceedings for follow- 
up driver improvement action 

4) Other 



e. Conduct required on the part of the students . 
during the run of the session (if live). 

2, Carry out the necessary actions to allow for the 
presentation of each session- 

3, Monitor the conduct of the class to control for 
proper demeainor and attention to the presentation. 



Instructor Notes 
and Visual Aids 
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DISCUSSION 

1. At the conclusion of each presentation, relocate the 
class, if necessary, to a site which is suitable for 
class discussion* 

Z, Solicit general comments and reactions of the class to 
the proceedings just witnessed. 

3. Ask each class member to do the following: 

a. Critically comment upon (mention both "good" 
and "bad" points) the technique and procedures 
employed by the departmental representative 
controlling the session 

b. Suggest an appropriate course of follow-up 
driver improvement and control action to be 
taken after the session. 

4. After the last student has comm^ented, critique each 
student's comments and then present your own 
critical evaluation of the proceedings. 

5. Review any folio w-up actions actually taken by the 
department for each session* 

SUMMARY AND QUESTIONS 

1. In the time remaining, call for any questions from 
the class on the events of these training experiences. 


t. 
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LESSON 18 CASE REVIEW AND INTERVIEW PREPARATION 
Training 

Objectives: * Using actual driver records, analyze and evahiate 

problem driver information and form hypotheses 
about the nature and severity of driver problems 

Develop and articulate appropriate interview and 
counseling strategies. 



One actual and different set of problem driver records 
for each student in the class in a manila folder bearing 
the nam^ of each studr:;nfc- - such records as those which 
would he available to a DI/. upon receiving a case 
assigmiie i!: and prior to * personal contact with the 
driver, f2 g, : 

Driv<;ir abstract 

Court abstract 

Accident reports 

Medical evaluations 

Biographical information 

Reports of previous administrative actions, etc« 

Such records should not include the results of any 
previous analyses performed by other DIA's or the 
results of any ultimate disposition of the problem 
driver case by the department. 

Sufficient copies of the contents of each different problem 
driver file for distribution to the class during class 
discussion. 



r The time for this lesson is only approximate and assumes that no more 
than 8 trainees will be accommodated by this module (an average of 
one half hour per trainee during the presentation phase). 
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OBJECTIVES 

1. Explain that as a result of this training exercise, the 
trainees will be able to: 

a. Using actual driver records, analyze and evaluate 
problem driver information and form hypotheses 
about the nature and severity of driver problems 

b* Develop and articulate appropriate interview and 
counseling strategies. 

PREPARATION 

1. Secure copies of actual problem driver records and 
forms on file (it may be advisable to uwe fictitious 
driver identifications) for as many problem drivers 
as there are members of the class. The records 
obtained should be those which the DIA would have to 
review and analyze at the time of case assignment 
and prior to tiny personal contact with the driver 
(e.g., driver abstract, accident reports, reports of 
previous administrative actions, etc. ), but should 
not include records of any analyses or recommenda- 
tions by previous DIA^s or accounts of any final 
actions taken by the department. 

2. One to two days prior to the presentation phase of 
this lesson, hand out the above case files, in manila 
envelopes, to each trainee and make the following 
homework assignment; 

a. Instruct the students to review the contents of 

their case files and to perform the following tasks 
out of class: 

1) Identify needs, sources and approaches for 
obtaining any additional information about 
the driver 
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2) Develop hypotheses about the specific nature 
and severity of any perceived driver problems 

3) Propose an interview strategy: an initial 
approach to follow and a list of points to be 
addressed in an interview 

4) If negligent operation is indicated, propose a 
tentative individual counseling strategy: an 
approach to developing driver awareness of 
his bad driving habits and associated 
attitudes /motivations, as well as appropriate 
solutions to his problems* 

b. Mention that on (day of the week) each student 
will be asked to present his case analysis and 
recommendations to the class for discussion and 
comment. 

c. Indicate that upon completion of each student pre- 
sentation, the instructor will discuss the ultimate 
disposition of each student^ s problem driver case 
by the department. 

PRESENTATION 

1. On the day selected for class presentation of their 
problem driver case analyses, accomplish the 
activities listed below: 

a. Have each student present his case analysis and 
recommendations as outlined in 2.a, l)-4) above. 
Prior to each student presentation, copies of his 
case records should be passed out to this entire 
class so that they may fully understand each 
presentation 
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b. After each student presentation, initiate a class 
discussion and critique of the student^s findings, 
conclusions, and recommendations 

c. After each class discussion, describe the ultimate 
disposition of the case in question by the 
department. 

2. Following all student presentations and class dis- 
cussion, conduct a general critique of trainee per- 
formajxce, emphasizing the following considerations: 

a. Utilization of information, e.g. : 

1) Thoroughness of review 

a) Consideration or all pertinent facts 

b) Identification of informational 
inadequacies and needs for investigation. 

2) Ability to perceive meaning and extrapolate 
from the information at hand. 

b. Substantiation for conclusions reached. 
SUMMARY AND QUESTIONS 

1. In any time remaining, entertain questions from the 
class on the proceedings of this training experience. 
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LESSON 19 HUMAN RELATIONS LABORATORY 



Training 

Objectives: . Develop an appreciation and understanding of the 

motivations, attitudes and feelings of a problem 
driver in contact with a DIA 

In achieving a measure of empathy for the problem 
driver, be better prepared to cope with and assist 
the problem driver. 



Training 

Aids: • Different problem driver case history summaries 

for each membc l' of the class 

Forms, checklists for conducting problem driver 
interview and counseling sessions (for instructor use) 



Note: The case history summaries must be prepared by the instructor 

prior to this training session; for details, see No, 1 under the 
Preparation section of this lesson plan. 



* The time for this lesson is only approximate and assumes that no more than 
8 trainees will be accommodated by this module (an average of 15 minutes 
per trainee during the presentation phase). 
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OBJECTIVES 

1. Explain that as a result of this training exercise, the 
trainees should be able to: 

a. Develop an appreciation and understanding of the 
motivations, attitudes and feelings of a problem 
driver in contact with a DIA 

b. In achieving a measure of empathy for the probler 
driver, be better prepared to cope with and 
assist the problem driver. 

PREPARATION 

I. Prior to the conduct of this training exercise, the 

instructor should prepare a separate problem driver 
case history suxnmary for each member of the class 
to serve as a basis for each class member's role 
play of a problem driver during an interview/ coun- 
seling session with a DIA. The case history material 
to be selected and prepared is left up to the good 
judgment of the instructor; it should include a pre- 
ponderance of case material which is frequently en- 
countered by DIA' s in the jurisdiction. The case 
history sheets should contain the following informa- 
tion based on actual departmental case files and/or 
the experiences of the instructor: 

a. A statement informing the trainee to use his own 
vital statistics as necessary for the questions 
asked of him during the problem driver interview. 
counsjBling session (e. g. , age, address, years 
driving, etc. ) 

b. A brief background statement on the character- 
istics of the problem driver to include such 
information as the following: 


1 
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1) Significant accident and traffic conviction 
experience (in and out of state) 

2) Administrative actions taken by licensing 
agency 

3) Occupation and significant occupationally 
related involvements (e.g., driving of 
commercial vehicles, unusual travel require- 
ments, vmusual hours, etc. ) 

4) Attitudes held by the problem driver about 
traffic laws, law enforcement, highway 
safety, etc. 

5) Driving habits 

6) General behavior patterns of the problem 
driver as they relate to: 

a) Personal /family life 

b) Employment history 

c) Medical history 

d) Physical impairments 

e) Other 



Pass out a copy of each problem driver profile to 
each trainee and conduct the following briefing: 

a. Mention that each class member is to study and 
learn the information contained in his problem 
driver profile sheet in preparation for his role 
playing session and that he will have approxi- 
mately 30 minutes to do so. Indicate that the 
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Actual 



A ctivity 



Instructor Notes 
and Visual Aids 



material contained in each problem driver 
profile is based on departmental records 
and experiences of the instructor* 

b. Stress the fact that this is a serious and 
legitimate phase of their instruction and that 
their performance is subject to evaluation. 

c. Review the salient features oi the role play 
session. 

1) The instructor will take the role of a DIA 
and each trainee will play the role of a 
particular problem driver 

2) Each role play situation will last about 
5-10 minutes, to be followed by a 5 
minute discussion period ^ 

3) In reviewing the problem driver profile 
and carrying out the role play, the 
trainees ohould attend to the following 
points;- 



(0:20) 
0:30 
(0:50) 
0:10 
(1:00) 
2;50' 
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a) Keep in mind the outlined features of 
the role 

b) Allow the dialogue to develop realis- 
tically and spontaneously; don't 

verplay the role or ham it up 

c) j.ry to put yourself in the shoes of the 
problem driver and see the situation 
and emergent problems through his 
eyes. 

d. Instruct the class to begin studying their roles 
Take a ten minute break 
PRESENTATION 
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1. Initially, call for volunteers to start off the role 

playing as a means for developing the confidence of 
the rest of the class. If there are no volunteers 
initially, select the more extroverted trainees for 
the first few role plays. 

2* Before each role play begins, have each student 

briefly describe the character of the role he will play 
(e.g., driving record, personality, occupation, etc.) 

3. Commence th.e role play, carrying out the funct. ons 
of a DIA during an individual interview/counseling 
session, according to departmental guidelines. 
Continue the role play for about 5-10 minutes. 

4. At the conclusion of each role play, ask the student to 
comment briefly upon the feelings he experienced, any 
attitudes developed, and his overall reactions to the 
DIA methods and procedures employed by the instruc- 
tor and conduct a very brief class discussion of the 
role play situation. 

5. Repeat the above procedure for each class member. 

SUMMARY AND QUESTIONS * • 

1. In any time remaining, solicit questions and conduct 
a general discussion of the training experiences 
encountered in this session. 
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Time: 7:50'^' 



LESSON 20 MOCK INTERVIEW /COUNSELING S^SSSION 



Using actual driver records, analyze and evaluate problem 
driver information and form hypotheses about the nauire 
and severity of driver problems 

Develop appropriate interview and counseling strategies 

Conduct an individual driver improvement interview/ 
counseling session 

Complete a departmental report on the findings or results 
of the interview/counseling session. 

Instructors: . One assistant instructor in addition to the senior or 

lead instructor. 



Training 
Objectives: 



One actual and different set of problem driver records 
for each student in the class in a manila folder bearing 
the name of each student-- such records as those which 
would be available to a DIA upon receiving a case 
assignment and prior to a personal contact with the 
driver, e.g.: 

Driver abstract 
Court abstract 
Accident reports 
Medical evaluations 
Biographical information 

Reports of previous administrative actions, etc. 

Such records should not inclurl^^ the results of aiiy 
previous analyses performed by other DIA's or the 
results of any ultimate disposition of the problem 
driver case by the department. These records should 
be entirely different than those used in Lesson 18. 



-J^The time for this lesson is only approximate and assumes that no more 
than 8 trainees will be accommodated by this module (an average of / 
one-half hour per trainee during the presentation phase). 



Training 
Aids: 
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LESSON 20 MOCK INTERVIEW/COUNSELING SESSION 



Copies of the above records for use by the instructors 

Blank copies of all checklists, guides, and forms which 
the DIA may have occasion to use in the course of car5e 
review or conduct of a individual interview/counseling 
session. 
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OBJECTIVES 

1. Mention that upon completion of this training exercise 
the students will be able to: 

a. Using actual driver records, analyze and evaluate 
problem driver information and form hypotheses 
about the nature and severity of driver problems 

b. Develop appropriate interview and counseling 
strategies 

c< Conduct an individual driver improvement inter - 
view/ connse ling session 

d. Complete a departmental report on the findings 
or results of the interview/counseling session. 

PREPARATION 

1, Secure copies of actual problem driver records and 
forms on file (different case files than those used in 
Lesson 18) for as many problem drivers as there are 
members of the class. The records obtained should 
be those which the DIA would have to review and 
analyze at the time of case assignment and prior to 
any personal contact with the driver (e.g. , driver 
abstract, accident reports, reports of previous 
administrative actions, etc. ), but should not include 
records of any analyses or recommendations by 
previous DIA' s or accounts of any final actions taken 
by the department. 

2. Copies of these case files should be made' and these 
case file copies should be divided between the senior 
instructor and the assistant instructor. The instru- 
tors should become familiar with the details of each 
case file with the intention of playing the role of the 
problem driver associated with each case file. 





o 
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3. One to two days prior to the presentation phase of this 
training exercise, assign the original versions of the 
above case files to each class member. Make the 
following assignment to the class; 

a. Indicate that each trainee is to conduct a complete 
review of case materials as he did in a previous 
training exercise (Lesson 18), performing the 
following tasks out of class; 

1) Identify needs, sources and approaches for 
obtaining any additional information about 
the driver 

2) Develop hypotheses about the specific nature 
and severity of any perceived driver 
problems 

3) Propose an interview strategy; an initial 
approach to follow and a list of points to be 
addressed in an interview 

4) If negligent operation is indicated, propose a 
tentative individual counseling strategy; an 
approach to developing driver avrareness of 
his bad driving habits and associated 
attitudes /motivations, as well ais appropriate 
solutions to his problems. 

Emphasize that each student is to independently 
analyze his case file and be prepared to justify 
his analysis, hypotheses, and interview/counsel- 
ing strategies. 

2. Mention that on (day of the week) each stu- 
dent will be asked to conduct an interview/counseling 
session with an instructor playing the role of the 
problem driver associated with each case file. 
Indicate that the interview/counseling session will 
last approximately 15-25 minutes, with a brief 
discussion to follow. 
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3. Advise the students of the whereabouts of blank copies 
of departmental checklists, guides, and forms which 
he may need to complete his homework assignment 
and classroom training exercise (e. g. , the modk 
interview and/or counseling session), 

PRESENTATION 

1. Mention that each student is to conduct a 15-25 minute 
interview and/or counseling session, following depart- 
mental policy and procedures, with an instructor 
playing the role of the problem driver associated with 
the student's case file. Also mention that class dis- 
cussion and critique will follow each mock interview/ 
counseling session. The critique should largely 
concentrate upon: 

a. The DIA^s interview/counseling style and 
technique 

b. His adherence to departmental policy and 
procedures, 

2. State that each student will be responsible for writing 
up a standard report of ihe interview/counseling 
session (according to departmental policy and pro- 
cedure) out of class, which he will turn in on the 
following day for review by the instructor. The re- 
port should include any recommendations for future 
departmental action and an assessment of the pros- 
pects for driver improvement. 

3. Have each student conduct an interview/counseling 
session, with either the senior instructor or the 
assistant instructor playing the part of the problem 
driver. Arrangements should be made to enable the 
instructors to alternate on their role plays. 
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SUMMARY AND QUESTIONS 

1, In any time remaining, conduct a general class dis- 
cussion of the events occurring in this training 
exercise. 
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